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Certification

Certification of the Institutional Self Study Report

Date:  August 15, 2011

To: Accrediting Commission for Community and Junior Colleges,
Western Association of Schools and Colleges

From: Columbia College
11600 Columbia College Drive
Sonora, CA 95370

This Institutional Self Study Report is submitted for the purpose of assisting in the determination of the
institution’s accreditation status.

We certify that there was broad participation by the campus community, and we believe the Self Study
Report accurately reflects the nature and substance of this institution.

Signed: -
N——— =— \—~
Joan {mith, Ed.D. Brian DeMoss
Chandellor Representative, Leadership Team Advisory Council
Linda Flores Nancy Bull
Chairperson, Governing Board President, Classified Senate
> WW
p——
Dennis Gervin, Ph.D. Tori Palmberg

President, Columbia College President, Associated Students of Columbia College

?WMW

Raelene Juarez

President, Academic Senate
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History of the Institution Introduction

History of the Institution and Characteristics of Primary Service Area

Established in 1968, Columbia College is a small, public, comprehensive, two-year college in California.
It is the smaller of two institutions (including Modesto Junior College) comprising the Yosemite
Community College District (YCCD). The district is one of the largest in California, transecting more
than 100 miles of the San Joaquin Valley from the Coast Range on the west to the Sierra Nevada on the
east. The boundaries encompass over 4,500 square miles serving a population of more than 550,000.
The college is located in Sonora, California, on 280 acres of forestland in the historic Mother Lode.

Columbia College’s service area consists of all of Tuolumne and Calaveras counties and portions of
Stanislaus County which include Oakdale, Knights Ferry, Valley Home, Riverbank, and Waterford.
The majority of Columbia students are from Tuolumne County although an increasing percentage of
students come from Calaveras County, with additional demand in the Oakdale area. Plans to develop
centers in Stanislaus and Calaveras counties are underway.

Figure 1) Yosemite Community College District Service Area
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Introduction History of the Institution

YCCD Trustee Area 1
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YCCD Trustee Area 2

Area 1 of the Yosemite Community College District serves Tuolumne, Calaveras, and Stanislaus
counties. Communities in Area 1 include Sonora, Angels Camp, Groveland, Jamestown and Knights
Ferry. Area 2 serves eastern Stanislaus County, primarily the communities of Oakdale, Riverbank,
Waterford, Valley Home and Empire.
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Demographic Information

Introduction

Demographic Information and

Longitudinal Student Achievement Data

Current Community Population Demographic Statistics and Projections to 2015’
Tuolumne and Calaveras counties together are projected to grow at about the same rate as the state

as a whole, 4% between 2010 and 2015. The age group between 10 and 24 years of age is expected

to decrease by an average of 9% during this time frame. The age group from 25 to 34 years of age is

expected to grow by an average of 22%. The segment of the population between ages 40 and 54 years

is expected to decline by an average of 11% by 2015 while the group ages 60 to 79 may increase by an

average of 19%.

Table 2) Age Information for Tuolumne and Calaveras Counties

Age

Under 5 years
5 to 9 years

10 to 14 years
15 to 19 years
20 to 24 years
25 to 29 years
30 to 34 years
35 to 39 years
40 to 44 years
45 to 49 years
50 to 54 years
55 to 59 years
60 to 64 years
65 to 69 years
70 to 74 years
75 to 79 years
80 to 84 years

85 years and over

Totals

Table 3) Cohort Totals

Area
Region
State

Nation

' Source: EMSI 11/12/2010.

2010
Population

4,531
4,570
5,544
6,235
6,150
5,569
4,676
5,035
5,840
7,367
8,687
9,342
9,221
6,926
5,163
3,652
2,441
2,379
103,328

2010 Population
103,328
37,478,580
310,100,040

2015
Population

4,835
5,200
5,097
5,579
5,649
6,367
6,111
5,137
5,505
6,170
7,751
9,456
10,179
9,031
6,036
4,003
2,476
2,380
106,962

2015 Population
106,962
38,723,096
320,187,890

Change % Change
304 7%
630 14%
-447 -8%
-656 -11%
-501 -8%
798 14%
1,435 31%
102 2%
-335 -6%
-1,197 -16%
-936 -11%
114 1%
958 10%
2,105 30%
873 17%
351 10%
35 1%
1 0%
4,298 4%
Change % Change
3,634 4%
1,244,516 3%
10,087,850 3%

COLUMBIA COLLEGE SELF STUDY 2011
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Introduction

Demographic Information

grow between 2% and 9%.

Race/Ethnicity

White, Non-Hispanic

White Hispanic

Non-White Hispanic

Black or African American
American Indian or Alaska Native
Asian

Native Hawaiian and other Pacific
Islander

Two or more races

Total

Gender 2010 Population

Males 53,142

Females 50,186
103,328

COLUMBIA COLLEGE SELF STUDY 2011

2010 Population
84,731
10,130
535
1,902
1,586
1,357

135

2,951
103,328

2015 Population

55,009
51,953
106,962

Table 4) Race/Ethnicity Information for Tuolumne and Calaveras Counties

2015 Population

Table 5) Gender Information for Tuolumne and Calaveras Counties

Change

1,867
1,767
3,634

86,407
11,380
582
2,072
1,621
1,561

141

3,198
106,962

% Change
4%
4%
4%

The proportion of residents in the two counties identifying as white-Hispanic is projected to grow by
12% by 2015 and the proportion of Asians is expected to grow by 15% in this same time period, while
the proportion of white, non-Hispanics is projected to grow by only 2%. Other minority groups will

Change % Change

1,676
1,250
47
170
35
204

6

247
3,634

2009
% of Cohort

51.43%
48.57%
100.00%

All of the population projections need to be interpreted with caution, as previous
predictions of declines in county populations have proven to be inaccurate.

2%
12%
9%
9%
2%
15%

4%

8%
4%

The percent of Tuolumne and Calaveras County residents that are male is projected to be
51.43% by 2015, while the percent of females is predicted to be 48.57%.



Demographic Information Introduction

Local County High School Students’

Potential Tuolumne and Calaveras County High School Graduates
The number of high school students in the public school pipeline that are potential Columbia College
students is expected to increase until 2012-13, when a substantial decline is anticipated.

Figure 6) Tuolumne and Calaveras County High School Students by Grade 2009-2010

Tuolumne and Calaveras County High School Students
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Figure 7) Numbers of Potential High School Graduates, TCand CC2009-10 through 2012-13
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and Calaveras Counties
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2 California Department of Education Educational Demographics Office Data as of: 12/22/10.
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Introduction

Demographic Information

Tuolumne and Calaveras High School Graduate Historical Trends

In examining high school enrollment and graduation trends between 2000-2001 and 2008-2009, there
have been overall modest declines for Tuolumne County and increases for Calaveras County graduates
on average. When examining data for the two counties together, there has been an 8.31% increase in
the number of graduates from 2000-01 through 2008-09.

Table 8) Tuolumne and Calaveras High Schools: Numbers of Graduates History and Percent Change 2000-2009

County 12th
Grade

Enroliments
& Graduates

Tuolumne
Enroliments

Tuolumne
Graduates

Calaveras
Enrollments

Calaveras
Graduates

Total
Graduates

2000- 2001- 2002- 2003- 2004- 2005-
2001 2002 2003 2004 2005 2006

676 596 637 608 567 585

577 522 557 498 492 550

534 576 575 556 545 562

446 496 507 498 500 538

1023 1018 1064 996 992 1088

2006-
2007

636

576

563

514

1090

2007-
2008

662

545

634

615

1160

2008-
2009

661

572

543

536

1108

% Change
00-01 to
08-09

-2.22%

-0.87%

1.69%

20.18%

8.31%

There has been a gradual increase in the number of graduates since 2004-2005, when examining the
two counties together, until a decrease in 2008-2009.

Figure 9) 9-Year Tuolumne and Calaveras County Combined Number of High School Graduates Trend 2000-2009
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Tuolumne and Calaveras County Graduates

1300

1160

1200

1108
{064 1088 1090~ 11

1100

1023 1018 996 992 e

1000

Number of Graduates

v —

900

800

700

600

2000-2001 2002-2003 2004-2005 2006-2007

—o—Total Graduates

2008-2009
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Demographic Information Introduction

Tuolumne and Calaveras High School Graduate Future Projections

In examining the projected numbers of local county high school graduates from 2007-2008 to 2014-
2015 the California Department of Finance predicts a fairly steady decrease of 22.57% for Tuolumne
County by 2014-2015. The projections for Calaveras County include a 5.97% decline in the number of
high school graduates by 2014-2015. Combining both counties, the average decrease is predicted to
be about 13.97%. These statistics should be interpreted with caution, as previous predictions of large
decreases in the number of high school graduates have not proven to be accurate.

Table 10) Projections of Numbers of Tuolumne and Calaveras County High School Graduates
from 2007-2008 through 2014-2015°

County Actual Actual Projected Projected Projected Projected Projected Projected

07-08 08-09 09-10 10-11 11-12 12-13 13-14 14-15 e
Tuolumne 615 572 483 448 412 392 348 374 -22.57%
Calaveras 545 536 519 464 511 485 488 488 -5.97%
Total 1160 1108 1002 912 923 877 836 862 -13.97%

The following chart shows the California Department of Finance projections of high school graduates
for 2009-2010 through 2012-2013 plotted against the actual number of high school students currently
enrolled in 9™ through 11" grades along with the graduating class of 2010 as documented by the
California Department of Education. As the chart indicates, the number of actual Tuolumne and
Calaveras County students currently in the high school pipeline (red line) is not expected to decrease
much, but will remain fairly steady at around 1,156 graduates per year on average. It is difficult to make
accurate predictions about changes in the local population given the current economic slump. The
downturn may be having the effect of increasing migration out from the counties, but it is not possible
to confirm this at present.

Figure 11) Department of Finance High School Grad Projections vs. Current Numbers of High School Students
in Tuolumne and Calaveras Counties*

Comparison of Graduate Projections

1300
1205
1200 g - - 141
“ 1112 - ) -
2 -
3 1100 =
b 2
g 1002
S 1000 .-
g 912 923
'E 900 * hd - 577
.
z
800
700
2009-2010 2010-2011 2011-2012 2012-2013

*=Number HS Grads Projected by CA Dept of Finance

#—potential HS Grads Based on Current Enroliments 9-12 grades

3 California Department of Finance Demographic Research Unit October 2008. Excludes CYA and special schools. Actual graduate data for

2007-2008 and 2008-2009 school years.
“ California Department of Finance Demographic Research Unit October 2008; California Department of Education Educational Demographics

Office Data as of: 4/6/2009.
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Introduction Demographic Information

State and Local Economic Climate and Labor Market

Unemployment’

The unemployment rate for Tuolumne County, historically higher than the state average, worsened
from an average rate of 5.9% in 2000 to 7.9% in 2008 and is currently 13.6%. For Calaveras County

the rate changed from 5.6% in 2000 to 8.7% in 2008 and is currently 15.9%. Both counties remained
above the state-wide average of 4.9% in 2000 and 7.2% in 2008. The current state unemployment rate is
12.4%.

Figure 12) Unemployment Rates

Three-year Trend in California and U.S.
Unemployment Rates
November 2010; Seasonally Adjusted Data
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Table 13) 2010 Unemployment Rate and Labor Force (Not Seasonally Adjusted)

Area Year Period Labor Force Er:;:;,fe d Unel\::éﬁ)fye d Unem:alzment
Calaveras County 2010 Nov 19,630 16,500 3,130 15.9%
California 2010 Nov 18,239,100 15,974,800 2,264,300 12.4%
Tuolumne County 2010 Nov 26,080 22,540 3,540 13.6%

® California Employment Development Department, http://www.labormarketinfo.edd.ca.gov/

14  COLUMBIA COLLEGE SELF STUDY 2011



Demographic Information Introduction

Economic Indicators

Number of Construction Permits

The number of construction permits issued in Tuolumne County decreased by 29% between 2007 and
2008 (dropping from 149 permits to 106 permits). In 2009, the number of permits issued dropped to
48, a 54% decrease from 20085

Consumer Price Index (CPI)

The average change over time in the index calculated to estimate prices paid by consumers for goods
and/or services decreased in California from 224.8 to 224.1 between 2008 and 2009. For the U.S. in
general, the CPI decreased from 215.3 to 214.5°

Property Values

Existing home values in California have dramatically changed in the past five years, both increasing
and decreasing since June 2004—peaking in 2007, only to drop below 2004 levels in 2008. For
surrounding counties (data were not available for Tuolumne or Calaveras counties) the median-priced
home fell 43% on average between March 2008 and March 2009¢ As of November 2010, median home
prices have stabilized and even increased®in some areas.

Table 14) 2008-2010 Median Home Price Comparisons, Nearby Counties

County March 2008 March 2009 November 2010
Stanislaus County $230,000 $135,000 $135,000
Madera County $221,250 $130,000 $129,000
Merced County $203,000 $105,000 Not Available
San Joaquin County $265,000 $152,000 $162,500

¢ California Employment Development Department, http://www.labormarketinfo.edd.ca.gov/

COLUMBIA COLLEGE SELF STUDY 2011
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Introduction Demographic Information

Tuolumne and Calaveras County Family Characteristics

Tuolumne and Calaveras County households are represented in the table below. Compared to state
rates, local median and per capita wages are lower, but slightly fewer children are living in poverty.
Housing costs take up less of the household income and most children live in homes where English is
the primary language.

Table 15) 2007 Family Economics in Tuolumne and Calaveras Counties’

Economic Classification Ttézl:::;e Cz::l:::;s CA

Per capita family income $24,588 $25,061 $26,800
Median family income $48,489* $48,489* $56,332
Children living in poverty 17% 17% 19%
Housing costs as a percentage of household income 24% 24% 29%
Households with at least one working parent 91% 90% 90%
Teens neither in school or working 7% 9% 8%
Children who speak another language at home 4% 5% 44%

*Combined-county estimate

7 Children Now 2007 California County Data Book. http://publications.childrennow.org/publications/
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Demographic Information Introduction

Occupational Growth Areas

In this section of the Self Study Report, the Columbia College service area is defined as all of Tuolumne
and Calaveras counties.

Vocational education has long been a strong component of Columbia College’s mission. In addition to
taking note of the future trends predicted for population demographic shifts, information regarding
predicted changes in industry and occupation can be examined. A detailed industry and occupation
analysis was prepared using the Economic Modeling Specialists Inc. (EMSI) web tool® subscribed to
by the district. All analyses in this section examine industries and occupations that usually require an
associate or vocational education degree or certificate to secure employment.

Based on analyses from EMSI which incorporates data from the California Labor Market Information
Department and the U.S. Bureau of Labor Statistics, the fastest growing occupations in the local area
are predicted to be real estate agents and appraisers, registered nurses, nursing aides, orderlies and
attendants, medical secretaries, hairdressers, preschool teachers, fitness trainers, licensed practical and
licensed vocational nurses and massage therapists.

The numbers for real estate agents need to be viewed with caution. Predictions of future growth are
based on previous rates of growth. The housing market began its decline in about 2007, so it is unlikely
that real estate employment will grow at the previous rate that drives the predictions in the table below.
The fact that the median hourly earnings for real estate agents and appraisers are at the bottom of the
earnings statistics is another indication of the instability of this area of employment. Also of note is the
fact that many real estate agencies offer their own training, obviating the need for prospective agents to
obtain a certificate from an educational institution.

Table 16) Top Ten Fastest Growing Occupations Tuolumne and Calaveras Counties 2010-2015°

- 2010 2015 Increase % 2010 Median
Description o Increase Hourly
Jobs Jobs in Jobs . .

in Jobs Earnings
Real estate sales agents 1,152 1,395 243 21% $8.07
Hairdressers, hairstylists, and cosmetologists 160 193 33 21% $10.66
Appraisers and assessors of real estate 130 157 27 21% $8.81
Massage therapists 60 71 11 18% $13.90
Nursing aides, orderlies, and attendants 309 361 52 17% $12.71
Preschool teachers, except special education 103 120 17 17% $10.03
Registered nurses 478 553 75 16% $41.29
Fitness trainers and aerobics instructors 108 125 17 16% $8.88
Licensed practical and licensed vocational 73 84 1 15% $22.99
nurses
Medical secretaries 249 284 35 14% $14.99

& Economic Modeling Specialists Inc. http://www.economicmodeling.com/data
2 EMSI Complete Employment - 4th Quarter 2010

COLUMBIA COLLEGE SELF STUDY 2011

17



18

Introduction Demographic Information

Data Sources and Calculations

Demographic Data

The demographic data in this Self Study Report are compiled from several sources using a variety of
processes. Sources include United States Census Bureau annual estimates, birth and mortality rates
from the United States Health Department, EMSI data, the California Department of Education,
California Department of Finance, the California Employment Development Department, and
projected regional job growth.

Occupational Data

Organizing regional employment information by occupation provides a workforce-oriented view

of the regional economy. EMSI’s occupation data are based on EMSI’s industry data and regional
staffing patterns taken from the Occupational Employment Statistics program (United States Bureau
of Labor Statistics). Wage information is partially derived from the American Community Survey.

The occupation-to-program (SOC-to-CIP) crosswalk is derived from the United States Department of
Education, with customizations by EMSI. This report also cites data from the California Labor Market
Information Department.

COLUMBIA COLLEGE SELF STUDY 2011



Demographic Information

Introduction

Student Profile

2009 Fall Enrollment by County”

Columbia College’s student population is primarily comprised of Tuolumne County residents with

more coming from neighboring Calaveras, Stanislaus, Amador, San Joaquin, and Mariposa counties.

A small number of students are from other counties in California or from 15 different states.

Table 17) Fall 2009 Enrollment by County

County Students % Enrollment
Tuolumne 2,769 65.4%
Calaveras 784 18.5%
Stanislaus 348 8.2%
Amador 54 1.3%
San Joaquin 51 1.2%
Mariposa 48 1.1%
Other 179 4.2%
Total 4,233 100%

Figure 18) Fall 2009 Student Enrollments from Cities w/ 50+ Students

Students Enrolled per City
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1% Source: Student Demographic Detail Crystal Report Fall 2009, run 12/20/10.
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Introduction Demographic Information

Student Gender, Age and Ethnicity"

The following data compare the Columbia College fall student population to the entire California
Community College student population over a five-year period.

The proportion of female students at Columbia College and in the California Community College
system has remained consistently higher than male students over the past five years. At Columbia, the

proportion of male students increased significantly in fall 2008.

Table 19) Student Gender Distribution (Percent) Fall 2005-Fall 2009

Fall 2005 Fall 2006 Fall 2007 Fall 2008 FALL 2009
Gender (da State (da State (da State (da State (da State
Female 56.1 55.7 58.5 55.5 59.5 55.2 51.6 55.0 52.0 54.2
Male 42.8 43.1 40.5 435 39.9 43.8 47.7 43.8 46.7 44.5
Unknown 1.0 1.2 1.0 1.0 0.6 1.0 0.8 1.2 14 .01

The pattern of age distribution at Columbia College closely mirrors that of the system as a whole,
except that Columbia College enrolls about twice the number of students ages 50 and older.

While more than half of the two local counties’ residents are ages 45 and older, the college student
population is made up of a different range of age groups. More than half of students are under 30.

Table 20) Student Age Distribution (Percent) Fall 2005-Fall 2009

Fall 2005 Fall 2006 Fall 2007 Fall 2008 FALL 2009

e (da State (da State (da State CcC State (da State

19 or Under 24.6 24.1 26.0 24.5 26.3 25.0 228 25.6 23.1 25.6
20-24 22.2 27.8 21.0 27.4 21.6 27.2 21.4 27.5 23.0 28.8
25-29 8.4 11.9 8.0 11.9 7.5 12.1 10.7 123 104 12.7
30-34 4.8 7.7 4.4 7.5 4.2 7.4 6.0 7.4 6.4 74
35-39 53 6.3 43 6.3 3.9 6.1 5.9 5.9 53 5.6
40-49 9.8 10.1 9.6 9.9 8.5 9.6 9.3 9.1 9.0 8.8
50 or Over 24.8 11.7 26.8 121 28.1 121 24.0 11.8 22.8 10.6
Unknown 0.1 0.3 0.0 0.3 0.0 0.4 0.0 0.5 0.0 0.5

" CCCCO Data Mart, Student Demographics-Term.
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Demographic Information

Introduction

Columbia College enrolls a greater percentage of white non-Hispanic students and fewer

African-American, Asian, and Hispanic students than the system as a whole.

Table 21) Student Ethnic Distribution (Percent) Fall 2005-Fall 2009™

Ethnicity

African-American

American Indian /
Alaskan Native

Asian

Filipino

Hispanic

Other Non-White*
Pacific Islander
Two or More Races*
Unknown

White Non-Hispanic

Fall 2005
CcC State
0.9 7.4
2.7 0.9
1.1 12.0
0.4 3.6
6.5 289
0.1 1.9
0.3 0.7
17.6 8.1
70.4 36.6

Fall 2006
CcC State
1.2 7.2
2.0 0.9
0.8 12.1
0.5 3.5
6.8 29.3
0.1 1.9
0.4 0.7
18.8 8.4
69.5 359

Fall 2007
(do State
0.9 7.2
2.2 0.9
0.9 119
0.3 3.5
5.8 30.0
0.1 1.9
0.4 0.7

27.8 8.9
61.5 35.1

Fall 2008
CcC State
3.9 7.3
2.5 0.8
0.8 11.7
0.3 3.3
9.9 30.0
0.0 1.9
0.6 0.8

25.5 10.0
56.3 343

Fall 2009
CcC State
43 6.8
1.8 0.7
1.5 10.9
0.7 3.1

11.1 30.1
0.8 0.7
0.0 1.1

16.6 14.7

63.2 31.9

*Beginning in summer 2009, ‘Other Non-White’ was removed from the application and ‘Two or More Races’ is now calculated based on application

responses.
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Student Educational Goals”

As of fall 2009, the largest percentage of students at Columbia College declared the goal of obtaining
an associate degree and transferring to a four-year institution. The percent of students with this goal
increased from 29% in fall 2005 to 35% in fall 2009. The next most frequently chosen education goal
was “undecided” and this percentage increased from 17.6% to 27.7% between 2005 and 2009. The
number of students stating that their goal was “educational development” decreased from 17.8% to
14.2% across this time frame. The number of students seeking to transfer to a four-year institution
without an associate degree has decreased somewhat since 2005.

Table 22) Columbia College Student Educational Goals (Percent) Fall 2004-Fall 2009

Fall Fall Fall Fall Fall

1 0,
Educational Goal % of College 2005 2006 2007 2008 2009

Obtain an associate degree and transfer to a 4-year 29.0% 27.5% 26.0% 311%  35.0%

institution

Transfer to a 4-year institution without an associate degree 7.5% 6.6% 6.7% 5.4% 4.3%
Obtain a two year associate’s degree without transfer 7.5% 7.8% 7.6% 5.1% 3.7%
Obtain a two year vocational degree without transfer 3.4% 2.9% 2.8% 2.3% 1.6%
Earn a vocational certificate without transfer 3.8% 3.2% 3.2% 3.2% 2.0%
Discover/formulate career interests, plans, goals 0.7% 0.4% 0.5% 0.3% 0.2%
Prepare for a new career (acquire job skills) 4.5% 4.3% 3.8% 3.6% 2.7%
Advance in current job/career (update job skills) 2.3% 2.8% 2.3% 1.9% 1.9%
Maintain certificate or license (e.g. Nursing, Real Estate) 1.6% 1.5% 1.6% 1.3% 1.0%
Educational development (intellectual, cultural) 17.8% 18.4% 16.8% 154%  14.2%
Improve basic skills in English, reading or math 1.1% 1.1% 1.6% 1.4% 1.2%
Complete credits for high school diploma or GED 1.1% 1.4% 1.4% 1.7% 1.8%
Undecided on goal 17.6% 20.1% 23.2% 242%  27.7%
To move from noncredit coursework to credit coursework 0.0% 0.0% 0.0% 0.5% 0.5%

4-year college student taking courses to meet 4-year
college requirements

Uncollected/Unreported 2.2% 2.1% 2.5% 1.6% 1.4%
Total Unduplicated Headcount 2983 3224 3313 3540 4233

0.0% 0.0% 0.1% 1.0% 0.8%

'2Datatel SHAP screen.
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Student Access and Enrollment Patterns

Enrollment Trends
After a peak enrollment in fall 2003, there was a decline in 2004 and 2005. This trend has reversed and
enrollment in fall 2008 surpassed the level seen in fall 2003.

Figure 23) Columbia College Fall Enroliments Unduplicated Headcount Trend Fall 1999-Fall 2009"
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Fall Terms

The college’s academic year unduplicated headcount has been increasing since 2005-2006 after a large
decline in 2004-2005.

Given expected budget constraints in the California Community College system, it is not possible to

accurately predict future enrollments at this time.

Figure 24) Columbia College Academic Year Enrollments Unduplicated Headcount Trend 1998-1999 through 2008-2009"

Annual Enroliment Trends

6201 6285 6192 6221

98-99 99-00 00-01 01-02 02-03 03-04 04-05 05-06 06-07 07-08 08-09
Academic Year

'3 Source: CCCCO MIS Data Mart, Student Demographics — Term.
' Source: CCCCO MIS Data Mart, Student Demographics — Academic Year.

COLUMBIA COLLEGE SELF STUDY 2011

23



24

Introduction Longitudinal Data

Tuolumne and Calaveras County College-Going Rates”

According to the California Postsecondary Education Commission, Tuolumne County’s 2009 “college-
going rate” is 52.2% and Calaveras County’s is 30%. The current state-wide rate is 39.4%. College-going
rates were calculated by dividing the number of entering college freshmen aged 19 and younger from
public schools in the county by the total number of graduates from public schools in the county. All
categories of public schools are covered including comprehensive schools, continuation schools, and
other categories of schools. Students with unknown genders and ethnicities and those from unknown
schools were excluded from the data. Though the rate is just one indicator of potential college
participation and has limitations such as the lack of longitudinal tracking of individuals, it does provide
an annual indication of prospective college enrollments for Columbia College. The surprising increase
in Tuolumne County’s rate for 2009 is more than double the rate for 2008.

Table 25) Calaveras and Tuolumne County College Going Rates 2005-2009

Calv Tuol Calv Tuol Calv Tuol Calv Tuol Calv Tuol

2005 2006 2007 2008 2009
A ELUL L 494 461 533 517 504 566 596 534 515 565
Public
First Time
Freshman 113 195 151 192 103 109 161 121 154 295
uc/csu/cce
;‘a’:':ge Going 229%  423% 283% 37.1% 204%  22.8% 27.0% 227% 29.9%  52.2%
Statewide Rate 43.7% 46.7% 48.5% 47.1% 39.4%

Figure 26) Calaveras and Tuolumne County College Going Rates 2005-2009

Tuolumne and Calaveras County

College Going Rates
55.0%
50.0% =
45.0% = //
40.0% — /
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30.0% AN / .
25.0% SN P

20.0% — \.,//‘

15.0%

1 0.0% T T T T 1
2005 2006 2007 2008 2009

Academic Year

% High School Grads Entering College

—o—Calaveras —#—Tuolumne Statewide

' Source: California Postsecondary Education Commission: College Going Rates.
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Columbia College Students Receiving BOG Fee Waivers”

Fee waivers, though not the only type of financial assistance available for students, are the most
common and can be used to indicate the level of financial need for students attending the college.
There are three types of Board of Governors (BOG) fee waivers available: 1) based on certified
eligibility of county need based general assistance, 2) based on income standards, and 3) based on
financial need established through a processed Free Application for Federal Student Aid (FAFSA).

Between academic years 2004-2005 and 2008-2009 there has been a 130% increase in the number of
students receiving any type of BOG Fee Waiver. As a percentage of the student population there has
been an 18.7% increase in the proportion of students receiving BOG Fee Waivers across the same time
period.

Table 27) Number of Columbia College Students Receiving Board of Governors Fee Waivers 2004-2005 through 2008-2009

Student Population 04-05 05-06 06-07 07-08 08-09
Number of CC Students Receiving any BOG 1338 1426 1324 1934 3080
Annual Unduplicated Headcount 5390 5181 5204 5860 7081
Percent of CC Students Receiving any BOG 24.8% 27.5% 25.4% 33.0% 43.5%

Figure 28) Percent of Students Receiving any BOG Fee Waiver 2004-2005 through 2008-2009

% Students Receiving BOG Waivers
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16 Source: CCCCO Data Mart: Student Financial Aid.
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Enroliment Status”

The number of continuing students decreased from 55.9% of the student population in fall 2005 to
34% in fall 2009 and the number of returning students decreased from 14.8% to 3.5% in fall 2009. The
number of first-time students increased to 28.3% in fall 2009 after a steady decline from fall 2005 to fall

2007.

Table 29) Columbia College Student Enrollment Status Fall 2005-Fall 2009

26

Enrollment Status Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
Continuing Student 55.9% 49.0% 48.7% 41.7% 34.0%
First-Time Student 15.4% 13.0% 4.7% 15.1% 28.3%
First-Time Transfer Student 6.3% 5.0% 5.0% 4.7% 10.2%
Returning Student 14.8% 25.0% 32.3% 30.6% 3.5%
Not Applicable 2.7% 2.1% 3.4% 2.2% 13.5%
Uncollected/Unreported 5.0% 5.8% 5.9% 5.6% 17.8%

Figure 30) Percent of Columbia College Student Enroliment Status Fall 2005-Fall 2009
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7 Source: CCCCO MIS Data Mart, Student Demographics - Term.
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Unit Loads"”

While the number of students taking fewer than 3 units has steadily decreased since fall 2005, the
number of students taking 3 to 5.9 units increased from 15.2% in fall 2005 to 29.9% in fall 2008. This
percent decreased to 17.7% in fall 2009. The number of students taking between 6 and 8.9 units has
remained fairly steady until fall 2009 when there was a decrease to 5.5%. Of note is the fact that the
number of students taking 9 to 11.9 units jumped to 27.5% in fall 2009 from only 7.9% in fall 2008.
The number of students taking between 12 and 14.9 units has steadily declined between fall 2005 and
fall 2009.

Table 31) Columbia College Student Unit Loads Fall 2005-Fall 2009

Unit Load % of College Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
0.1-29 17.0% 13.9% 13.5% 12.5% 10.1%
3.0-59 15.2% 18.5% 20.3% 29.9% 17.7%
6.0-8.9 12.7% 12.0% 11.9% 11.7% 5.5%
9.0-11.9 9.0% 8.7% 9.6% 7.9% 27.5%
12.0-14.9 20.4% 19.1% 18.4% 16.2% 12.6%
15+ 8.4% 7.7% 6.9% 4.9% 9.5%
Non-Credit 17.3% 20.1% 19.4% 16.9% 17.2%

Figure 32) Percent of Columbia College Student Unit Loads Fall 2005-Fall 2009

Student Unit Load Trends
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'8 Source: CCCCO MIS Data Mart, Student Demographics - Term.
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Distance Education Enrollment”

Distance education, as defined for the Institutional Effectiveness Report (IER), includes all courses that
employ any long-distance learning component. These courses include those that are fully online (with
no on-campus meetings), those that are hybrid, and courses that are enhanced by any type of online
learning component.

The number of distance education sections offered at Columbia College increased by 100% between
fall 2005 and fall 2009. The number of FTES generated from distance education courses more than
doubled from fall 2005 to fall 2008, although only 17 sections were offered in both of these semester
terms. When the number of sections of distance education doubled in fall 2009, the number of FTES
generated increased by 179%, compared to fall 2008.

Table 33) Columbia College Distance Education Fall 2005-Fall 2009

Distance Education Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
Number Ending Enrollments 136 167 132 246 565
Number Distance Education FTES 16.02 19.59 17.94 34.65 96.72
Number of Sections 17 18 12 17 34

Figure 34) Number of Distance Education FTES and Number of Sections Fall 2005-Fall 2009
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1% Source: Crystal Reports Section Enrollment Summary; Distance Education.
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The number of ending enrollments in sections offered increased by 81% between fall 2005 and fall
2008. Ending enrollments increased by another 130% between fall 2008 and fall 2009.

Figure 35) Number of Distance Education Ending Enroliments Fall 2005-Fall 2009
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Student Success

Student Success and Retention Rates”

Success rates reflect the proportion of students who earned a grade of A, B, C, CR or P in a course. A
student, who drops a course after census but before receiving a “W;” is included in the “non-successful”
category and is assigned a “DR” grade by the California Community Colleges Chancellor’s Office.
Retention rates reflect the number of students who received any grade other than a “W”

Columbia College course success rates averaged 65.93% between fall 2005 and fall 2009. Retention
rates averaged 83.56% over the same time period. These rates are similar to the state-wide system
averages of 66.26% for success and 83.31% for retention.

Table 36) Success and Retention Rates (Percent) Fall 2005-Fall 2009

Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009
CcC State CcC State CcC State CcC State CcC State
Success 66.82 65.87 65.92 66.10 64.29 65.57 66.19 66.22 66.44 67.53

Retention 85.35 82.91 84.20 83.24 81.66 82.42 83.37 83.31 83.23 84.65

Persistence Rate”

Persistence rates are defined as the percentage of first-time students with a minimum of 6 units earned
in a fall term and who returned and enrolled in the subsequent fall term anywhere in the system.
Columbia College persistence rates averaged 63.45% between academic years 2004-2005 and 2007-
2008, compared with an average rate of 68.88% system-wide.

Table 37) Percentage of First-Time Students with a Minimum of Six Units Earned in a Fall Term who Returned and Enrolled in the
Subsequent Fall Term Anywhere in the System

Fall 2004 to Fall 2005 Fall 2005 to Fall 2006 Fall 2006 to Fall 2007 Fall 2007 to Fall 2008
CcC State CcC State CcC State CcC State

Persistence 64.9 69.3 63.8 68.3 62.6 69.2 62.5 68.7

20 Source: CCCCO Data Mart, Program Retention/Success Rates.
21 Source: 2007-2010 ARCC Reports.
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Basic Skills Completion Rates

In 2004, Assembly Bill 1417 triggered the creation of a performance measurement system for the
California Community Colleges (CCC) that contains performance indicators in which Columbia
College may be compared to other “peer group colleges” as assigned by and reported through the
California Community Colleges Chancellor’s Office.”” The following two tables show the most recent
data on basic skills course completions and the basic skills improvement rates.

Pre-Collegiate Improvement: Basic Skills™

The cohorts for the basic skills course completion rate (below) consisted of students enrolled in
Columbia College credit basic skills courses, excluding “special admit” K-12 students. Success is
defined as having been retained to the end of the term with a final course grade of A, B, C or Credit.

The percentage of Columbia College students who successfully complete basic skills courses has
increased by 9.3% over the three-year period examined.

Table 38) Annual Successful Basic Skills Course Completion?*

2007-2008 2008-2009 2009-2010

57.4% 58.8% 66.7%

The basic skills improvement rate cohorts (below) consisted of students enrolled in a credit basic skills
English or mathematics course (starting at two or more levels below college level/transfer level) who
successfully completed their initial course. Special admit students currently enrolled in K-12 were
excluded from the cohort. Students who successfully completed the initial basic skills course were
followed across three academic years (including the year and term of the initial course). The outcome
of interest was that group of students who successfully completed a higher-level course in the same
discipline within three academic years of completing the first basic skills course.

The percentage of Columbia College students who successfully completed a basic skills course and
then enrolled in a higher-level credit course in the same discipline within the three-year period rose
by 9% between the first two reporting time periods and then decreased by 9.3% in the most recent
reporting period. Coding of basic skills courses is still being worked out at the college, and some of the
fluctuation in improvement rates is due to coding factors.

Table 39) Improvement Rate for Basic Skills Courses®

2005-2006 Cohort 2006-2007 Cohort 2007-2008 Cohort
studied through 2007-2008 studied through 2008-2009 studied through 2009-2010
43.4% 52.4% 43.1%

22 Source: CCCCO Research and Planning Office, ARCC 2009 Report including methodology, available http://www.cccco.edu/SystemOffice/Divisions/
TechResearchInfo/ResearchandPlanning/ARCC/tabid/292/Default.asp

# Data source: Accountability Reporting for the Community Colleges, http://www.cccco.edu/ChancellorsOffice/Divisions/TechResearchinfo/
ResearchandPlanning/ARCC/tabid/292/Default.aspx

2 http://www.cccco.edu/Portals/4/TRIS/research/ARCC/March%20ARCC%202011.pdf

% http://www.cccco.edu/Portals/4/TRIS/research/ARCC/March%20ARCC%202011.pdf
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Program Completion — Graduation”

The number of associates degrees awarded increased by 18.6% between 2004-05 and 2006-07 and then
declined by 13% in 2007-08. The number of associates degrees awarded declined by another 2.8% in
2008-09. The number of certificates awarded of any unit requirement increased by 51.8% between
2004-05 and 2006-07 and then declined by 17% in 2007-2008. The number of certificates awarded
declined by another 29.8% in 2008-09.

These declines are not surprising given that enrollments were at their lowest point in 2005-2006
(see enrollment trends data page 24). While the California Community Colleges Chancellor’s Office
(CCCCO) only approves certificates requiring 18 to fewer than 60 units (according to the CCCCO
Data Mart), Columbia College also awards Skills Attainment Certificates, requiring 6 to fewer than
18 units. These certificates tend to meet the educational needs of students seeking improvement of
vocational skills.

Table 40) Numbers of Degrees and Certificates Awarded 2004-2005 to 2008-2009

Degrees & Certificates 2004- 2005- 2006- 2007- 2008-
2005 2006 2007 2008 2009
Total Associate Degrees (AA and AS) 172 191 204 177 172
Certificate requiring 30 to fewer than 60 units 20 17 21 25 12
Certificate requiring 12 or 18 to fewer than 30 units 28 44 28 17 28
Total Approved Certificates of Achievement 48 61 49 42 40
Certificate requiring 6 to fewer than 18 units 25 41 56 47 12
Other Credit Award, under 6 semester units 10 26 21 15 21
Total Skills Attainment Certificates 35 67 77 62 33
Total Certificates Awarded 83 128 126 104 73

Figure 41) Numbers of Degrees and Certificates Awarded 2004-05 through 2008-09
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26 Source: CCCCO Data Mart: Program Awards.
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The following table lists the distribution of awards by program type for academic years 2004-05

through 2008-09.

Table 42) Numbers of Associate Degrees and Certificates Awarded by Program Type 2004-2005 through 2008-2009

Program Type

Agriculture and Natural
Resources

Biological Sciences
Business and Management
Commercial Services
Education

Engineering and Industrial
Technologies

Environmental Sciences
and Technologies

Family and Consumer
Sciences

Fine and Applied Arts
Health

Humanities (Letters)
Information Technology
Interdisciplinary Studies
Mathematics

Media and
Communications

Physical Sciences

Public and Protective
Services

Social Sciences

Totals

2005-2006
AA/AS Cert

8 0
3 0
7 11
0 1
0 0
1 20
1 0
8 79
5 0
3 0
16 0
0 0
107 0
3 0
0 0
0 0
23 15
6 2
191 128

2006-2007
AA/AS Cert

9 3
1 0
6 13
0 1
0 0
0 27
1 0
10 60
0
7 7
19 0
1 4
127 0
1 0
0 3
3 0
13 5
1 3
204 126

2007-2008 2008-2009
AA/AS Cert AA/AS Cert

8 6 8 3
1 1 0
3 10 6 13
0 0 2
0 0 1 0
0 20 1 1
2 0 1 0
10 53 8 45
2 0 3 0
6 1 3 1
14 0 14 0
2 1 2 2
109 0 100 0
4 0 4 0
0 1 0 2
3 0 3 0
13 9 13 4
0 1 0 0
177 104 172 73
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Transfers

The California Postsecondary Education Commission* tracks the number of students transferring
from California Community Colleges to the University of California (UC) and California State
University (CSU) systems.

The number of transfers to CSU increased by 37.5% between 2005-2006 and 2006-2007 and then
declined by 19.1% by 2008-2009. The number of transfers to UC has been substantially smaller than
the number of transfers to CSU, but the rate of transfer to UC has remained relatively stable.

The number of transfers to in-state private and out-of-state colleges increased by 51% between 2004-
2005 and 2007-2008. As the data for in-state private and out-of-state transfers are not available for
2008-2009, totals in the graph below do not include that year. There appears to be a trend away from
transfers to the CSU system with a concomitant increase in transfers to private and other institutions.

Figure 43) Number of Columbia College Student Full-year Transfers to UC, (SU, In-State Private and Out-of-State Institutions
2004-2005 through 2008-2009
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7 Source: California Postsecondary Education Commission, Transfer Pathways
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Success after Transfer

Academic Performance Reports from the California State University system provide feedback about new
undergraduates who begin their educational path in a community college. Each year new regularly
admitted students are tracked from their initial fall enrollment to the next fall term. Pre-admission
grade point averages (GPAs) of Columbia College students who transfer to the California State
University (CSU) system tend to be somewhat higher than the pre-admission GPAs of CSU system
students on average.

Figure 44) Pre-Admission GPA Comparison between Columbia College Students and CSU Students

Pre-Admission GPA for CC and CSU Students
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The one-year continuation rate for Columbia College students attending CSU averaged 87.6% between
2005 and 2007 compared to the CSU student body as a whole. The Columbia College student rate then
decreased in fall 2008 by 6% while the rate for CSU students in general increased by 1%.

Figure 45) One-year Continuation Rate Comparison (CCand CSU)
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The GPAs of Columbia College students attending CSU from fall 2005 through fall 2008 were an

average of .18 points higher than the GPAs for CSU students as a whole.

Figure 46) GPA for Columbia College Students Attending a CSU Compared to Resident (SU Students
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Vocational and Technical Education Act (VTEA) — Perkins Data

The following table displays the most up-to-date information on employment for vocational and
technical education students from Columbia College.?® Of note are the major increases in employment
for graduates of Website Design and Development, Computer Information Systems, and Computer
Infrastructure and Support programs at Columbia College. A concomitant decline in employment for
students graduating from Forestry or Natural Resources is also seen for the two reporting years with
available data.

Table 47) Columbia College Perkins Accountability Data: Core Employment Indicators by Program Type

Academic Year: 2006-2007 Academic Year: 2007-2008 22(())(())76-(::;/
Program Type

Total Count Percent Total Count Percent % Change

Count Found Employed Count Found Employed Employed
Forestry 19 14 74% 9 3 33% -40%
Natural Resources 11 11 100% 14 6 43% -57%
Business & Commerce, General 65 42 65% 39 32 82% 17%
Office Technology/Office 20 10 50% 15 8 53% 3%
Computer Applications
\[;V:fsl'éigeei?" and 7 3 43% 2 2 100% 57%
Information Technology, General 9 4 44% 3 43% -2%
Computer Information Systems 2 0 0% 4 4 100% 100%
gl?;npp;l:zer Infrastructure and 4 3 75% 3 5 100% 25%
Education, General
(Pre-Professional) (Transfer) ML N i 0 0 e i
Automotive Technology 44 31 70% 26 18 69% -1%
Welding Technology 0 0 0% 0 0 0% 0%
Health Occupations, General 16 8 50% 5 3 60% 10%
Emergency Medical Services 25 22 88% 13 1 85% -3%
g:g%gf:g; zme”t/ =R 39 27 69% 37 28 76% 6%
xfgltlon' Foods, and Culinary 16 14 88% 8 7 88% 0%
Hospitality 5 3 60% 7 4 57% -3%
:ﬁztiﬂuarz’a‘;z;de?t’c’d services 19 14 74% 15 9 60% -14%
Human Services 2 2 100% 0 0 0% -100%
Fire Technology 42 40 95% 37 35 95% -1%
Geographic Information Systems 6 4 67% 0 0 0% -67%
Travel Services and Tourism 1 1 100% 4 0 0% -100%

2 http://reports.cccco.edu/Reports/Pages/Folder.aspx?ltemPath=%2fPERKINS+IV&ViewMode=List
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Employee Profile

Employees at Columbia College include full- and part-time faculty members, classified staff, classified

managers and educational administrators. Student workers are not counted in the following data.”

Table 48) Staffing Census for Columbia College as of September 30, 2010

Employee Classification g;:l?);re::
Full-time Faculty including Counselors 49
Hourly Faculty 58
Educational Administrators 4
Classified Executive Manager 1
Classified Managers 14
Monthly Classified 44
Hourly Classified 58
Total Unduplicated 201

These data are unduplicated. Many FT faculty members also teach as
adjuncts but are only counted once.

Table 49) Staff and Faculty Gender as of September 30,2010

Employee Gender Number of Employees
Female 119
Male 82

These data are unduplicated.

Table 50) Staff and Faculty Age as of September 30, 2010

Employee Age Range ';_::1':3::: Percent of Total
19 or Under 9 4.48%
20-24 23 11.44%
25-29 9 4.48%
30-34 13 6.47%
35-39 1 5.47%
40-44 14 6.97%
45-49 20 9.95%
50-54 34 16.92%
55-59 29 14.43%
60-64 30 14.93%
65-69 7 3.48%
70 or Over 2 1.00%

These data are unduplicated.

» Crystal Reports EEO6 Report 9/01/2010-9/30/2010
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More than half (50.76%) of Columbia College employees are in an age range of 50 years or older.
Faculty and staff planning efforts will need to take into account the fact that many more retirements
may be expected in the next several years.

Figure 51) Percent of Employees in Each Age Category

Columbia College Employee Age
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Employee Age

The majority of employees at Columbia College are white non-Hispanic. The percent of Hispanic
employees is 4.63% lower than the percent of the student body that is Hispanic. The percent of black
non-Hispanic employees is 4.3% lower than the percent of students reporting their ethnicity as African
American. The percentages for Native American and Asian employees more closely approximate

the representation of these ethnic categories in the student body. The Yosemite Community College
District has a policy of commitment to diversity in hiring® and has an Equal Employment Opportunity
Plan (available in the district Human Resources Office).

Table 52) Staff and Faculty Ethnicity as of September 30, 2010

Employee Ethnicity El;ml;;re:: Percent of Total
Hispanic 13 6.47%
White Non-Hispanic 137 68.16%
Native American/Alaska Native 3 1.49%
Asian 4 1.99%
Pacific Islander 1 0.50%
Black Non-Hispanic 0 0.00%
Filipino 0 0.00%
Multi-ethnic 0 0.00%

3 http://www.yosemite.edu/trustees/policyandprocedures/4000%20Commitment%20to%20Diversity.pdf
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Summary of Demographic and Longitudinal Data

Columbia College has recently undergone a large amount of growth in the number of students
choosing to attend this campus, despite shrinking budgetary resources. The college remains committed
to serving as many students as possible, providing high quality programs and services, and providing
its faculty and staff with a sustainable work environment. Balancing the need to maintain a high

level of quality instruction and services with a decrease in the number of full-time faculty has been
challenging, but Columbia College has been able to meet this challenge by increasing efficiency in
many of its programs and services.

COLUMBIA COLLEGE SELF STUDY 2011



Progress on Action Plans Introduction

Progress on Action Plans from the Previous Self Study

The Accrediting Commission on Community and Junior Colleges took action in January of 2009

to accept the 2008 Focused Midterm Report, as evidenced by the February 2, 2009 notification

from ACCJC. In this notification, it referenced specific purpose in confirming the resolution of
recommendations made by the evaluation team, and that the college had addressed the self-identified
plans for improvement in the 2005 Self Study Report.

This section addresses progress relating to planning agendas that were submitted as part of Columbia
College’s 2005 Accreditation Self Study (the college’s last comprehensive evaluation). Some of the plans
identified were addressed through Columbia College’s 2007 Accreditation Progress Report and then all
planning agendas were addressed in the subsequent 2008 Focused Midterm Report to the Commission.

Dramatic changes in the areas of leadership and planning occurred since the arrival of a new president
in January of 2007. As a result, a number of the methodologies and practices proposed in the 2005
planning agendas have lost relevancy in a new planning culture and structures that now exist at
Columbia College. In some instances the college responses to the 2005 self-identified issues now follow
different pathways to resolution than those which were previously identified in the 2005 Self Study
Report. As the college has become effective in its planning processes and organization, a number of
methodologies suggested in 2005 lost relevance in the current culture. As such, the college addressed
the stated plans with updated processes, procedures, and strategies to better meet the needs of students,
staff, and the community. These instances provide evidence of evolution and growth relating to
ongoing cycles of integrated planning at Columbia College.

The following includes the planning agendas from the 2005 Accreditation Self Study and responses
presented and accepted in Columbia College’s 2008 Focused Midterm Report. Additional updates have
been provided to reflect ongoing progress or significant changes and are labeled as “Updated in 2011”
Each of the planning agendas is organized as per the ACCJC Standard in which it originally appeared
in 2005.
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STANDARD I: Institutional Effectiveness and Mission

PLANNING AGENDA 1 (1.B.3)

The Vice President for Student Learning (VPSL) and the Chief Operations Officer (CO0) will lead a process of shared governance to
develop a Strategic Planning Process which will document and direct the integration the Educational Master Planning (EMP) process,
Resource Allocation and program review. A new EMP web application and process will be implemented in the spring of 2005. This will
lead into the revision of the program review Process, beginning in the fall of 2005. A Strategic Planning Document will be developed to
outline how the processes of EMP, Resource Allocation and program review will be integrated to create an ongoing systematic planning
cycle. The new cycle of evaluation, planning and budgeting using the new EMP process will be in full operation by spring 2006.

Columbia College Response (2008 Focused Midterm Report)

Under the leadership of the current President, Columbia College’s participatory governance
committee, the College Council, adopted a new mission statement, vision, core Values, Goals and
Strategies in April of 2007 [REF-50]. The College Council membership consists of 4 Students, 4
Classified Staff, 4 Faculty, 4 Administrators and the College President (Chair). One of the primary
roles of the College Council in this process was to maintain effective dialogue throughout the college
community during the development of these planning documents.

The development of an updated mission statement, vision and core Values provided a critical first
step as the college began to rework its entire planning process and associated planning documents.
To ensure that there was a common understanding of how various college planning documents
interfaced, the College Council developed a Strategic Planning Process Cycle [REF-51] in January
of 2008. This cycle demonstrates how the various college planning documents interact and integrate
with the college budget and resource allocation processes.

Following the development of a comprehensive planning process it became apparent that there was
a critical need to revise the college Educational Master Plan. The previous Educational Master Plan
did not fit into the new planning process in a way in which it could act as the appropriate driving
force for college planning. This then led to the entire re-creation and development of an Educational
Master Plan for the college.

The entire college participated in the development of the new Educational Master Plan [REF-52] in
an effort that was directed by the College Council. The new Director of Institutional Research and
Planning met with faculty and staff from every department and/or program at the college for input.
The Educational Master Plan was adopted by the College Council in April of 2008, and then by the
Yosemite Community College Board of Trustees in May of the same year. The Columbia College
Educational Master Plan is now the driving force for planning at the college level and provides focus
for all institutional planning.

In the spring of 2008 the Columbia College program review process was revised to bring a common
format to all planning units. Working with the Director of Institutional Research and Planning, the
college units were provided with new and updated program review data. A new element was also
added to the program review process to integrate the planning and development of Student Learning
Outcomes. Adding a Student Learning Outcomes component to the program review process is a
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critical element to ensure that the development of SLOs is integrated with planning and resource
allocation at the college. Program review is the primary source for identifying programmatic needs
for all planning units at the college. All units at the college are currently involved in the program
review process.

While the program review process identifies programmatic needs, college/institutional needs are
collectively defined and identified in a variety of college-level plans that are part of the college
Strategic Planning Process [REF-53]. These plans include, but are not limited to; The Facilities
Master Plan, the Basic Skills Plan, the college Technology Plan, the Student Equity Plan, the
Matriculation Plan and Distance Education Plan.

Columbia College Unit Plans identify specific resources that are required for each unit to support
the needs identified by the program review process and college level plans. The Unit Plans are the
mechanism by which units prioritize and then integrate their specific resource needs into the college
planning process.

Resource needs identified in Unit Plans are organized into a variety of projects that are aligned
with specific college goals [REF-54]. Each of these projects has a number of activities (needed to
support the project) that are directly linked to budget object codes to identify the general funding
category for each resource type. The activities found within Unit Plans are prioritized by the college.
The Columbia College Unit Plan performs the function of linking college planning with resource
allocation.

Columbia College Response (Updated 2011)

Since the 2008 Focused Midterm Report, Columbia College has reviewed and reaffirmed its mission
statement, vision statement and core values. These planning statements were reaffirmed by the College
Council on September 11, 2009. The College has also updated its Educational Master Plan and is in the
process of updating its Facilities Master Plan.

The Columbia College Strategic Plan is comprised of the combined Educational Master Plan, Facilities
Master Plan and Campus Master Plan. The revised Facilities Master Plan will likely encompass the
current planning functions associated with the Campus Master Plan.

The 2008 response indicated that the Educational Master Plan drove institutional planning for the
college. The current planning culture would now restate that response as having the mission statement
and associated mission-based Columbia College Goals as driving all institutional planning. The
Educational Master Plan, as part of the Strategic Plan, still provides focus for the instructional planning
for the college.

The college now has a homepage for integrated planning. This website is dedicated to integrated
planning processes, documents, reports and training resources that empower Columbia College to
effectively meet community needs. Reports that can be accessed from this site include College Goal
Progress Reports, program review, Unit Planning Reports, Staffing Report and Equipment and Facilities
Report. Additionally, the College Council is utilizing the College Goal Progress Reports in developing
a process to evaluate Columbia College Goals, as well as the overall strategic planning process. This
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process is currently in its second iteration.

Columbia College’s integrated strategic planning processes have continued to evolve and mature
since the significant structural and functional revisions occurring in 2007. Columbia College has
been shared as an example of integrated planning at the fall 2010 California Community Colleges
(CCC) Chief Instructional Officer’s Conference in a joint presentation with ACCJC. This presentation
was directed toward Accreditation Liaison Officers in the system. Additionally, in the spring of

2011 Columbia College was asked to present its integrated strategic planning processes at a regional
workshop sponsored by the ACCJC. The workshop was directed toward accreditation teams from
Hawaii and the American Affiliate Pacific Islands. The presentation was entitled “California College
Model for Program Review and Integrated Institutional Planning.”

The reference to “Institutional Operations” (I0) in 2008 is no longer applicable. The name of
Institutional Operations was changed to College and Administrative Services. Some of the functions
previously assigned to IO are now operationally located in Student Services (see organizational chart).
The services transferred to Student Services are those which traditionally report to a student services
unit. These include Admission and Records, Assessment, Financial Aid, and Health Services.
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PLANNING AGENDA 2 (1.B.5)

As part of the 2005-2006 budget and planning process, the President and the College Council will reallocate time and/or funds to
support institutional research and the development and assessment of Student Learning Outcomes. The college planning processes will
use qualitative and quantitative data to support planning requests throughout the institution. Data to support such requests will be
derived from the evaluative sections of the EMP, data from the California Community College Chancellor’s Office (CCCCO) and the analysis
of Learning Outcomes. This assessment information will be communicated to the college and other stakeholders through a process of
program review that will be revised in the fall of 2005.

Columbia College Response (2008 Focused Midterm Report)

In the spring of 2007, Columbia College hired a Director of Institutional Research and Planning.
Over the past 12 months, the Director of Institutional Research and Planning has played critical
support roles in the development of new college planning processes. As a member of the Student
Learning Outcomes Steering Committee, the Director of Institutional Research and Planning is now
able to directly support the development and authentic assessment of Student Learning Outcomes as
the college move towards Proficiency [REF-55] in that area.

The Director of Institutional Research and Planning has provided both qualitative and quantitative
data to inform the program review process and Educational Master Plan for the college. As of the
end of spring 2008, the Director of Institutional Research and Planning is now able to play an
increasingly more active and visible role in the support of Student Learning Outcomes; in particular
at the assessment and analytical levels. In recent months, the Research Office has been able to assist
with the advancement of authentic assessments in General Counseling, Child Development, Special
Programs and Mathematics

Revision of the college program review process in the spring of 2008 now allows units to identify
specific needs that relate to the development of Student Learning Outcomes. Unit needs for more
individualized training and mentoring in authentic assessment were identified in the spring 2008
program review cycle; resources have been reallocated to help the college move forward with the
development of Student Learning Outcomes. The college is now funding an SLO Mentoring Team
that will begin to work with individuals (along with the Director of Institutional Research and
Planning) to help with the college wide implementation of authentic assessment. The Institution is
also now providing office space, supplies and equipment for the team of mentors to utilize.

Columbia College Response (Updated 2011)

While the Columbia College Office of Institutional Research is available to assist with student learning
outcomes (SLOs), availability to focus on direct classroom assessment is very limited. This is due
primarily to focus on a range of institutional and other research needs. In an effort to strengthen

its research infrastructure, Columbia College applied for the Bridging Research, Information,

and Cultures Technical Assistance Program (BRIC-TAP) sponsored by the RP Group. This was a
competitive application, and Columbia College was successful in receiving the awarded technical
assistance. The BRIC-TAP team helped the college to develop an action plan that focused on
strengthening research infrastructure and resources for the college. This included elements focused on
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the assessment of SLOs, strengthening the format and process for program review in Student Services,
and addressing data access and integrity issues within the system.

Connected with this effort, Student Services is in the process of revising the format for program
review. This effort began in the fall of 2010 and is expected to be completed in spring 2011. Due to the
distinctly different sources of programmatic data than those utilized by instructional programs, the
format and structure for the Student Services program review is different. The new format will have a
web-based interface for the submission of responses to programmatic data. This will also facilitate the
sharing of Student Services program review with the rest of the college.

In addition to research data and analysis services identified in 2008 as being provided through

the Office of Institutional Research the office also provides critical research support for the college
Educational Master Plan, program review, Enrollment Management Updates, and the Institutional
Effectiveness Report (IER). The IER is now a primary source for the compilation and analysis of both
external and internally generated data that directly relate to the college’s service area and students. This
report was first prepared for the college in 2009.

Other data sources utilized by the college to assist in the evaluation of program and college

performance now include CalPASS, the ARCCC Report, the CCCCO Datamart, VTEA Core
indicators, Datatel reports, Unit Planning Tool, SLO Tool and Enrollment Management Reports.
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PLANNING AGENDA 3 (1.B.6)

The development of a Strategic Planning Document (See Planning Agenda 1) will include timelines and mechanisms for systematic
evaluation of college-wide planning processes. This will help to ensure that the planning process remains effective as student needs and
learning environments evolve.

Columbia College Response (2008 Focused Midterm Report)

Through a process of participatory governance, the college developed a Strategic Planning Process
Cycle that illustrates the integration of planning and resource allocation [REF-56]. This process
was finalized and approved by the College Council in the spring of 2008. Specific timelines and
mechanisms for systematic evaluation of the college-wide planning process will be developed in the
fall of 2008.

Work on the creation of a Master Planning Calendar for all of Columbia College’s planning activities
and documents has commenced, but does not yet include all college Plans. This calendar contains
timelines and persons/committees responsible for all of the college’s major planning documents/
activities. The Strategic Planning Process Cycle will be ongoing and continuous.

The various component plans will be in different phases of implementation, evaluation and revision
depending on set guidelines for each plan. Each planning cycle will be coordinated in terms of
timelines so that they will be able to inform other plans as appropriate. Currently, program review
is scheduled as a fall activity [REF-57], and data for the upcoming planning year will be generated
over the summer months. Utilizing information from program review and other appropriate
sources, Unit Planning will be carried out in the spring for each fiscal year. This will ensure that
needed resources for college units are prioritized (for the next year) before faculty and some staff
leave for the summer. The timing of this process will ensure that resource allocation can occur in a
timely fashion as soon as State and District budgets are finalized. Timelines and mechanisms for the
systematic evaluation of the college-wide planning process will be developed in the fall of 2008. This
Planning Agenda will be completed in fall 2008.

Columbia College Response (Updated 2011)

The Strategic Planning Process Cycle was updated by the College Council in February of 2011.
Changes made included the addition of the Institutional Effectiveness Report as an internal/external
information source, changing “Institutional Operations” to College and Administrative Services, and
renaming “Resource Committees” to Planning and Resource Committees. Discussion also included
acknowledgement of the college Strategic Plan by rearranging the Campus Master Plan, Educational
Master Plan and Facilities Master Plan as a group on the chart.

The Master Planning Calendar has been developed but is not readily available on the college website
yet. It includes all college plans and planning documents, frequency and semester of revision, as well as
the position that is responsible for updating the specific item. The Master Planning Calendar should be
available online in the fall of 2011.
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STANDARD II: Student Learning Programs and Services

PLANNING AGENDA 4 (I1.A.1.a)

Student needs will be identified by the Columbia College Student Equity Plan, student satisfaction surveys and the analysis of Student
Learning Outcomes, and other appropriate assessment tools. These needs will be incorporated into the college planning process
through their linkage to specific project requests in the EMP. The institutional commitment to assess and address student needs will be
demonstrated through a process of resource allocation that takes these assessed needs and related actions into consideration.

Columbia College Response (2008 Focused Midterm Report)

Student needs are identified through participation in College Council, the Educational Master Plan,
the Student Equity Plan, program review, data provided by the Perkins IV (VTEA) core indicators,
ARCC (AB1417) data, data from the State Chancellor’s Datamart, and the analysis of Student
Learning Outcomes. Additionally, general counseling has developed a student survey to help identify
areas in which student satisfaction can be improved. The planning structure for the college has
evolved significantly since the planning agendas were developed in 2005. As a result, student needs
will not be incorporated directly into the Educational Master Plan, but will instead be incorporated
into Unit Plans. In the current planning structure, student needs will identified through a variety

of Federal, State and local resources (mentioned above) and incorporated into our planning and
resource allocation process through Unit Plans.

Columbia College Response (Updated 2011)

Since 2008, student and community needs are also identified in the Institutional Effectiveness Report
(IER). This report is now a primary source for information relating to local demographics, labor
market information, United States Census information, and student success and achievement
information.

A 2010 Student Survey asked students to evaluate student services provided by Columbia College.
When asked if students agreed that the college demonstrates an understanding of student support
service needs and strives to provide appropriate services to meet those needs, 88.32% agreed either
“somewhat” (32.76%) or “strongly” (55.56%) with this statement.

Another question in the same survey asked students if they agreed that they were aware of and
understood the college’s involvement in SLOs and their use to improve programs and services. Overall,
87.31% of respondents agreed either “somewhat” (48.05%) or “strongly” (39.26%) with this statement.
Such assessment of the college’s ability to identify and meet student needs will continue.

Student and community needs are addressed in the Educational Master Plan, and the projects and
specific strategies to meet those needs are addressed in program review and unit planning.
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PLANNING AGENDA 5 (I1.A.1.¢)

The definition, identification and development of student learning outcomes will continue to develop and evolve at the college.

This process of moving our culture to one that is solidly based on evidence of learning and student transformation will be guided by
meaningful dialogue and led by the college-wide SLO Committee. A college commitment to make improvements that are based on
evidence will be supported by the reference to such evidence in program review, EMP project requests and their relation to subsequent
resource allocation. This relationship between SLOs and the planning process will be outlined in the Columbia College Strategic Planning
Document (See Planning Agenda 1). As part of a developing SLO implementation plan, the college SLO Committee will provide a
timeline for the processes involved with the advancement of a college culture that develops, utilizes and evaluates SLOs.

Columbia College Response (2008 Focused Midterm Report)

The college-wide SLO Committee is now referred to as the SLO Workgroup, and is the college
committee that steers, monitors and assists with the implementation of SLOs at Columbia College.
Since the formulation of Planning Agenda #5, the SLO Workgroup has integrated a wider range of
college participants; most notably in the area of Arts and Science and college Operations. Student
Learning Outcomes have now become part of our college program review, and the program review
Process has informed the college as to how it can better support efforts relating to Student Learning
Outcomes. Recent program review feedback indicated that faculty and staff needed more one-on-
one mentoring and coordination than were being offered. As a result of this documented need, the
college has committed to create a designated space that will act as an organizational hub for SLO
development and coordination for the college. In addition, the college has committed to the partial
reassignment of three faculty and two staff members in the Operations Unit of the college; this group
is referred to as the SLO Mentoring Team.

An aggressive timeline to plan for the progression from development to proficiency and ultimately,
a culture focused on ongoing continuous quality improvement is shown in an accompanying
attachment [REF-58]. This time line is based on the ACCJC Rubric for Evaluating Institutional
Effectiveness [REF-59].

Columbia College Response (Updated 2011)

In response to requests from faculty and staff for more individualized assistance with the development,
assessment, analysis, and maintenance of SLOs, a team of SLO Mentors was created in 2009. This team
of mentors has an office on campus, and it regularly provides office hours to assist individuals or groups
in working on SLOs. This team has been critical in improving dialogue regarding SLOs and moving the
SLO culture to one that is now much more effective.

In response to challenges in accessing, sharing, and maintaining SLOs, an SLO Tool was locally
developed to provide effective management and tracking. Previously, SLOs were maintained as
Microsoft Word documents in a shared folder system. This was cumbersome and required a complex
Microsoft Excel spreadsheet to track progress and accomplishments associated with SLOs. The SLO
Tool, created in fall 2010, is now web-based and provides a simple and effective interface for the
sharing, development and tracking of SLOs. Anyone with Yosemite Community College District
network access can easily get to their SLOs, or view any SLOs created by a different program. This is
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also an effective tool when the SLO Mentors work with individuals, because it is easy to identify how
individual SLOs are progressing, and helps in building a strong and consistent structure for SLOs. The
SLO tool also has a field for “Notes to Self” so faculty, staff or mentors can quickly identify where work
needs to be picked up if it has been a while since a particular SLO has been worked on. Also included,
is a section that identifies “Improvements Made” to teaching and learning during the process.
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PLANNING AGENDA 6 (II.A.2. (a, b, , i)

(See Planning Agendas 1and 2 regarding the revision of the college’s strategic planning process, and Planning Agenda 5 regarding
the development of SLOs.) Designated advisory committees for vocational programs will provide feedback regarding SLOs that have
been developed in that area. The revision of program review for instructional courses and programs will include a mechanism for the
incorporation of SLOs. This revision will be guided by a process of shared governance and meaningful dialogue with the Columbia
College Academic Senate.

Columbia College Response (2008 Focused Midterm Report)

Columbia College’s program review process was revised in spring of 2008. The revision has a
component that focuses entirely on Student Learning Outcomes and their development. This includes
documentation of the unit’s progress relating to SLOs, identification of the Unit’s specific needs
relating to the development of SLOs, and an inventory of the Unit’s SLO; all units participate in this
portion of program review. Some units are now using their SLOs as an assessment of their programs
ability to meet student need. As more units close the loop’ with regard to the SLO cycle, we will be
able to incorporate SLO data in program review to a greater extent.

Columbia College Response (Updated 2011)

Since 2008, the SLO Tool is now being used to transition more detailed information (regarding

the tracking of SLOs) that used to be obtained through the program review process. Currently, the
program review process for instructional areas requires programs to evaluate programmatic progress
with regard to SLOs. The actual SLOs and associated tracking is now being accomplished through the
SLO Tool interface. The program review process for Student Services that is currently being redesigned
will likely incorporate SLOs for non-instructional areas.
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PLANNING AGENDA 7 (I1.A.3.b)

(See Planning Agenda 9 regarding SLOs for information literacy skills) The Transformational Learning Task Force and college SLO
Committee will work together to identify where these skills are addressed in our curriculum. The committees will then address the
determination of criteria to identify if our students are learning these skills.

Columbia College Response (2008 Focused Midterm Report)

See response to planning agenda 9 for specifics regarding information literacy. As Information
Literacy was not a point of focus for college-wide SLOs, this planning agenda has been eliminated.

Columbia College Response (Updated 2011)

No further update at this time.
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PLANNING AGENDA 8 (11.A.3.b)

The college will continue the process of developing college-wide SLOs that address values, critical and creative thinking, responsibility
and mastery of relevant theory and practice. This will be addressed by the college SLO Committee in fall of 2005.

Columbia College Response (2008 Focused Midterm Report)

Columbia College has developed college-wide SLOs that promote transformational learning in the
context of three learning domains; the cognitive, psychomotor and affective. Within these 3 domains,
the relative learning outcomes that Columbia College will focus on include; 1) Critical and Creative
Thinking; 2) Civic, Environment, and Global Awareness; 3) Individual and collective responsibility
and 4) Mastery of relevant theory and practice.

A wide range of course, program and service SLOs map directly to the college-wide (institutional)
SLOs. Starting in the spring of 2009 the Research Office will begin collecting and collating data from
SLOs that map to Columbia College’s Institutional SLOs.

Columbia College Response (Updated 2011)

The Columbia College Office of Institutional Research assessed progress regarding institutional SLOs
in a 2010 Faculty/Staff Survey. In this survey, faculty and staft were asked how the college was doing
with regard to meeting its institutional level SLOs. For each of the institutional SLOs, faculty and staft
agreed either “somewhat” or “strongly” that goals relating to institutional SLOs were being met. The
Office of Institutional Research will continue to monitor progress in this area.

Mapping between individual SLOs (at the course and program level) will continue through the
locally developed SLO Tool to assist with tracking and SLO management. This feature is not currently
available in the tool but is expected to be online by fall 2011. Previous to the development of the SLO
Tool, such associations were tracked through a complex Microsoft Excel spreadsheet. As of fall 2010,
the spreadsheet is no longer used for this purpose and will exist as a historic archive.

COLUMBIA COLLEGE SELF STUDY 2011

53



54

Introduction Progress on Action Plans

PLANNING AGENDA 9 (I1.B.3.b)

(See Planning Agenda 4 regarding the assessing and addressing of student learning needs, and Planning Agenda 7a regarding the
development of college-wide SLOs.) Learning support services that are needed for our students to develop these personal attributes
will be assessed (as per Planning Agenda 4) and addressed and incorporated into the institutional planning process as component of the
EMP for Learning Support Services.

Columbia College Response (2008 Focused Midterm Report)

Required learning support services that are needed for students to be successful with regard to
Columbia College’s Institutional (college-wide) SLOs will be identified by the Research Office as part
of the analysis of college-wide SLOs in the spring of 2009. Information will also be obtained through
the college program review process. Columbia College’s program review now incorporates elements
that directly address programmatic needs to support SLOs.

Information from the Research Office and program review will be shared with the Columbia College
SLO Workgroup, which will utilize the college planning process to prioritize activities that are most
likely to support the personal attributes identified in the college-wide SLOs. Columbia College’s
committee that focuses on basic skills and student success will also be a likely resource to provide
learning support services identified by the Director of Institutional Research and Planning.

Columbia College Response (Updated 2011)

The Columbia College Office of Institutional Research assessed perceived progress regarding
institutional SLOs in a 2010 Faculty and Staff Survey, and also collected responses relating to the college’s
use of SLOs to meet student needs in a 2010 Student Survey. See response to Planning Agenda 4.

Columbia College Institutional SLOs identify key characteristics targeted as part of student personal
development. Individual student characteristics incorporated into the institutional SLOs were self
assessed in a 2010 Student Survey. Student progress in these areas will continue to be monitored by the
Office of Institutional Research.
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PLANNING AGENDA 10 (11.C.1.b)

The library administrator and college Librarian will work with the college SLO committee and other faculty to direct the process by
which information literacy skills are defined and identified. Courses that are appropriate to address information literacy SLOs will be
identified and a matrix to show students how they can meet an information competency requirement will be developed.

Columbia College Response (2008 Focused Midterm Report)

Columbia College takes seriously the Academic Senate’s resolutions (e.g. fall 2002, resolution 9.01,
and fall 2006 resolution 9.03) to support information literacy/competency. Although information
literacy/competency had not yet been made a requirement for graduation by the Board of Governors
or by Columbia College, the need for students to be able to demonstrate information literacy/
competency is clear; employers today demand that workers have the academic and technical ability
to access information using a wide variety of resources, and to think critically. However, the college
decided to proceed somewhat differently than originally planned in order to meet the accreditation
standard relevant to this planning agenda item. Currently, the college has not completed the previous
plan to identify courses that address information literacy/competency and to make this a graduation
requirement. Rather, the college has chosen to continue its focus on the following activities to build
information literacy/competency of students: the use of formal and informal orientation sessions,
offering a one-unit library course and extending the capabilities and resources of its web based
portal. The library had also created and begun assessing its own student learning outcomes as part of
this campus-wide project and it has used the results to make changes for improvement.

The college holds regular library orientation sessions during every term. The orientations are basic
introductions to the Library and its resources. Sessions last approximately one hour, or longer, as
needed. Several times a year the librarian makes announcements to faculty inviting them to bring
their classes to the Library for orientation.

During orientation, benefits of using the library are explained, such as improved research techniques,
effective use of resources and appropriate citations, etc. The bulk of the orientation is spent in the
Demo Area of the Library. (Note that for some classes - including those at the Calaveras site -

the librarian goes to the class to provide orientation to the web-based resources.) The orientation
includes demonstration browsing through resources available through the Library’s website. The tools
demonstrated are tailored to the particular class participating in a given orientation session (e.g.,
debate classes will examine different resources than biology classes). During orientation students
have ample opportunity to try what is being demonstrated (with their own topics) and to receive
assistance from the librarian during the session. Sometimes students stay long after the class ends for
additional one-on-one assistance. Orientation sessions can also include a physical tour of the library,
which lasts about ten minutes.

Another way the college encourages students to gain information literacy/competency is through
offering the Introduction to Library and Information Resources course, Library 1. This is a one-
unit course that constitutes “an introduction to the use of electronic and print resources, including
developing effective search strategies and evaluating information sources. Emphasis is on library
online catalogs, online periodical database, print and electronic reference sources and Internet
resources.” This course is offered every term but tends to have low enrollment. If the college decides
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to make information literacy/competency a graduation requirement, enrollments will likely increase

substantially.

The college needs to reengage in the dialogue regarding whether to make information literacy/
competency a graduation requirement and then determine the best way to proceed, thus this
planning agenda has been modified.

Columbia College Response (Updated 2011)

No further update at this time.
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PLANNING AGENDA 11 (I1.C.1.c, d)

The Library website will continue to expand Library and reference services to students and staff in off campus or other remote locations.
The library administrator will conduct a staffing study, which will result in a staffing plan. This plan will address the utilization and
scheduling patterns of current staff to meet student and staff needs particularly in the evenings and summer sessions. If required, ad-
ditional staff will be recommended through the EMP process.

Columbia College Response (2008 Focused Midterm Report)

The Columbia College library website is the primary “information gateway” for off-campus students
and other patrons. This website has had approximately 127,000 hits between July 2007 and July 2008.

Resources available remotely include: access to eBooks via OPUS, the online catalog; books, movies
and music for students at the Calaveras and Oakdale sites are available through interlibrary loan
requests; electronic subscriptions to the majority of the college’s 16,500 magazines and academic
journals may be accessed online by students and college employees; most of the college’s article

and research databases are available online to registered students and college employees; reference
questions can be emailed or phoned in to library staff.

Instructors at the Calaveras Center can contact the college library to place items on reserve for their
courses. These items are kept at the Calaveras Center office and access to them is subject to center
office hours. Instructors at the Oakdale site can place items on reserve at the Oakdale Branch of the
Stanislaus County Library. For the first time this past summer a collection of faculty-selected books
were sent to the off-campus Baker Station High Sierra Institute to serve as a resource for students
taking courses there.

The library’s information gateway on the web now includes an “I can do that Online?” page that
provides detailed written instructions and brief, animated tutorials covering such topics as how to:
place a hold, access library accounts, renew library materials, locate items on reserve, access eBooks,
and find magazines and journals. This attractive portal holds interest with topics like “Magazine

of the Month” and the “Library Highlights Blog” There are also online tutorials that teach library
patrons how to remotely access article and research databases available at the college. These databases
include Academic OneFile, Wilson Web, LexisNexis, music databases, ALLDATA (for automotive
diagnostic and repair information), Historical Index to the New York Times (back to 1851),
psychARTICLES, CountryWATCH, and ERIC.

At the time of the 2005 comprehensive accreditation evaluation, the librarian noted a need for a
second staff person to be on duty in the evenings. Additionally, a need to find resources to fund
staffing for summer 2008 was noted in the college’s recently completed Educational Master Plan
and in a staffing plan dated fall 2007. At this time it was noted that the library requires year-round
staffing in order to carry out its mandate to provide services to students during all terms. The
staffing plan included a recommendation to permanently increase two positions to twelve-month,
100% positions as a cost-effective (as both positions already receive full benefits) and efficient way
to increase staffing levels in the library. This staffing plan was approved and the library is now open
during the summer sessions. This staffing plan for evening hours has not been acted upon at the
present time.
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Columbia College Response (Updated 2011)

No further update at this time.
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PLANNING AGENDA 12 (I1.C.2)

The Library Administrator and college Librarian will ensure that the library participates in the program review Process. Methods for
measuring library contributions to SLOs college-wide will be included as an aspect of program review. The impact of library resources
and services on student learning will be regularly assessed as part of program review.

Columbia College Response (2008 Focused Midterm Report)

Note: This planning agenda was written in 2005; the Library no longer has a Library Administrator
position. The Library is currently engaged in the program review process. Baseline data has been
collected to track the number of students enrolled in the Library 1 course, number of students served
through formal orientation sessions, Library door count, Library Website traffic, Library database
usage, and number of student print jobs. These data elements will continue to be tracked in order to
monitor Library usage over time. These data are currently being used by the Library to develop plans
for improving services and for extending access to patrons.

Program review of all college learning support services now includes an evaluation of student
learning outcomes assessment results and status. The library has developed its own set of SLO’s
designed to meet identified “major core competencies.” These core competencies for library student
learning outcomes are shown below (numbered 1-3) as they map to the relevant institutional level
student learning outcomes (underlined):

1. Construct context-appropriate search strategies.

Maps to college SLO: Mastery of relevant theory and practice and Individual and collective
responsibility

Students will be able to find Library materials using OPUS, the Library catalog.

Students will be able to locate relevant information using research databases

Students will be able to find information on the Internet using multiple search and browse
tools

2. Awareness of available resources.

Maps to college SLO: Mastery of relevant theory and practice and Individual and
collective responsibility

Students will be able to determine what periodicals the Library subscribes to
Students will understand the difference between various Library collections
(e.g. General, Reference, Reserve, Internet, etc.)
Students will be able to retrieve physical items in the Library using their call Numbers
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3. Critically evaluate the integrity of information they retrieve

Maps to college SLO: Critical and Creative Thinking and Mastery of relevant theory and practice

Students will understand the significance of different publishing mediums
(e.g. the relative ease of publishing on the Web vs. in print)
Students will be able to determine who authored a given piece of information
Students will be able to determine the publication date of information
Students will be familiar with the editorial differences amongst types of publications

The Library’s spring 2007 SLO assessment project incorporated two distinct methods. The first
employed an informal survey to assess patron awareness of available resources - the second of the
‘major core competencies’ - to identify baseline information of patrons’ knowledge. Print copies

of the survey were available within the Library for a two-week period (Feb. 20 - Mar. 6, 2007).
Forty-four patrons voluntarily completed and returned the survey. This survey was not intended to
be scientific; the sample size was very small and no attempt was made to obtain a representative or
comprehensive sample. The purpose of the small pilot survey was to gain an initial sense of patrons’
knowledge related to the major core competencies.

According to this small initial pilot survey, 84% of the surveyed patrons indicated that they could
use OPUS, the Library catalog, to find books, movies and/or music in the Library. This number is
almost certainly inflated, at least for the typical library patron and for the campus student-body as

a whole. It does not represent the probable knowledge level of the typical Columbia College student.
On the other end of the spectrum, only 38% of these respondents knew where the Library’s reserve
collection is was located and only 43% knew that the Library collects eBooks. Both numbers seem
more realistic, although the response to the reserve collection question is particularly surprising since
many students need to be able use this resource.

The Library’s second method of assessing its effectiveness in increasing student learning involved
collaboration with instructors. In March of 2007, the twenty-three instructors who incorporate
library orientations into their courses were contacted via email and were asked to answer four brief
questions. The questions tried to identify the overall impact of library orientations and therefore did
not attempt to address specific SLOs or major core competencies. Fifteen instructors responded. Like
the patron survey, this assessment was not conducted using scientific methods and was meant to be a
pilot to direct future SLO assessment efforts.

The responses indicated that instructors who include library orientations in their courses typically
have assignments that involve in-depth research. Most strikingly, the majority of respondents
indicated a strong belief that students who attend library orientations perform better in class than
students who do not attend library orientations. Many respondents stated that they include library
orientations in only some of their classes, not all. While it would be ideal for library orientations to
be adopted as broadly as possible, this last fact does provide instructors with a comparison by which
to gauge the effectiveness of library orientations in improving student learning overall.

A request for suggestions on improving library orientations elicited a lot of supportive and
constructive feedback from faculty. Obvious themes within the suggestions included adding a
“scavenger hunt” component to the orientations to increase student involvement and making the
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orientations reach more Columbia College students across disciplines.

In sum, the initial library assessment and analysis of SLOs suggests that many library users do
not know how to navigate and use core library resources. Resources such as article and research
databases, locating journals and the physical location of books and reserve items are not well
understood by patrons. OPUS, the Library catalog, was familiar to 84% of patrons, but due to the
non-random nature of the limited sample, this number is probably severely optimistic.

Library resources that are not well understood will be targeted in future library orientations and
through other forms of educating users (such as online tutorials, etc.). Instructors who incorporate
Library orientations into their courses believed that these sessions directly support student success.
The vast majority of responses spoke to expanding the scope and number of library orientations so
that they reach a greater percentage of the student body.

Several areas of library service that were highlighted through the recent SLO assessment activities
are already being targeted for change: 1) More hands-on practice opportunities that are directly
relevant to the classes attending the library orientation are now provided to help embed the skills
taught during the orientation session; 2) The number of physical orientations to the library has

been increased; 3) Additional and improved online tutorials have been added to the library website;
4) Increased visibility has been achieved through marketing and outreach campaigns, such as the
library blog, weekly entries in the Student Bulletin and events like the successful “Meet the Author”
series and Book Group; 5) A promotion project to increase awareness of the library’s eBook resource;
6) Introduction of “scavenger hunts” during Library orientation sessions and in the Library 1 class,
that require students to use the skills they learn during orientation.

Currently program review is being done on an annual basis and the Library will continue to
participate in student learning outcomes identification, assessment, analysis and targeted change for
improvement.

Columbia College Response (Updated 2011)

No further update at this time.
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STANDARD Ill: Resources

PLANNING AGENDA 13 (lll.A.1.b, ¢)

The college-wide SLO Committee and college administration will work through a process of shared governance with the Yosemite
Faculty Association and Academic Senate to derive recommendations as to how SLOs will, and will not be utilized in the process of
evaluation. These recommendations will be presented to the appropriate bargaining units and district leadership and implemented
when an agreement can be reached.

Columbia College Response (2008 Focused Midterm Report)

The colleges (Columbia College and Modesto Junior College) and collective bargaining unit
(Yosemite Faculty Association) have eliminated language from the most recent Yosemite Faculty
Association faculty contract that prevented the utilization of SLOs in the faculty evaluation process.
This new contract was ratified in the spring of 2008 and opens doors for continued discussion as

to how the Yosemite Community College District and faculty will work together to accomplish this
goal. At Columbia College, faculty voluntarily consider SLOs as part of professional improvement
plans.

Columbia College Response (Updated 2011)

Article 6.3 in the Yosemite Faculty Association (YFA) 2007-2010 contract identifies that self-evaluation
is a required component in the faculty evaluation process. This provides an opportunity for faculty

to assess their progress relating to student learning outcomes. This practice is now common in the
Vocational Education Division, and is an increasing practice for all faculty at Columbia College.
Discussions in this area are ongoing.
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PLANNING AGENDA 14 (l1l.A.2)

The college Fiscal Review Taskforce will better define what the baseline or standard level of administrative, faculty and staff support
should be for an institution of our size and breadth. After this baseline level has been determined, the college will be able to develop
a staffing plan that will ensure that the institution always remains at or above sufficient staffing levels. The President will continue to
advocate for the greatly needed positions at the college.

Columbia College Response (2008 Focused Midterm Report)

With the change in leadership at the college, the Fiscal Review Taskforce was disbanded as a working
college committee. In its place, the YCCD Budget Allocation Taskforce a collaborative effort between
district and college was convened to examine resource allocation issues district-wide. For the past
two years, the college has been engaged in a comprehensive strategic planning process integrating the
college’s Educational Master Plan, Facilities Plan, and unit plans with program review. As a natural
product of the planning process, staffing needs are identified and a staffing plan developed.

The college Academic Senate and administration have a well established faculty hiring process in
place. The college President has been very active working with the Classified Senate to develop a
similar process for hiring classified staff.

Columbia College Response (Updated 2011)

Since the Focused Midterm Report, a variety of developments have occurred in areas relating to how
the institution assesses staffing needs and allocates resources to meet those needs. The program
review process is the primary mechanism to validate the need for new or replacement staft; all staffing
proposals require evidence from program review.

In addition to requiring supporting evidence from program review, all staffing requests are required

to be incorporated into a unit plan. This assures that the request not only has validated need from
program review, but that it also has been discussed and prioritized by departmental personnel. Having
all staffing requests as a component of a unit plan project ensures that the request is mission based. This
is because all unit plan projects must be directly linked to one or more of the ten college goals.

Staffing requests that have been entered into unit plans are identified in the Columbia College Staffing
Report, which is derived from the unit planning database. This report is accessible to anyone with an
internet connection and shows all staffing requests for the college.

Both faculty and classified senates have developed hiring prioritization processes. The Faculty Hiring
Prioritization (FHP) Process underwent rigorous review and revision over a period of four years,
resulting in a well-developed process that was adopted by the Academic Senate in October of 2009.
The process was jointly developed by the FHP Committee, which is comprised of four faculty and four
administrators. Criteria used to develop faculty hiring proposals can be found on the Academic Senate
website.

The Classified Senate has also developed a process for the identification and prioritization of classified
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staff positions. The Classified Senate website has links to their Classified Hiring Prioritization Process,
as well as accompanying hiring proposal forms. Recommendations from both the faculty and classified
hiring prioritization committees are forwarded to the president for final decision.

The College Council formed a taskforce in the fall of 2010 to identify a mechanism to integrate

grant or categorically funded permanent positions into the college planning processes. This was
requested because grant or other externally funded positions often do not fall into the prescribed
timelines developed by faculty and staff. The Grants and Development Taskforce was created with one
representative each from faculty, students, staff, and administration. The Grants and Development
Taskforce reported back to the College Council with a process that has continued to evolve through
dialogue in the council. Currently, it is seen that the process integrates smoothly with the college
strategic planning process and existing hiring prioritization processes for both senates. The process
should be finalized at the end of the spring 2011 or beginning of the fall 2011 semester.

Full-time faculty positions (both instructional and non-instructional) are tracked over time on the Vice

President for Student Learning (VPSL) “VPSL Resources” webpage. This shows trends over time with
regard to faculty staffing.

COLUMBIA COLLEGE SELF STUDY 2011



Progress on Action Plans Introduction

PLANNING AGENDA 15 (lll.A.5.a)

The Dean of Learning Support Services will promote and find ways to recognize participation in staff development functions as well as
more formal sharing of information obtained from professional conferences attended.

Columbia College Response (2008 Focused Midterm Report)

The Dean of Learning Support Service began this task in the fall 2006. That administrative position
became vacant in late 2007 and has not yet been filled on a permanent basis. In the absence of the
administrative lead for Staff Development, the Vice President of Student Learning is working with
faculty and staff to rebuild and increase awareness of staff development activities at Columbia
College.

In the spring of 2008, the Staff Development Committee reviewed its current processes and identified
mechanisms to increase funding and visibility for staff development activities on campus. Working
with the Deans of Instruction and the Vice President of Administration, the committee will be
sharing news of increased support and professional development activities supported by the college.
This planning agenda item will be completed by October 1st, 2008.

Columbia College Response (Updated 2011)

The position formerly entitled as Dean of Learning Support Services, is now the Dean of Student
Services. This administrative position oversees a wide range of operations that align with more
traditional CCC Student Service organizational structures than did the previous position. As such,
more appropriate organizational oversight for staff development falls under the Dean of Vocational
Education. This position already oversees a number of staff development activities, and through
planning and management of VTEA (Perkins Act) funds, regularly develops, organizes, and evaluates
professional development activities.

In 2009, the Staff Development Committee worked on developing a structure for a comprehensive
Staff Development Plan. The concept behind the developing plan is to have the Staff Development
Committee act as a coordinating resource for the wide range of staff development activities that

occur throughout the college on a regular basis. The Staff Development Plan would act as the primary
mechanism used by the committee to pull together a collective summary of staff development activities
and resources for the institution. This would be the vehicle used to communicate opportunities,
successes and unmet professional development needs to the college.

Current organizational charts reflect staff development as falling under the Dean of Student Services.
This will be updated (and duties transferred) following the hiring of a new Dean for Vocational
Education. The hiring process for this position is planned to be complete in the spring of 2011. At that
time efforts focused on the development of the Staff Development Plan will continue.
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PLANNING AGENDA 16 (lll.B.1.a, b)

The Columbia College Fiscal Review Taskforce will better define what a baseline or standard level of physical resource support (and
services) should be for an institution of our size, location and proximity to YCCD Central Services. After baseline levels have been
identified, the college Facilities Committee will request additional district support as required. Such planning requests will be submitted
using the EMP process and will give Columbia College the appropriate measures to ensure that the institution always remains at or
above sufficient physical resource support levels.

Columbia College Response (2008 Focused Midterm Report)

Since this planning agenda was written, a change in leadership has taken place at both the district
and college levels. This has led to a much greater spirit of cooperation and support between the
college and YCCD Central Service facility planning and operation department. In addition, the
college’s Vice President of Administration (formerly COO) has assumed a much greater role in the
oversight and planning for facilities at the college. Both the YCCD Director and Assistant Directot,
Facilities Planning & Operations regularly attend the college Facilities Committee meetings. The
VP Administration who serves as the college’s Facilities Committee chair, and the YCCD Director
and Assistant Director communicate regularly both formally and informally. Although a Central
Services employee, Columbia’s Campus Facility Operations Manager has a direct reporting line to
the college VP Administration. With weekly meetings, the Campus Facility manager and VP plan
and prioritize college facility projects. With the improved communication, the college and YCCD
facility department have been working as a team to determine the college’s staffing requirements
and priorities. Since the self-study, a new custodial position and a new groundkeeper position have
been added to support the Columbia College campus. With the advent of the college’s new Measure
E funded facilities, the college and district will continue to work in partnership to develop and
implement a staffing plan that will provide sufficient support for the college’s physical resources.

Columbia College Response (Updated 2011)

The cooperation and reporting structure identified in 2008 are still in existence and continue to build
a strong relationship between Columbia College and Central Services. Adding to this supportive
structure, the current Campus Operations Manager (COM) was transferred from Central Services to
Columbia College. This provides the COM with critical insight and experience at both the college and
district level.
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PLANNING AGENDA 17 (lll.B.2.a, b)

Columbia College will submit physical resource planning requests to the District for physical resources through the newly revised EMP
process. EMP projects will include infrastructural costs, such as staffing, to better address the total cost of ownership. Such requests
will be based on standards derived from the Fiscal Review Taskforce study. In addition, based on the college’s reorganization plan, the
President will continue efforts to have at least a dotted line relationship of district facilities staff assigned to Columbia College with the
college President.

Columbia College Response (2008 Focused Midterm Report)
As stated in the response to Planning Agenda #16, a dotted line of reporting responsibility has
been established between college administration and district facilities staff. As a result, the facilities
department is very responsive to the college’s needs. No longer working at cross purposes and with
systems in place for the college and district to plan and work collaboratively to address the college’s
physical resource needs, the facilities department has become a full partner in the implementation of
the college’ strategic plan.

Columbia College Response (Updated 2011)

No further update at this time.
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PLANNING AGENDA 18 (I11.C.1., d)

The college will evaluate how current resources are used to support and provide new technology. The review of resource allocations to
support college-wide technology needs will be guided by the Columbia College Technology Master Plan and will be incorporated into
the EMP. The Technology Master Plan and EMP process will need to plan for and support all types of technology.

Columbia College Response (2008 Focused Midterm Report)

As noted throughout this report, Columbia College has undertaken a comprehensive strategic
planning process. A vital component of the college’s strategic planning process was the revision

of the college’s Technology Master Plan [REF-60] and the development of the college’s Distance
Education Plan [REF-61]. In the fall of 2007, the Columbia College Technology Committee engaged
the Chief Technology Officer from Northwest University to serve as a technical consultant to assist
in the update of the Technology Master Plan. A strategic prescriptive plan, the Technology Plan
was developed to support and supplement the college Education Master Plan. A three-year plan
with annual review and update by the Technology Committee, the Technology Plan contains
strategic goals, procedures and recommendations for technological additions and changes for
Columbia College. The spring of 2008 also marked the completion of the college’s comprehensive
Distance Education Plan. This plan is designed to take the college through the beginning stages of
distance education program development and beyond with elements that include documentation
of current college practices and procedures, adoption of effective standards and practices in use

in model Distance Education programs across the California Community College System, and
recommendations for teaching and learning that will ensure student success.

So complete was the technology planning process that both plans were used to support a successful
application for a United States Department of Education Title III, Strengthening Institutions
program grant. The main activity of the Title III grant is the development and support of a
comprehensive distance education program at Columbia College. The five year development grant
becomes effective, October 1, 2008.

Columbia College Response (Updated 2011)

Columbia College continues to maintain and update both the Technology Plan and Distance Education
Plan for the institution. As with all plans at the college, the Integrated Plan for Resource Allocation
directs that resource requests flow through the unit planning process.
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PLANNING AGENDA 19 (I11.C.2)

The college will re-allocate resources and/or personnel to create an administrative position that will provide leadership and expertise to
help find, develop and support new and more effective ways facilitate student learning with technology.

Columbia College Response (2008 Focused Midterm Report)

In May 2006, the college created a technology administrative position and hired a Director of
Information Technology/Media Services. This position provides technology leadership for the
institution and works in close partnership with faculty, staff, and IT colleagues at the district.

In spring 2008, the college Technology Committee which is co-chaired by the Director of IT and
the faculty distance education coordinator updated the college Technology Plan and developed a
Distance Education plan to find, develop and support effective ways to facilitate student learning
with technology.

Columbia College Response (Updated 2011)

No further update at this time.
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PLANNING AGENDA 20 (11I.D.1.a)

The Strategic Planning Process document (see Planning Agenda 1) will describe and define the relationships between institutional
planning, the college mission and institutional goals (special priorities). It will also show how mission and college goals (special
priorities) shape the prioritization of resource allocation. The Strategic Planning Document will be used to better inform the college
population of these relationships, and the President and CO0 will consistently refer to the interconnected nature of the EMP process and
resource allocation when budget decisions are made and publicized. The College Council will be a major vehicle to inform the college
and reinforce the relationship between specific budget decisions and the EMP.

Columbia College Response (2008 Focused Midterm Report)

See the Columbia College Response to Planning Agenda 1 for evidence as to how the college has met
this goal.

Columbia College Response (Updated 2011)

As stated in the response to Planning Agenda 1, the college has undergone a complete revision of its
planning processes since 2005, and now has an ongoing systematic integrated planning process in
place.

The relationship between institutional planning and the college mission and goals is clearly established
within the college’s unit planning process. Resource needs within unit plan projects are prioritized

as part of this process; all unit plans can be reviewed using the Unit Plan Summary Report which is
available to anyone with an internet connection. Each activity (resource request) falls under a unit
plan project that is directly aligned with one or more of the ten college goals. This association is a
requirement for all unit plan projects, and helps to keep the mission-based college goals highly visible,
and to reinforce the need to plan and allocate resources in support of identified college goals. This
relationship between the Columbia College Goals and planning can be reviewed in the College Goal
Progress Reports.
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PLANNING AGENDA 21 (11I.D.1.b)

A Fiscal Review Taskforce will better define what the baseline level of financial resources required for the effective operation for an
institution of Columbia’s size and breadth. After this baseline level has been determined, the college will be able to better utilize the
new EMP application and program review processes to plan and advocate for continued or additional funding as required

Columbia College Response (2008 Focused Midterm Report)

As described in the response to Planning Agenda item #14, the Fiscal Review Taskforce was
suspended with the change in leadership at the college and district. Instead, the college undertook

a comprehensive planning process, culminating with the college’s educational master plan and an
integrated strategic planning process. Program review driven planning is utilized to determine the
resources needed for the effective operation of the college and its departments. Requests for continued
or additional funding are a product of the college’s planning process and are implemented using the
college’s adopted Integrated Plan for Resource Allocation [REF-62].

As previously stated in this report, the college and the district have established a system of
communication to address fiscal resource issues and budget allocation requests. Requests for funding
from the college to the district are substantiated by resource needs identified through the college’s
planning process.

Columbia College Response (Updated 2011)

The Budget Allocation Taskforce was convened by the District Council in the spring of 2007.

The purpose of this taskforce was to analyze the existing budget allocation model and make
recommendations for changes to the District Council, if necessary. The taskforce was co-chaired

by Columbia College President, Joan Smith, and YCCD Executive Vice Chancellor, Teresa Scott.
Taskforce minutes provide details relating to the collaborative processes involved in the development
of an allocation model that was presented in the Budget Allocation Task Force Recommendations

and Executive Summary. This summary presents models for “College Only” allocations, “Growth
Allocations” and “District-wide Allocations” other than those provided by the state for growth.
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PLANNING AGENDA 22 (111.D.1.d)

The (00 and President will need to make the Budget Handbook more readily available, and to include it, and a Strategic Planning
Document (see planning agenda 1) in college wide dialogue.

Columbia College Response (2008 Focused Midterm Report)

Since its publication in 2004, the Columbia College Budget and Fiscal Handbook has been readily
available to all staff. It is given to new employees and included as a resource distributed to College
Council members. As noted in the response to Visiting Team Recommendation #3, the handbook

is in the process of revision to include the college’s Integrated Plan for Resource Allocation that

was adopted as part of the college strategic planning process and the recent work of the District-
wide Budget Allocation Taskforce. The revised handbook will be available fall 2008, with planned
workshops to present the updated budget information to college staff. The handbook will continue to
be revised on an as-needed basis.

Columbia College Response (Updated 2011)
The Columbia College Budget and Fiscal Handbook was first published in 2004, and received

commendation from the 2005 visiting accreditation team for “providing a clear description of the
college’s budget process.” The handbook is due to be updated in the 2011-2012 academic year.
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PLANNING AGENDA 23 (1lI.D.3)

(See Planning Agenda 1 regarding the development of a Strategic Planning Document that will define the interconnections of
evaluation, planning and budgeting) This document will reinforce the connection between evaluation and resource allocation.
The Strategic Planning Document will have a planning calendar that will include regular evaluation of the planning process.

Columbia College Response (2008 Focused Midterm Report)

The College Council developed a Strategic Planning Process Cycle [REF-63] in January of 2008.
This cycle demonstrates how the various college planning documents are integrated with the college
budget and budget allocation processes. Detail of this integration is represented in the Integrated
Plan for Resource Allocation [REF-64] which is part of the Strategic Planning Process Cycle.

Program review is the primary source for identifying programmatic needs for all planning units at
the college. All units at the college are currently engaged in the program review Process.

While the program review Process identifies programmatic needs, college/institutional needs are
collectively defined and identified in a variety of college Level Plans that are part of the college
Strategic Planning Process [REF-65]. These Plans include, but are not limited to; The Facilities
Master Plan, the Basic Skills Plan, the college Technology Plan, the Matriculation Plan and Distance
Education Plan.

Work on the creation of a Master Planning Calendar for all of Columbia Colleges planning
activities and documents has commenced. This calendar contains timelines and persons/committees
responsible for all of the college’s major planning documents and activities.

The Strategic Planning Process Cycle will be ongoing and continuous. The component plans will be
in different phases of implementation, evaluation and revision at different times. Each planning
cycle will be coordinated in terms of timelines so that they will be able to inform other plans as
appropriate.

The college has made progress in setting timelines for all aspects of planning and has clearly
delineated responsibility for all components. The time-frame for completing the Master Planning
Calendar is fall semester 2008.

Columbia College Unit Plans identify specific resources that are required for each Unit to support
the needs identified by the program review process and college Level Plans. The Unit Plans are the
mechanism by which units prioritize and then integrate their specific resource needs into the college
planning process.

Resource needs identified in Unit Plans are organized into a variety of projects that are aligned with
specific college goals. Each of these projects has a number of activities (needed to support the project)
that are directly linked to budget object codes. The activities found within Unit Plans are prioritized
by the college. The Columbia College Unit Plan performs the function of linking college planning
with resource allocation [REF-66] through the Integrated Plan for Resource Allocation [REF-67].
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Evidence regarding the effectiveness of the new planning process will be gathered as the college begins
to implement the Strategic Planning Process Cycle in fall 2008. Annual progress by campus planning
units in meeting the colleges goals will be monitored by tracking progress on measurable outcomes

of projects and activities linked to the college mission and Goals in the Unit Planning Tool and by
gathering evidence of progress toward goals listed in the college’s major planning documents (e.g.,
Technology Plan). This information will be used to ensure the ongoing review and adaptation of the
planning process.

The college expects that by the time of the next comprehensive accreditation evaluation the
effectiveness of the planning process in efficiently allocating resources will have had sufficient
opportunity to be evaluated and improved as suggested by the evidence gathered.

Columbia College Response (Updated 2011)

College planning continues in an integrated and systematic manner at Columbia College. Program
review continues to improve with regard to strengthening connections between evaluation, planning,
and resource allocation. Specific pages within program review are designed to provide a connection
between program review and the unit plan.

As described above, all annual resource requests go through the unit planning process. As part of unit
planning, resource requests are prioritized and grouped as projects within the unit plan. All unit plan
projects are directly linked to one or more of the ten college goals. This provides a mechanism for the
College Council to evaluate progress toward Columbia College Goals.

Currently the College Council is in the process of developing a process to evaluate progress towards the
ten college goals, as well as the overall integrated planning process. This process utilizes College Goal
Progress Reports that displays annual college planning projects as they relate to each of the college goals.

The Columbia College Master Planning Calendar is utilized to assist with the coordination of planning

activities for the college. This calendar is not currently online, but should have an online presence by
fall 2011.
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STANDARD IV: Leadership and Governance

PLANNING AGENDA 24 (IV.A.2.a)

The President will ensure that representatives to the College Council are aware of their responsibility to communicate with their
constituents, to develop and utilize both formal and informal reporting mechanisms and that they will be held accountable for this
responsibility.

Columbia College Response (2008 Focused Midterm Report)

Columbia College has documented essential roles for the participant members of College
Council. This document, the Principles of Collegial Governance [REF-68], helps to ensure that the
College Council membership understands their role in the process of communicating issues and
information to their constituent groups.

The adoption of a Strategic Planning Cycle in the spring of 2008 will offer new mechanisms and
opportunities for communication with constituents at the college, as the oversight roles of the College
Council evolve along with the planning process.

Columbia College Response (Updated 2011)

The College Council for Columbia College now posts all minutes on the web for easy access for anyone
with an internet connection. Minutes are available back to October 7, 2005 and are updated regularly.

Additionally, the College Council is discussing the addition of more meetings during the summer 2011
and will provide a mechanism for college governance to continue during the summer. Minutes from
these meetings will allow the college community to stay informed of critical operations and actions
that occur over the summer months.
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PLANNING AGENDA 25 (IV.B.1.e, h)

The chancellor will draft a revision of board policies to include the consequences of violating the board’s Code of Ethics and forward to
the board of trustees in December of 2005.

Columbia College Response (2008 Focused Midterm Report)

A Board Code of Ethics was created in August 2002; the procedure was delineated in April 2007,
which outlined consequences. Both the policy and procedure can be accessed on the Yosemite
Community College (YCCD) Website under Policy 7715. Specifically, the consequences of violating
the Board’s Code of Ethics, reads: “Violation of the Board's Code of Ethics will be addressed by the
Board Chair, who will first discuss the violation with the trustee to seek to reach a resolution. If
resolution is not achieved and further action is deemed necessary, the Board Chair may appoint

an ad hoc committee to examine the matter and recommend further course of action to the Board.
Sanctions will be determined by the Board Officers (Board Chair, Board Vice-Chair and Immediate
Past Chair) and may include a recommendation to the Board to censure the trustee. A formal
censure will require a majority vote of the Board. The Board member who is up for censure shall
not vote. If the Board Chair is perceived to have violated the Code of Ethics, the Board Vice Chair is
authorized to pursue resolution.”

Columbia College Response (Updated 2011)

No further update at this time.
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PLANNING AGENDA 26 (IV.B.1.j)

The chancellor will draft a revision of board policies to include the process for selection and evaluation of college Presidents and forward
to the board of trustees in December of 2005.

Columbia College Response (2008 Focused Midterm Report)

There is no Board policy/procedure for Presidential selections and evaluations, per se. However, these
processes fall under the Delegation of Authority to Chancellor, Policy 7430.

However, there is an evaluation policy for the Chancellor, Board Policy 7435 and procedure
(revised April 2007) which states that the Chancellor will be evaluated after the first six months,
and annually thereafter. The Board of Trustees, in consultation with the Chancellor, establishes

evaluation criteria.
The YCCD’s Chancellor, hired in July 2007; has established evaluation processes for the College
Presidents on an annual basis, which include college wide surveys, self-evaluations and an

evaluation by the Chancellor, as direct supervisor. As with the Chancellor’s evaluation process, new
Presidents are evaluated after the first six months, and annually thereafter.

Columbia College Response (Updated 2011)

No further update at this time.

COLUMBIA COLLEGE SELF STUDY 2011 /7



78

Introduction Progress on Action Plans

PLANNING AGENDA 27 (IV.B.3.a)

There are a number of support functions that are part of the district operations that will be reviewed by the College Council to
determine their effectiveness in providing necessary services at Columbia College. These areas include human resources, facilities
and technology support. The College Council will provide a report to the President and the District Chancellor which may include
recommendations for changes.

Columbia College Response (2008 Focused Midterm Report)

As referenced earlier in this report, the district-wide Budget Allocation Taskforce presented a
summary of recommendations [REF-69] in its report to the YCCD District Council. One of the
recommendations is for the District Council to “Examine, for future consideration, centralizing
or decentralizing functions and/or services for improved efficiencies.” It is anticipated the District
Council will examine how the current district structure supports the colleges and district strategic
plan and forward any recommendations for change to the YCCD Chancellor.

There has also been on-going dialogue between college and district staff regarding the best method
of delivering support services. Discussions with the YCCD Assistant Chancellor, Information
Technology; Director, Facilities Operations and Planning; and the Vice Chancellor, Human
Resources have resulted in an enhanced understanding of the needs of the college and improved
effectiveness in providing services for Columbia. As a result, there has been a greater association
and coordination of security support between the college and district, an increased reporting
responsibility between facilities and the college, and stronger relationship between the college and
district IT departments.

Columbia College Response (Updated 2011)

In addition to the information provided in the 2008 Focused Midterm Report, the college also
performed a Faculty/Staff Survey in 2010. This survey included the evaluation of YCCD services that
are provided to the college. In all, 24 areas were evaluated as to their ability to support the mission,
functions, and goals of Columbia College. These responses from the college faculty and staft appear on
pages 17 and 18 of the survey. Overall, each of the 24 areas evaluated had a majority of responses that
fell into “expected” levels.
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PLANNING AGENDA 28 (IV.B.3.b, €)

The President will continue to request modifications in the district practice of centralizing certain functions at the district office which
are intended to support the college. The request will be strengthened by quantitative documentation of delays and inefficiencies as well
as by suggestions for improvements possible through a revision of the administrative structure and decentralization of these functions

Columbia College Response (2008 Focused Midterm Report)

Please refer to response of previous Planning Agenda item #28.

Columbia College Response (Updated 2011)

Please note that the reference should be to the previous response to Planning Agenda #27 instead of
#28. No further updates are required at this time.
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PLANNING AGENDA 29 (IV.B.3.c)

The Fiscal Review Taskforce is reviewing the resource allocation practices of the district to determine if the district is providing adequate
and fair resources and support to the college. The Taskforce will define what the baseline (or standard) level of financial resources must
be for an institution of Columbia’s size and breadth. This will include an analysis of the total cost of operation of the programs and
services at the college to determine the adequate funding needs to support all required college services and programs and a method for
continuing to adequately supporting the college as it continues to grow. After a baseline level has been determined, the college will be
able to better utilize the new EMP application and program review processes to plan and advocate for continued or additional funding
when needed. In addition, the Taskforce may recommend alternative methods of funding the college which may include seeking statute
as an independent community college district

Columbia College Response (2008 Focused Midterm Report)

As evidenced by the Visiting Team Resource Allocation recommendation to the college,
communication regarding budget issues had broken down between the college and the district at the
time of the college’s self-study. Without communication, an atmosphere of mistrust developed and
questions regarding the basis for allocation decisions, fairness, and funding availability flourished.
This is reflected in the number of college planning agenda items addressing resource allocation issues.

As described in more detail in the college’s response to the Visiting Team recommendations, with the
change in leadership at both the college and district a change in culture was instilled and a system of
dialogue and transparency implemented. Trust began to build. To address the questions of resource
allocation, a district-wide Budget Allocation Taskforce was formed to review district allocation
practices and communicate budget allocation information across the district. Columbia College
participated in the Taskforce’s work in a meaningful way, with its President serving as co-chair. The
college has implemented a comprehensive planning process to determine its resource needs. There is a
system in place for the college to communicate its resource needs at the district level and is a partner
in the allocation decision-making process. The college is not actively pursuing an alternative option
which may include a statue as an independent community college.

Columbia College Response (Updated 2011)

No further update at this time.
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PLANNING AGENDA 30 (IV.B.3.g)

The College Council and President will encourage the permanent chancellor to conduct these evaluations on a regular basis, and
communicate the results including actions being taken by the district to improve their effectiveness in assisting the college to meet its
educational goals. The College Council and President will also request that key college personnel have the opportunity to provide input
into evaluations for district staff who provide direct and indirect support to the college.

Columbia College Response (2008 Focused Midterm Report)

In February 2007, on the recommendation of district staff, the YCCD Interim Chancellor requested
a review of personnel files to determine the current evaluation status for each management team
member—including district staff members that provide direct and indirect support to the college.
Based on that information, the Interim Chancellor determined that the evaluation process used
for members of the management team had historically not been adequately followed or effectively
enforced.

In order to bring evaluations into compliance with District procedures, the Chancellor’s Office began
an initiative to monitor and track all management evaluations. The Interim Chancellor assumed the
responsibilities of enforcing the procedure and the tracking/monitoring of management evaluations.
At a Leadership Retreat on March 28, 2007, the Interim Chancellor spoke to the management team,
on the necessity to follow District procedures regarding evaluations. In an email dated April 12, 2007
to the management team, the Interim Chancellor provided managers with current evaluation forms,
instructed managers to insure that all subordinate managers and staff regularly be evaluated and
that a completed evaluation be forwarded to Human Resources.

On May 17, 2007, the Interim Chancellor sent a follow-up email and provided supervising
managers with the names of subordinate managers and the dates of their last evaluation. As an
added measure, District Human Resources was instructed to forward all completed management
evaluations to the Chancellor’s Office for tracking. All management evaluations are now required to
be reviewed/initiated by the Chancellor and Vice Chancellor of HR prior to placement in personnel

files.

Results Achieved Evidence: There were 94 members in the Yosemite Community College District
management team district wide. Of the 94 team members, 70 managers had not been evaluated
over the previous two years, as of May 2007.

As of May 21, 2008: There are 98 members in the Yosemite Community College District
management team, district wide. Of the 98 team members, 14 managers have not been evaluated in
the previous two years. All outstanding evaluations were to be completed by June 30, 2008.

Additional Institutional Plans: On July 16, 2007, a permanent Chancellor of Yosemite Community
College District was hired. Under his direction, the Chancellor’s Office has continued to monitor and
track all management evaluations.

The Chancellor, in consultation with the Leadership Team Advisory Council, is currently revising
the management evaluation process to provide for a consistent evaluation process throughout the
district.
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Once developed, this new process will follow a three-year cycle and will require evaluation of
management team members on an annual basis. The new process will include the following:

1. Annual one-on-one evaluation with the direct supervisor; and
2. Every third year, in addition to the above, a confidential evaluation survey will be sent to

designated subordinate employees, colleagues and campus representatives. These results will be
reviewed and discussed by the evaluator and the person being evaluated.

This new/revamped process is scheduled to be completed in the fall 2008.

Columbia College Response (Updated 2011)

Refer to the response for Planning Agenda #27. Evaluations for management (Leadership Team

members) have been kept current since 2008 and include feedback from both Modesto Junior College
and Columbia College.
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Update on Substantive Change

Columbia College submitted a Substantive Change Proposal to the Accrediting Commission for
Community and Junior Colleges (ACCJC) in March of 2011. The Commission acted to defer the
college’s proposal pending additional evidence about budget planning and sustainability after the
Title IIT grant is completed; and specific student support services for online students have been made
available. An addendum with this additional information was submitted in May of 2011.

Description of Change and Reasons for Change

Established in 1968 and first accredited in 1972, Columbia College is a small, rural, two-year
community college in California. It is one of two institutions (including Modesto Junior College)
comprising the Yosemite Community College District (YCCD). The district is one of the largest in
California, transecting more than 100 miles of the San Joaquin Valley from the Coast Range on the
west to the Sierra Nevada on the east. Its boundaries encompass over 4,500 square miles, serving a
population of more than 550,000 people. The college is located in Sonora, California, on 280 acres of
forestland in California’s historic Mother Lode.

Columbia College’s service area consists of all of Tuolumne and Calaveras counties and portions of
Stanislaus County which include the towns of Oakdale, Knights Ferry, Valley Home, Riverbank, and
Waterford. The majority of Columbia students are from Tuolumne County, although an increasing
percentage of students come from Calaveras County, with additional demand in the Oakdale area.
Plans to develop centers in Stanislaus and Calaveras counties are underway.

Surrounded by the Stanislaus National Forest, Columbia State Historic Park, and part of Yosemite
National Park, the region’s principle employment sector is government. In general, the three major
counties Columbia College serves fall below state and national averages in terms of economic
prosperity and educational attainment.

Columbia College serves many communities which are a significant distance from the main campus
and may require driving to the main campus through treacherous terrain. The Sierra Nevada foothills
are very hilly, the roads are winding, and the weather is often inclement. Some students must spend up
to two hours in their vehicles just getting to and from the college.

With its rural, isolated location and geographically large service area, the necessity for Columbia
College to expand distance education offerings in response to increased demand and meet the need to
offer more online student services is critical.

The Substantive Change Proposal was submitted to the ACCJC for approval to offer the following
general education requirements, associate degrees, and certificates through the distance education
mode of delivery. Fifty percent or more of the coursework in each area is or may soon be available in
fully online or hybrid modalities.
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General Education (GE) Requirements
Intersegmental General Education Transfer Curriculum (IGETC) requirements
for transfer to University of California and California State University systems
GE requirements for the Associate in Arts and Associate in Science degrees
GE requirements for the Associate of Science in Occupational Education degree
GE requirements for transfer to California State University system

Associate of Arts Degrees
Health and Human Performance
Language Arts, Emphasis in English
Language Arts, Emphasis in Communication
Liberal Arts, Emphasis in Arts and Humanities
Liberal Arts, Emphasis in Science
Liberal Studies, Emphasis in Elementary Teaching Preparation

Associate of Science Degrees
Allied Health
Emergency Medical Services
Fire Technology
Science, Emphasis in Biology
Science, Emphasis in Earth Science
Science, Emphasis in Environmental Science
Science, Emphasis in General Science
Science, Emphasis in Physical Science

Associate of Science Post-Secondary Studies Degree with Transfer to CSU
Empbhasis in Biological Sciences
Emphasis in Computer Science
Emphasis in Environmental Sciences
Emphasis in Physical Sciences
Emphasis in Pre-Engineering

State Approved Certificates of Achievement
Child Development
Computer Support Technician
Emergency Medical Services
Computer Support Technician
Multimedia Web Design
Network Support Technician
Website Development
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Integrated Planning at Columbia College

Columbia College carries out program review and planning in a manner that is sustainable,
continuous, and focuses on continuous quality improvement. This is done to fulfill mission-based
goals that have clear purpose toward furthering the improvement of student learning and achievement.
Columbia College is at Sustainable Continuous Quality Improvement level on the Accrediting
Commission for Community and Junior Colleges (ACCJC) Rubric for Evaluating Institutional
Effectiveness.

The Strategic Plan for Columbia College is comprised of the Educational Master Plan, the Facilities
Master Plan and the Campus Master Plan. The Strategic Plan is mission-focused and provides the plans
and actions that will ultimately fulfill the college vision. Central to the Strategic Plan is the Educational
Master Plan, which is the foundation for long-term educational planning for the college. It contains
the Columbia College Goals critical to integrated planning processes at the college. All resource plans
for the college support the ten college goals and are linked to college unit plans. The unit plans ensure
that evidence-based requests for resource allocation are mission-based, and support college functions
that improve student learning and achievement. Measurable student learning outcomes and program
review provide further student-focused information upon which college plans are focused.

Program Review

Program review at Columbia College is well established and implemented on an annual basis as of
2007. All areas within instruction and student service areas regularly review and analyze quantitative
and qualitative data in ongoing cycles of evaluation to ensure effective service in support of student
learning.

Instructional program review includes six operational data components that are evaluated by each
program. These include FTES and enrollments, student demand (sections and wait-lists), student
retention, student success, program awards, and student learning outcomes (SLOs). Each data
component provides historic and current evidence of programmatic success in meeting student needs.
All components have specific fields for program faculty and staff response to the data presented and
planning assumptions based on the data presented. Additionally, there is a specific field in which

the planning assumptions are presented. There are instructions above each of these fields directing
the program to include these planning assumptions in annual unit plans. This is a cornerstone for
connecting program review and institutional planning.

Instructional program review also includes regular ongoing cycles of curriculum review. This process
is established and overseen by the Columbia College Curriculum Committee. Curriculum review for
all courses and programs is ongoing and systematic and follows a five-year cycle as directed in the
Curriculum Handbook.

Evaluation of the instructional program review processes led to a major revision in 2007 where all
instructional programs moved to a system that provided consistent mechanisms for evaluating and
responding to student and program performance data. Improvements included the use of standardized
forms that could be shared electronically, graphical representations of data trends, and designated fields
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to document suggested programmatic improvements identified through the process. Additionally,
specific mechanisms were included to provide direct connections to resource requests in program unit
plans. Further improvements to instructional program review will be implemented in the fall of 2011.
In response to programmatic requests for more detailed data, instructional program review will now
include student and programmatic data at the course level. The previous data sets were viewed by some
programs as being too general to make effective programmatic assessments.

The program review process for the Student Services Division was evaluated in the fall of 2010.
Analysis of the process and dialogue at retreats led to the identification of significant improvements
to the current system. The division is now transferring from a paper-driven program review process
to one that is web-based. The new format for the Student Services Division program review has
uniform components in a similar fashion to that of the instructional program review. The datasets
vary depending on the unit under evaluation. However, the new program review format directly
incorporates SLOs into the evaluative process.

Instructional program review data and analysis are made available to anyone with internet access via
the college homepage for integrated planning. The new program review format for Student Services
will also be shared on the web. The completion of the revised Student Services program review process
and format is expected to be completed in the summer of 2011.

Results from ongoing systematic review of instructional programs and support services are used to
assess and improve student learning and achievement. This is accomplished through carefully designed
linkages between program review, institutional planning, and resource allocation.

Integrated Planning

Planning processes at Columbia College are integrated, well-established, and consist of systematic
and ongoing cycles of evaluation, planning and implementation. The college has established a level of
Sustainable Continuous Quality Improvement, as characterized by the ACCJC Rubric for Evaluating
Institutional Effectiveness. Columbia College clearly communicates its strategic planning process,
evaluative findings, and resource allocation mechanisms via the college homepage for integrated
planning. The institutions planning processes are illustrated in the Columbia College Strategic
Planning Process Cycle, which is easily accessed from this webpage.

Annual program review is one of the primary components the college uses to identify evidence-
based needs to improve student learning and achievement. Programs respond to the data and provide
feedback on program review templates to justify their resource needs. Specific fields within these
program review templates provide a direct connection to the college’s process for resource allocation.
This is accomplished by incorporating evidenced-based resource requests into the college unit plans.

Unit plans house all resource requests for the college and function as a hub for integrated planning for
the institution. Resource requests that are entered into unit plans are configured as projects that are
linked to one or more of the ten college goals. A well designed unit plan project will incorporate all the
required resources to meet the primary objective that has been identified for the project. The resources
required to support the project are referred to as unit plan activities.
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Unit plan activities are entered into unit plans by each program using the Columbia College Unit
Planning Tool (UPT). Within this web-based tool, programs prioritize the unit plan activities, assign
estimated costs, and link each activity to a college budget code.

All institutional resource requests are required to be a part of the unit plan. The Columbia College
Strategic Planning Process Cycle illustrates how other resource plans flow into the unit planning
process. Resource requests can originate through program review, SLOs, grants, or other college
resource plans. Regardless of the origin, all requests are funneled through the unit plan.

It is within the unit plan that programs prioritize their resource needs. This process is facilitated
through the use of Unit Plan Reports that are easily accessed through the homepage for integrated
planning. Unit Plan Reports show all resource requests for the entire college. These reports are arranged
by program, and show each project and its associated activities. Details include, but are not limited

to, brief descriptions of the project and activity, activity costs, activity priority and the individual
responsible for entering the project into the unit plan.

Unit planning lies at the core of the Columbia College integrated planning process. It is through

this process that evidence-based needs are connected to comprehensive projects with measurable
outcomes. It is required that all unit plan projects be linked to one or more of the ten college goals. The
Columbia College Goals are mission based and reside in the college Educational Master Plan. Having
all resource requests directly aligned with the college goals ensures that the allocation of resources will
be mission focused and in support of achieving broad educational purposes to improve institutional
effectiveness.

Planning processes are evaluated and revised to ensure systematic cycles of improvement. College Goal
Progress Reports are located on the college homepage for integrated planning. These comprehensive
reports show progress toward addressing and ultimately achieving the Columbia College Goals. The
College Goal Progress Reports are organized with respect to each of the ten college goals and show all
college plans for resource allocation directed toward each goal. A critical element of these reports is

a “status” category for each planning activity that indicates if the project has been funded, is active,

or complete. This provides a highly visible resource to track progress toward achieving college goals.
In the fall of 2010, the College Council began a process of systematically evaluating progress toward
achieving the Columbia College Goals, and subsequent evaluation of the institutional planning
processes. This process is in its second iteration, and will continue to evolve and provide a mechanism
to review and adapt institutional planning processes for the college.

The process of analyzing the College Goal Progress Reports is designed to stimulate broad, meaningful
institutional dialogue relating to planning and the achievement of college goals. The College Council
is the shared governance body for the college, and provides the means for communicating issues
pertaining to institutional planning to the college community. College Goal Progress Reports are highly
visible and available to anyone with internet access.
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Student Learning Outcomes at Columbia College

Columbia College has developed a culture that embraces the meaningful assessment of measurable
student learning. College faculty and staff have been educating themselves and developing student
learning outcome (SLO) projects and plans since the spring of 2006. The management, development,
assessment and analysis of SLOs are directed through the Columbia College SLO Workgroup. This
collaborative team includes faculty, staff, and administrators that oversee the coordination of SLO
activities for the college. The workgroup is one that encourages a collective stewardship of student
learning outcomes for the college.

The college is currently at the proficiency level, as characterized by the Accrediting Commission for
Comunity and Junior Colleges (ACCJC) Rubric for Evaluating Institutional Effectiveness, and will reach
the level of Sustainable Continuous Quality Improvement in 2012.

Proficiency

Student learning outcomes (SLOs) and their associated assessments are in place for courses, programs
and degrees at Columbia College. In the initial stages of SLO development and management, progress
was monitored through the use of a complicated spreadsheet, and all SLOs were contained within a
shared folder system as Microsoft Word documents. As the SLO culture evolved, the tracking and
management of SLOs became cumbersome, and the system relied on work done remotely, on a semester-
by-semester basis. As the number of SLOs increased, this proved to be ineffective and slowed progress as
efforts of the SLO Workgroup became increasingly more involved with tracking and managing SLOs.

In the 2009-2010 academic year, the SLO Workgroup began a collaborative process of developing a local
tool to house, manage and share SLOs throughout the college community. The decision to develop a
locally-managed SLO tool came after research into other management systems which failed to identify a
tool that would promote an open culture of SLO development and subsequent improvements to teaching
and learning.

In the fall of 2010, the SLO Workgroup unveiled the SLO Tool to the college community. This web-based
application received wide acceptance from faculty and staff, as it provides an easily accessible online
mechanism to house, manage, and develop SLOs. For the workgroup, the tool provided a means to

gain momentum and effectively work with groups or individuals who needed assistance in developing,
assessing or analyzing their respective SLOs.

Prior to the development of the SLO Tool, the workgroup implemented a plan to improve the
effectiveness of their outreach and associated trainings. Feedback from faculty and staff indicated a need
for more one-on-one time and assistance associated with the development and assessment of SLOs.

In answer the SLO Workgroup created a peer mentor team. In the summer of 2008, the workgroup
introduced the SLO Mentors to the college. The mentors were given an office and the necessary resources
to carry out a campaign to improve the interface with faculty and staff and to reenergize the SLO culture
of the college. That year, the SLO mentors consulted with all full-time faculty and staff at the college. This
resulted in a forward surge and a regaining of momentum in the development and assessment of SLOs.
Not surprisingly, this also resulted in a tremendous increase in college-wide dialogue relating to SLOs.
The mentors use a logbook to track these meetings and associated dialogue.
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The SLO Workgroup chose to utilize a team of four peer mentors instead of a single SLO coordinator. The
team consists of three instructional faculty and one member from a service-related area. The intent of
this approach was to create a support team whose members each provide their own unique perspectives,
communication styles, and approaches to the development and assessment of SLOs. Faculty that serve as
SLO Mentors are given reassigned time in support of sustaining this approach.

As of spring of 2011, SLOs and authentic assessments are in place for courses, programs, and degrees.

All SLOs that were once contained in Microsoft Word documents have been migrated to the new SLO
Tool, and the SLO Mentors are working with faculty and staff to further integrate their SLOs into the tool.
Integration requires separating each SLO into functional components and then placing each component
into the appropriate data field within the tool. The separation into various functional components

helps to reinforce the development of effective SLOs and also provides the SLO Mentors with valuable
information relating to the tracking of progress in SLO development and assessment. For each SLO, the
tool provides fields to document multiple assessments and associated analyses. There is also a field to
document any improvements to teaching or learning that are a result from the process.

The SLO Tool is designed to organize, develop, and manage SLOs. The various fields within the tool are
automatically fed to a database that generates comprehensive reports that track progress relating to SLOs
for the entire college. The SLO Tool also has a space titled, “Notes to Self/Next Steps.” This field can be
used by faculty and staft to help keep track of what needs to be done next. At a small college, the ratio

of SLOs to faculty and staft is quite high, and such reminders help to keep efforts productively focused
when individuals are managing a significant number of SLOs. Additionally, the “Notes to Self” field is
very useful for SLO Mentors when they are meeting with faculty or staff. Mentors can check these fields
prior to meeting with individuals working on SLOs.

The SLO Tool promotes college-wide dialogue relating to SLOs and allows faculty, staff, and mentors to
quickly recall what steps were agreed upon in the last meeting. Additionally, the SLO Tool is an “open
system” in that all SLOs are visible. This promotes a culture of trust, open dialogue, and sharing of
effective practices relating to SLOs.

A 2010 Faculty/Staff Survey indicated that a majority of faculty and staff either “strongly agreed,” or
“somewhat agreed” that the college is meeting its goals regarding institutional level SLOs through its
educational programs and services. Other evidence of a culture that is supportive of SLOs and embraces
their implementation comes from the same survey, in which 74.1% of respondents indicated that they
either “strongly agreed” (43.2%) or “somewhat agreed” (30.9%) that “The college evaluates all courses
and programs through an ongoing systematic review of their relevance, appropriateness, achievement of
learning outcomes, currency, and future needs and plans”

Students at Columbia College understand the college’s involvement in SLOs. A 2010 Student Survey
showed that 87.31% of students either “strongly agreed” (39.26%) or “somewhat agreed” (48.05%) that
they were aware of and understood the college’s involvement in SLOs and their use to improve programs
and services.
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Off-Campus Sites for Columbia College

Columbia College has very few off-campus course ofterings. Currently there are about ten course
offerings at Oakdale High School in the city of Oakdale, which is about 40 miles from the college. In
2009, course offerings in Angels Camp, which is about 15 miles away from the main campus, were
reduced to only a handful of classes. This is in anticipation of what will eventually become an off-
campus location for Columbia College in the Angels Camp area.

Measure E, a general obligation bond, provided funding for the purchase of property that is adjacent to

Bret Harte High School in Angels Camp. This site will eventually house the first official off-campus site
for Columbia College.
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External Independent Audits for Columbia College

The external audit consists of the examination of the district’s financial statements, including the
operations of the two colleges within the district, Columbia and Modesto Junior College. The
external auditors review the systems of internal accounting controls and a review of state and federal
compliance areas mandated by the Single Audit Act, the State Department of Finance Guide, and the
California Community Colleges Chancellor’s Office Contracted District Audit Manual.

The external auditors also audit and issue separate reports on the Columbia College Foundation and
the district’s Measure E general obligation bond, which includes $52,495,000 for Columbia College
projects. All the external reports can be reviewed on the Yosemite Community College District Fiscal
Services website.
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College Planning Statements

Columbia College Mission

Columbia College is a dynamic institution of learners and creative thinkers dedicated to high
standards of student success. We prepare students to be fully engaged in an evolving world by offering
comprehensive and high quality programs and services. Columbia College is committed to a culture
of improvement through measuring student learning across the institution. We strive for excellence,
foster a spirit of professionalism and celebrate diversity.

Adopted by Columbia College Council on April 6, 2007
Approved by the Yosemite Community College District Board of Trustees on May 9, 2007

Reaffirmed by College Council on September 11, 2009

Columbia College Vision
We envision ourselves as an exceptional institution of higher education.

Columbia College will continue to provide comprehensive, exemplary educational programs and
services which respond to the individual learning needs of its students and the collective economic and
cultural needs of its diverse communities.

Columbia College will be a center for transformational learning promoted through critical and creative
thinking that is open to change and personal growth; civic, environmental, and global awareness and
engagement; and individual and collective responsibility. We will promote a culture of support for
student learning across the institution that adopts a holistic approach.

Columbia College will use leading edge technologies and showcase facilities to enhance teaching and
learning. Our vision will be realized through outstanding employees who adhere to high standards of
excellence while working in partnership with those we serve.

We envision developing a passion for lifelong learning.
Adopted by Columbia College Council on April 6, 2007

Approved by the Yosemite Community College District Board of Trustees on May 9, 2007
Reaffirmed by College Council on September 11, 2009
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Columbia College Core Values

The Columbia College community is committed to following a set of enduring Core Values wherein the
development of Columbia College meets the needs of the present, without compromising the ability

of future generations to meet their own needs. These Core Values will guide the institution through
changing times and shape our Vision, Mission and Goals.

« Academic Excellence and Success: We value the commitment to quality and support continuous
improvement through student learning outcomes. We are committed to providing a
comprehensive curriculum and services that support and foster a culture of academic wellness for
all of our students.

« Innovation, Professional Development, and Commonality: We value creativity, risk-taking, and vision. We
value others, ourselves, and our students as unique individuals and embrace the commonalities
and the differences that promote the best of who we are.

- Transformational Learning: We value and promote critical and creative thinking. We value learning as
a lifelong process of change in the pursuit of knowledge and personal growth.

- Vital Community and Access: We value and believe it is essential to assist the broader community in
gaining access to higher education and achieving success in their chosen endeavors. Columbia
College values its role in the community and is dedicated to strengthening and enriching the
quality of life of all those we serve.

» Environmental Sustainability: We value our living planet. We accept responsibility and adopt practices
to protect the environment for future generations and share these values with others.

« Civic Awareness: We value civic and global awareness. We promote the understanding and
betterment of our planet by engaging our community.

» Shared Decision Making: We value shared decision making that provides each of us the opportunity
to participate in building consensus. We value individual and collective responsibility and
accountability.

« Positive Environment: We value the preservation of the unique environment of Columbia College
which is welcoming, pleasing, and safe.

+ Collegiality and Professionalism: We value kindness and respect in all our interactions. We support,
promote and demonstrate understanding, civility, cooperation and mutual respect among all of
its employees, students, and community members.

« Institutional Wellness: We value an environment and culture that supports health in which
institutional policies, programs, curricula, services and collaborative work with the community
promotes and supports health and wellness.

Adopted by Columbia College Council on April 6, 2007
Reaffirmed by College Council on September 11, 2009
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Columbia College Goals

Goal 1 - Student Success

Columbia College is the first choice for our community residents and is recognized for its flexible,
superior services that promote student success by providing access to learning in an accommodating,
responsive and safe environment.

Goal 2 — Educational Programs and Services

Columbia College provides comprehensive, exemplary educational programs and services which
respond to the individual learning needs of its students and the collective economic and cultural needs
of its diverse communities.

Goal 3 — Campus Climate
Columbia College is dedicated to tolerance and mutual respect that is reflected in its inclusiveness of all
students and staff, high morale, teamwork, and representative governance.

Goal 4 — Quality Staff
Columbia College provides a positive work environment that is successful in attracting and retaining
highly professional and diverse staff.

Goal 5 — Technology
Columbia College uses state of the art technology and technological support to provide students with
innovative instruction and staff with high quality training and an efficient work environment.

Goal 6 — Community Leadership
Columbia College promotes civic responsibility and involvement of its students and staff, contributes to
the cultural and social vitality of its service area, and provides leadership to its communities.

Goal 7 — Partnerships
Columbia College seeks and nurtures partnerships with educational, governmental, business, industry,
and non-profit agencies for the benefit of our students and our communities.

Goal 8 — Institutional Effectiveness
Columbia College uses its participatory environment to integrate needs assessment, program review,
systematic planning, and outcomes measurement that lead to an effective institution.

Goal 9 - Facilities
Columbia College is committed to the development and maintenance of functional, accessible and safe
facilities and grounds that are aesthetically pleasing and in harmony with the environment.

Goal 10 — Fiscal Resources
Columbia College optimizes its resources through creative and prudent fiscal management providing a
stable, flexible funding base.

Revised and Adopted by College Council on December 4, 2009
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Abstract Overview

Abstract of the Self Study

The 2011 Columbia College Self Study Report provides evidence and analysis to document that the
college meets and strives to exceed the Accrediting Commission for Community and Junior Colleges
(ACCJC) Accreditation Standards. The college has a continuous commitment to the awareness,
compliance, and advancement of the Standards. This commitment is ongoing and independent of
accreditation cycles; assuring a sustained focus on accountable and effective operations that support
institutional capacity and maintain a focus on student learning.

The six ACCJC Accreditation Themes provide guidance and structure to Columbia College as it carries
out the plans and operations that support its mission-based goals. These themes are woven throughout
the Columbia College Self Study Report and are critical elements in addressing each of the four
Standards.

Standard I: Institutional Mission and Effectiveness
I.A. Mission

The Columbia College Mission Statement clearly articulates a purpose directed toward an institutional
dedication to high standards of student success. The broad educational purposes set forth in the college
mission bring focus to actions and institutional planning that intend to prepare students to be fully
engaged in an evolving world. “Offering comprehensive and high quality programs and services”
Columbia College is committed to “improvement through measuring student learning across the
institution” as stated in the mission and directs that faculty, staff, and administration will strive for
excellence and “foster a spirit of professionalism and celebrate diversity”

The college mission statement is reviewed and updated every two years by the College Council. This
was most recently carried out in the fall of 2009, and will again undergo reaffirmation in the fall of
2011. The mission is clearly articulated internally and externally with strong purpose through printed
media, the internet, and broad institutional dialogue. The college mission is proudly displayed across
the campus, on all business cards, and major printed college communications. These communications
include the schedule of classes, college catalog, student handbook, and institutional planning
documents.

The Columbia College Mission Statement is the focus of all institutional planning. The college strategic
planning processes empower the mission and set forth documented actions as identified in unit plans.
Annual unit plans serve to articulate specific actions and resource allocations to move the college
mission toward its stated vision.

The intended target population and evidence for student needs are clearly and openly identified in a
variety of documents as illustrated in the Columbia College Strategic Planning Process Cycle found in
the Educational Master Plan. The most prominent evidentiary sources are presented in the Institutional
Effectiveness Report and annual program reviews.
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Standard I: Institutional Mission and Effectiveness
.B. Improving Institutional Effectiveness

The Columbia College institutional statements of purpose are brought to action through evidence
driven planning as articulated in unit plans. The individual unit plans for all college programs and
services present measurable actions and projects that are directly linked to mission-based college goals.

College Goal Progress Reports provide documentation and validation of progress toward the
achievement of prioritized projects that are directly linked to the Columbia College Goals. The actions
and achievements of the ten college goals are being assessed by the College Council in an evolving
process that is designed to determine the effectiveness of plans and college resources.

The validation of institutional effectiveness and achievement of student learning are systematically
evaluated in annual program reviews, assessments of student learning outcomes, the college
Institutional Effectiveness Report and a variety of state and federal reports that are made available to the
college community and anyone with internet access.

College resources are systematically directed toward identified student needs through the college unit
planning process. This comprehensive planning process connects annual resource allocation requests
with long-term college goals, as guided by the prioritized and evidence-based needs of constituent
groups throughout the college.

Standard II: Student Learning Programs and Services
I.A. Instructional Programs

The Columbia College Mission Statement provides the educational framework that embodies the
college. The Educational Master Plan is the central document which guides efforts to build upon that
framework to serve students and the surrounding community. Columbia College identifies educational
needs through program review, assessments of student learning outcomes, surveys and a variety of
other resources provided by the Columbia College Office of Institutional Research.

A comprehensive range of associate degrees is available to students at Columbia College. The programs
for these awards are developed by faculty discipline experts and consist of high-quality courses that

are appropriate to an institution of higher education. This is evidenced by strong and consistent
articulation agreements and the documented successes of Columbia College students that transfer to
other institutions of higher learning. The college also offers associate degrees in specific occupational
disciplines. These Associate of Science (Occupational Education) Degrees are not transfer directed and
provide students with skills and training for immediate entry into the workforce. Numerous options
are also available for students to pursue programs that lead to Certificates of Achievement or locally
determined Skills Attainment Certificates.

Accurate information regarding the college’s instructional programs and academic policies is clearly
displayed in the college catalog, which is easily obtained at no cost in hardcopy form and is available on
the college website. The Columbia College website also provides access to the schedule of classes which
is made available in hard copy to students and the community. The online version of the schedule of
classes is updated to reflect any changes to the hardcopy version.

COLUMBIA COLLEGE SELF STUDY 2011



Abstract Overview

Columbia College offers multiple methods of delivery and instructional modes to meet a variety of
student needs. Common forms of delivery include lecture, laboratory, activity and field experience
courses. The college began a purposeful effort to expand technology mediated course offerings in 2008
when a federal Title III grant was awarded to the college in support of widening distance education
offerings for students. The grant also supported the development of online learning support systems to
ensure students have access to appropriate and necessary instructional and student services support.

The quality of instructional programs and courses at Columbia College is assured through rigorous
curricular and program review. Faculty discipline experts are central in the role of establishing courses
and programs at the college. This is directed by the Academic Senate and Curriculum Committee,

and supported by YCCD board policy. The Curriculum Committee maintains its bylaws, processes,
criteria and guiding principles in the Columbia College Curriculum Handbook. This document assures
consistent programmatic oversight, practices and offerings over time, regardless of membership.

Columbia College evaluates all courses and programs through an ongoing systematic review that
validates their relevance, appropriateness, achievements of learning outcomes, student success,
currency, and future needs and plans. Instructional program review includes both curricular and a
broader functional range of programmatic review. Curricular review is carried out on a five-year cycle,
while other indicators of programmatic success are evaluated on an annual basis through the college
program review process which assesses student learning outcomes, enrollment trends, student waitlists,
retention, and awards.

Ongoing cycles of curriculum review have led to improvements in college curriculum. This has

been significantly aided through the implementation of a new curriculum management system,
CurricUNET, and an updated Curriculum Handbook in 2010. Advancements in these key elements
have improved overall dialogue relating to curriculum and have increased the level of scrutiny on the
effective development of course objectives, methods of evaluation, and assignments.

Student learning outcomes (SLOs) and their ongoing cycles of development, assessment, and
improvement have led to a greater understanding of student need and have brought improvements

to teaching and learning. College wide involvement in the development and improvement of SLOs is
documented in the college’s new tracking tool. This SLO Tool facilitates the management and tracking
of SLOs and provides a critical link between the SLO culture of the college and SLO Workgroup.

The Columbia College SLO Workgroup oversees data collection and assessment as well as facilitates the
direction of SLOs on campus. Specifically, SLO Mentors meet with faculty and staff individually and

in groups to assist in the development of learning assessment tools. The SLO Mentors are specifically
trained to assist faculty and staff in the development and implementation of student learning outcomes.
The interactions between SLO Mentors, the SLO Workgroup and the college community have
broadened the dialogue relating to SLOs to include all faculty and staff.
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Standard II: Student Learning Programs and Services
I1.B. Student Support Services

The Institutional Effectiveness Report (IER) supplies valuable data relating to the student population
and presents various analyses of Columbia College’s student population. Institutional student surveys,
local point of service surveys, student learning outcomes, and the program review process also help
to identify specific needs that provide the Student Service programs with vital information regarding
student needs and evaluation of the effectiveness of learning support services provided by the college.

As with all instructional and service areas at the college, student support services are mission-focused
with regard to the activities and services it supports to meet student needs. All projects within the

the Student Services Division support the Columbia College Mission Statement through the ten
college goals identified in the college Educational Master Plan. These mission-driven goals are linked
to all projects through college unit planning processes. Annual resource requests are based on the
prioritization of these projects.

A comprehensive range of support services are available to students and prospective students at the
college. Admissions and Records staff process new student applications, determine student residency
status, and inform students of registration appointments and matriculation requirements. Counseling
Services provides essential counseling and academic advising for new, continuing, and returning
students. This includes both career counseling and life-planning activities. In addition, counselors
teach classes designed to facilitate personal and career exploration and development as well as
academic survival skills.

A number of services for students are now available online with the implementation of a $2 million
federal Title III grant in 2008. Students can apply and register for classes online, and the orientation has
been converted to an online option. Funding from this grant also assisted with the updating of its Early
Alert (SARS Alert) system and integrated it with the student email system.

Early Alert is a process of early identification and intervention to help students have successful
outcomes in their courses and is a quick and effective mechanism for faculty to communicate with
students who are struggling in classes or appear to be falling behind academically. This online system
also notifies counselors so they can work with students to identify specific challenges and potential
resources to address appropriate academic support needs. Students can also be assessed for learning
disabilities through the Disabled Students Programs and Services (DSPS). This program provides
help to students with disabilities and provides accessibility through use of support services, special
equipment, specially trained staff, and removal of architectural barriers.

Recently, the college was awarded a federally funded, TRIO Student Support Services grant, that
specifically targets students that are low-income, disabled, or first-generation college students. the grant
will provide increased counseling, and transfer services. The Extended Opportunity Programs and
Services (EOPS) and Cooperative Agencies Resources for Education (CARE) programs also provide
specialized services for academically and economically disadvantaged students. The college offers a full
range of financial aid services and has a California Work Opportunities and Responsibilities to Kids
(CalWORKSs) program for low-income students receiving assistance from the county.

In addition, the Student Services website provides programmatic information for support areas such
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as Health Services, Counseling Services, Career/Transfer Center, Admissions and Records, Financial
Aid, Veterans Affairs, and Job Placement. Forms and other resources can be found to assist students in
these areas. Support for students is also provided by Business Services, Auxiliary Services, Childcare,
Campus Security, Campus Operations, and Technology and Media Services. These areas support
students through coordinated efforts with other areas and are vital to meeting student needs.

Learning support services are provided to assist the wide range of student learning needs. The
Academic Achievement Center (AAC) provides free tutoring for Columbia College students. AAC
tutors work individually and in groups with students on study skills and coursework for most classes,
including reading and writing assignments. Additional tutoring in mathematics is provided in the
Math Resource Center, where students can obtain tutorial assistance from staff and instructors. The
Instructional Technology Center assists students with multimedia products and projects as well as
online instructional assistance while the Columbia College Library provides services for students to
access information regardless of format.

In addition, Columbia College supports student activities through a vibrant Student Outreach and
Activities Program. The student activities office coordinates social events, club activities, community
projects and cultural events. A new student center was opened in the spring of 2011 providing a better
location for meetings and functions. The Associated Students of Columbia College is a self-governing
body created to direct and coordinate student representation. Student senators are active within the
participatory governance structure of the college and involved in state-wide activities and training.

The college assures the quality of all student support services through an integrated evaluative process.
Each student support area assesses the effectiveness of its services through regular staff meetings

and regularly meet as a division (Student Services) providing an opportunity for further input and
evaluation. Dialogue within each area and as a division is essential for improvement of services. Formal
evaluation occurs via program review, student learning outcomes, unit planning, the Matriculation
Plan, Enrollment Management Reports, the Accountability Report for California Community Colleges
(ARCCCQ), student surveys and categorical state reporting.

The Student Services Division evaluated and began revision of their program review process in the fall
of 2010. This process was supported by the Bridging Research, Information, and Cultures Initiative
Technical Assistance Program (BRIC TAP) and resulted in improved data integrity and a more
uniform format. The conversion of the old paper process to an online program review process for
Student Services is scheduled to be completed in the summer of 2011. The new format will facilitate the
sharing and access of programmatic indicators of success and contribute to dialogue surrounding the
overall effectiveness of programs. The programs within the Student Services Division have developed
student learning outcomes (SLOs) which are incorporated into the program review process.
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Standard II: Student Learning Programs and Services
C. Library and Learning Support Services

The Columbia College Library provides a wide range of high quality learning support resources and
services to accomplish its mission and assist students and the community. The library, located in the
Tamarack Building, supports the college curriculum and mission by providing access to relevant,
current materials in various formats and by assisting all patrons with their information needs. The
library moved into its current location in 2003 and has grown into a vibrant resource hub for students,
staff, and community. Information regarding student needs is obtained through program review,
student learning outcomes and various surveys.

The library provides extensive and appropriate referential resources for its patrons. Media within the
library are provided in a variety of accessible formats upon request. The library’s collections include
more than 35,000 print books, 16,000 electronic books, 15,000 print and electronic periodicals, 1,800
videos and DVDs, 1,400 audio recordings including a recently digitized local oral history collection,
600 children’s books, and 40 article and research databases. In addition, the library maintains a shared
online catalog with the libraries at Modesto Junior College. Daily delivery between the libraries means
that most materials requested by Columbia College students are available the following day. All stages
of collection development are overseen by the faculty librarian and rely heavily on the discipline
expertise of all faculty.

The Academic Achievement Center (AAC) is ideally located near Counseling Services in the
Manzanita Building. The AAC acts as a central hub for learning support services on campus. Here
students can readily access peer tutoring, Supplemental Instruction, writing assistance and other
services and resources to support student success. The AAC is a destination for many students with
learning support needs that are identified through the college’s Early Alert system. In addition, frequent
referrals, an active web presence and high visibility next to other support service areas help keep a
steady stream of students in the facility. Since the spring of 2005, the AAC has greatly increased the
annual student count, almost tripling from 300 in the spring of 2005, to 894 in the spring of 2010.

The Math Resource Center is a focused-study and support resource space for all levels of mathematics.
An instructional specialist and/or math faculty member are available for drop in tutoring, and math
resources are also available. The center is located in the Juniper Building, where most of the college’s
math courses are offered. This allows quick and convenient access for math students, staff, and
instructors to interact. While physically separated, learning support services for Columbia College are
highly integrated and exist to functionally connect student needs.

Learning support services and resources are provided on campus and in online formats where
appropriate. The library’s website and online catalog are available from on and off-campus locations
24 hours per day, seven days per week. Access to the library catalog provides patrons with a means of
managing their account online to handle such tasks as renewing materials and placing holds on items.
The library’s article and research databases are available to students and personnel via the internet
through an EZ Proxy authentication system. Oft-campus patrons can also communicate with the
library by phone or the Ask-a-Librarian service, which allows all patrons to send an email question to
all library staff to ensure a timely reply.

Learning support services through the Academic Achievement Center (AAC) are also available online
24 hours per day, seven days a week. The AAC website offers links to external internet resources, AAC
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handouts, and study skill videos. In collaboration with the Academic Wellness Educators (AWE), the
AAC also offers embedded online tutors for some online course offerings at the college.

Columbia College learning support resources and services are systematically assessed using student
learning outcomes (SLOs), program review, and input from students and faculty. The Columbia
College Library and Academic Achievement Center both carry out systematic evaluations through
program review and have developed specific SLOs and assessments to improve student learning.
College-wide and point-of-service surveys are also used to evaluate and improve the effectiveness of
college services to students.

The Academic Wellness Educators (AWE) Steering Committee acts as a coordinating body for learning
support at the college. This group is the largest standing college committee and consists of students,
faculty, staff, and administrators. This team meets regularly to discuss and address a wide range of
student needs. The AWE Steering Committee focuses on student access and success through the
development of annual plans that are reviewed and updated regularly. Meetings are a source of rich and
meaningful dialogue regarding student success at Columbia College.

The Academic Wellness Educators (AWE) Steering Committee originated in fall 2006 for the combined
purposes of coordination and collaboration between instructional and support services related to
student access and success. In 2008, as part of the Hewlett Foundation “Leaders in Student Success”
project, Columbia College was named as one of four community colleges in California to be recognized
as leaders in basic skills education that leads to student success. AWE was central to attaining this
award.

Standard Ill: Resources
A. Human Resources

Columbia College is a small and effective institution that offers comprehensive instruction and services
to students and the surrounding communities. Having a limited number of staff and other resources

to bring a full range of instruction and services to students, the college focuses great attention on the
allocation of human, physical, technological, and fiscal resources. As such, the college culture is driven
to be innovative and effective in how it allocates and utilizes resources to accomplish its mission.

As a small comprehensive college, all positions at Columbia College tend to span a broad range of
duties and responsibilities. This is accomplished with very little duplication of staff within a given
position, making staft selection, training, and retention a highly critical operation. As such, Columbia
College is dedicated to hiring excellent qualified staft. This is accomplished by multiple methods to
attract, identify, and hire qualified faculty, staff, and administrators. Applicants for academic positions
must meet minimum qualifications for community college faculty and administrators as established
by California Code of Regulations, Title 5, Education Code, and the California Community Colleges
Chancellor’s Office.

Faculty, staff, and administrators are hired through processes that are consistent, methodical, and
inclusive. All hiring is conducted under the oversight of the Columbia College President’s Office and
follows procedures outlined by the Yosemite Community College District (YCCD) Human Resources
Office.
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The YCCD Office of Human Resources provides hiring procedure guidelines in a document called The
Hiring Process — Equal Employment Opportunity. Additionally, detailed hiring committee instructions
are provided through a college document called Columbia College Instructions for Committee Hiring
Procedures. This document provides details as to committee composition and process flow at the
college.

The decisions to hire new or replacement positions are guided by collaborative processes. All new
permanent positions are included in the college annual unit plan. Projects entered into unit plans
are departmental initiatives which focus on addressing one or more mission-focused college goals.
Classified and faculty positions identified in the unit plans go through separate hiring prioritization
processes which result in recommendations that are put forth to the college president. Prioritization
is based on a number of criteria, and requires relevant evidence from annual program reviews. These
systematic processes provide direct links to integrate the decision-making processes for personnel
acquisition with the college planning processes.

The college has a system of evaluation in place for all employee groups that is consistent, based on
specific criteria designed to measure effectiveness, and tied to a schedule of regular and stated intervals.
Employees are assessed in their performance of their job duties and responsibilities as stated in their
job description.

The personnel evaluation processes at Columbia College are contained in the Yosemite Faculty
Association (YFA) and California School Employees Association (CSEA) Chapter 420 bargaining unit
contracts for faculty and classified staff respectively. The evaluation process for management employees
is established in the YCCD Leadership Team Handbook. The evaluation process for each employee
group includes criteria, procedures, and timelines. Participation in each of the evaluative processes is
also appropriate and well defined.

Numerous professional development opportunities are provided for employees at Columbia College.
The Yosemite Community College District participates in a state sponsored Flexible Calendar that
provides instructionally-focused professional development activities on an annual basis. The majority
of these activities take place on college In-Service and Flex Days, as well as adjunct faculty in-services.
Other professional development activities are offered through the Academic Wellness Educators,
Student Learning Outcomes Workgroup, the Vocational Education Division, categorically funded
programs, and participation in regional and state conferences and workshops.

Personnel at Columbia College are treated equitably. Board policies and ethics statements by
bargaining units provide guidelines for equitable treatment of all employees. These guidelines are
rigidly followed at Columbia College and supported by a culture that values the input of all employees
and fosters respectful interactions. The mission and vision statements of the college echo the
institution’s deep-seated commitment to professional and ethical behavior and call for an acceptance of
personal responsibility and accountability.
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Standard Ill: Resources
B. Physical Resources

Columbia College is located on 280 acres in the historic Mother Lode of the Sierra Nevada foothills.
Situated among conifers and hardwoods and surrounding a 4-% acre lake, the college provides a
comprehensive program of academic and vocational education in what has often been described as one
of California’s most beautiful campuses.

The planning for physical resources, facilities, equipment and land are integrated with the college’s
planning processes and are guided by the Columbia College Facilities Master Plan, Campus Master
Plan and Educational Master Plan. These plans are reviewed and updated regularly through inclusive
processes that consider evidence of need found within the college’s annual program review. Additional
information to guide physical resource planning is provided in the Institutional Effectiveness Report.

The Yosemite Community College District Central Services Facilities Planning and Operations (FPO)
Unit provides support services to the college major facilities and supplies the college with maintenance,
grounds, and custodial services. It is directly responsible for oversight of the college’s construction and
modernization projects and is the contact for regulatory agencies. FPO and the college work together
in partnership through participation on the college Facilities Committee and regular dialogue to
identify and address the college’s immediate facilities needs as well as plan for future physical resource
requirements.

Planning, acquisition, and maintenance of physical resources are focused on the support of student
learning as guided by the institution’s strategic plans. All resource requests for facilities, land and
equipment flow through the college’s unit planning process and are directly linked to the ten college
goals as described in the Educational Master Plan. In support of college planning, voters approved a
$326 million Measure E, a general obligation bond, to improve and construct educational facilities.

Columbia College received $52 million from Measure E and is currently in the final stages of
implementing the plans funded by this bond. Projects supported by Measure E include, but are not
limited to road construction, modernization of the Automotive Building (Madrone), construction of
a new Welding Building (Mahogany), modernization of the Public Safety Building, construction of a
new Child Development Center (Laurel and Maple) and construction of a new Science and Natural
Resource Building (Sugar Pine). Funding through Measure E was also directed toward the purchase of
land in Oakdale and Angels Camp for the development of future educational facilities.

Standard l1l: Resources
C. Technology Resources

Technology planning at Columbia College is integrated with institutional planning through the

college strategic planning process. Drawing on data from program review and other internal and
external information sources, the college Technology Plan and associated Distance Education Plan are
developed in support of the college’s Educational Master Plan and mission. The primary mechanism for
connecting technology resource requests identified in the Technology Plan and Distance Education Plan
are the college unit plans. All resource requests in the unit plans are directly linked to one or more of
the ten college goals. This ensures a strong connection to the college mission and an ongoing focus on

COLUMBIA COLLEGE SELF sTuDY 2011 103



Overview Abstract

the support of student learning programs and the improvement of institutional effectiveness.

The Columbia College Technology Plan is designed to be in alignment with the Yosemite Community
College District (YCCD) Technology Plan. The YCCD’s Department of Information Technology

(IT)is responsible for the operations of the district’s core servers and hosted services, such as the
installation and maintenance of the Datatel Colleague system, networking, email, VOIP phone system,
web hosting, and many more software applications. District IT is responsible for the installation and
maintenance of the college main technological infrastructure. Direct local support is provided by the
college’s Technology and Media Services (TMS) Department. The TMS staff maintains the institution’s
technology equipment and systems such as computers, phones, printers, media equipment, and local
networks.

The Columbia College Technology Committee guides the review and revision of the Technology Plan
and can utilize data and information from college program review, the Institutional Effectiveness Report
and unit plan projects to identify student and institutional technology needs. These needs can be
addressed through resource allocation, training, or direct technology support via the Technology and
Media Services Department.

Technology funding from the college and district are enhanced through alternative funding sources
such as a district-wide $326 million general obligation bond, Measure E, in 2004, and a $2 million
federal Title III grant awarded to the college in 2008. A significant portion of the Title III grant is
dedicated to the development of a comprehensive distance education program, to include online
support services for students and the upgrade of instructional technology in the college’s classrooms.
This grant also supplied initial funding to add a faculty Distance Education Coordinator and Online
Services Developer. These positions are critical for the development and delivery of appropriate and
effective online courses and services to students.

Information technology training needs for Columbia College’s faculty, staft and students are assessed
through a variety of avenues. Technology training needs are identified through the college unit
planning process, on-site technology implementations, In-Service Days, or through direct requests via
phone or email from students, faculty, staff, or management. Recommendations for training may also
be channeled through the college’s shared governance committees such as the Technology Committee,
Distance Education Committee, and College Council with training requests coming via constituency
representatives. Training needs are also assessed in response to technical changes such as system
upgrades or new releases or following the deployment of new technologies.

Privacy and security are always taken into account when technology is deployed. All systems storing
personal or private information are password protected and individual users have their own encrypted
logins. Columbia College is working with the district IT Department to develop a redundant data
center for disaster recovery on the Columbia College campus. This data center will serve as a location
for off-site backup storage as well as replicated servers for core district services such as email, phone,
networking and applications such as Datatel.

The effectiveness of the college’s technology resources is evaluated through a variety of mechanisms.
Departmental program review and periodic surveys of employees and students provide data relating
to the effectiveness of the college’s technology resources and support services in meeting the needs
of the institution. Through these tools, the college Technology Committee systematically evaluates
the effectiveness of the college’s technology solutions. Utilizing feedback received from across the
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institution, Columbia College Technology and Media Services Department and the Technology
Committee members engage in a lively and productive dialogue to assess the effectiveness of the
college’s technology resources.

Standard lll: Resources
D. Financial Resources

As a small, yet comprehensive institution, Columbia College manages its financial resources very
efficiently to fulfill its mission and meet the college’s strategic goals. Over the past two years the college
has effectively addressed challenges associated with significant decreases in funding from the state.

Columbia College’s unrestricted general fund is a share, based on the Yosemite Community College
District (YCCD) district allocation model which is reviewed and adopted by the Board of Trustees.
Columbia College’s restricted general fund includes revenue received from categorical, co-curricular,
grants, special revenue, and fee-based programs. The College Council reviews and annually adopts the
college’s general unrestricted fund budget. This budget represents the college’s plan to meet its ongoing
and anticipated fiscal commitments for the year

In spite of difficult economic times, Columbia College has maintained the integrity of its programs
and services and has continued to improve. The college anticipated budget declines, used its planning
process to develop a comprehensive budget savings plan, and sought additional revenue sources to
ensure the institution’s short and long term fiscal stability.

In an environment of dwindling state resources, the college undertook a concerted effort to secure
alternative funding to support its strategic goals and provide for continuous improvement. In 2008, the
college was awarded a $2 million federal Title III grant that has strengthened the college’s long-range
fiscal stability to improve educational programs and services through the establishment of a college
Development Office. This office is dedicated to increasing the college’s grant writing and fundraising
capacity through the development of a comprehensive distance education program. Since its
implementation, the Columbia College Development Office has successfully brought in over $4 million
in additional funding to the college.

The college utilizes an ongoing and systematic resource allocation model that is integrated with
college planning and budgeting. As part of the college’s Strategic Planning Process Cycle, Columbia
College has developed and adopted an Integrated Plan for Resource Allocation, which is at the heart
of the institution’s financial planning and budget development process. Funds are allocated to directly
address Columbia College Goals. The college is committed to student learning and this is evidenced
by the mission, vision, college goals and student learning outcomes that have been developed and
implemented throughout the institution. Resource allocations are brought forward through projects
and activities in the college unit plans. The projects are focused on the support of student learning
through alignment with one or two of the ten college goals.

College financial planning and budget processes are monitored through the College Council. During
the 2010-11 academic year, the college began a process of evaluating progress toward meeting the
Columbia College Goals through the College Council. College Goal Progress Reports are being utilized
in this process as the college develops and refines a strong mechanism for the evaluation of college-
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wide planning and resource allocation.

Columbia College has a long history of balanced budgets and prudently managed financial resources.
In anticipation of looming state funding cuts, the college began in fiscal year 2007-08 to reduce
spending and maximize budget savings. In each subsequent budget year, the college successfully
conserved a sizeable year-end balance, contributing to the district reserve and helping to cushion
against the state’s funding cuts. Columbia College used its integrated planning process to develop and
implement its budget savings plan. Through its integrated planning processes, Columbia College has
been able to provide mechanisms to maintain both short-term and long-term fiscal solvency.

The responsible and appropriate use of the college’s fiscal resources is consistent and ongoing. Since
2003, Columbia College and the Yosemite Community College District have used Datatel’s Colleague
financial information system to record financial data and also process financial transactions. Built
within the system are multiple control mechanisms to assure the responsible and appropriate use of the
college’s fiscal resources.

Standard IV: Leadership and Governance
A. Decision-Making Roles and Processes

Columbia College abounds with strong leadership at all levels: students, staff, faculty, and
administration. Institutional planning efforts provide opportunity for substantial participation

through the College Council. Yosemite Community College District (YCCD) board policy delineates
the college’s governance, decision making, and responsibilities. The YCCD Board Policy 7510
(Participation in Local Decision Making), directs that the board is the ultimate decision-maker in areas
assigned to it by state and federal laws and regulations. In executing that responsibility, the board is
committed to its obligation to ensure that appropriate members of the district participate in developing
recommended policies for board action and administrative procedures for chancellor action under
which the district is governed and administered.

The YCCD ensures participatory governance through the District Council. The purpose of this council
is to make recommendations to the chancellor regarding the existence of needs, the establishment

of priorities, and the allocation of resources on a broad, district-wide basis. The council serves as

the coordinating body for the review of the Yosemite Community College District Strategic Plan. The
chancellor chairs District Council and presents the council’s recommendations to the Board of Trustees
when appropriate.

Faculty have a strong voice with academic and professional matters of the district. Board Policy 7510
states that the board or its designees will consult collegially with the Academic Senates in respect

to academic and professional matters, as defined by law. Procedures falling under this policy are
developed collegially with the Academic Senates.

All staft are also provided with opportunities to participate in the formulation and development of
district policies and procedures that have a significant effect on their constituencies. The opinions and
recommendations of classified staff members or groups receive every reasonable consideration district-
wide. The Classified Senate at Columbia College provides an additional venue for staff on campus.
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Representation for students is accomplished through the Associated Students of Columbia

College (ASCC). The ASCC is given an opportunity to participate effectively in the formulation

and development of district policies and procedures that have a significant effect on students. The
recommendations and positions of the students are also given every reasonable consideration in
matters of governance, and their voice is heard, respected and given significant weight throughout the
college.

Participation in planning at the college level is overseen through the College Council. The participatory
governance process at Columbia College functions through constituency groups including four faculty,
four students, four classified staff, four leadership team members (management), and is chaired by the
college president. The council provides consensus recommendations to the college president on matters
of college-wide interest and concern, and works through the college president and representatives to
the District Council on matters of district-wide concern and interest.

The effectiveness of governance roles at the college is empowered through a clearly articulated structure
of integrated planning that is driven by a student-focused mission. Columbia College devotes a
significant amount of time and energy to ensuring that the College Council is knowledgeable about the
mechanisms that support integrated planning, and ensures that college processes and plans are guided
by the Columbia College Strategic Planning Process Cycle. The result is ongoing systematic processes
that support student learning programs and services.

Standard IV: Leadership and Governance
B. Board and Administrative Organization

The Columbia College Strategic Planning Process Cycle (SPPC) illustrates an integrated planning
structure that acknowledges the importance of an organizational hierarchy that provides strong
connections to district planning. The SPPC is configured in a manner that identifies a sequential flow
of institutional plans that are guided by the YCCD Strategic Plan. Within the SPPC, the YCCD Strategic
Plan is purposefully positioned in a location that shows direct connection to the Columbia College
Strategic Plan and other supporting institutional plans. Such a structure ensures that the vision, policies
and associated responsibilities of the governing board are appropriately connected to college planning
processes.

The organizational relationships between the college and district are defined in the organizational
charts for Central Services with respect to each college. The college then further defines organizational
responsibilities at the local level through the Columbia College Organizational Chart. The roles and
responsibilities of the district, colleges, and governance structures are defined in Board Policy 2100.
These documents clearly identify separations of responsibility between the college and district.

The YCCD Board of Trustees is the appropriate and independent representative of public interest. Its
actions are final, and the governing board has ultimate responsibility for educational, legal and fiscal
matters. The YCCD Board is charged with maintaining oversight of the district and its two colleges,
with emphasis on instructional quality, operational efficiency, and fiscal stability. Board Policy 7405
establishes the board’s responsibility for advocacy and protection of the institutions.

YCCD board policy defines board size, duties, responsibilities, structure, and procedures. The board
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consists of seven voting members elected from five trustee areas in the district and one non-voting
student member appointed annually by a student body committee alternately from Columbia College
and Modesto Junior College. Board policies are posted on the district website, and the district is
continually in the process of reviewing and updating these policies.

The board has adopted policies consistent with the district mission statement, as well as administrative
regulations that delineate how policies are to be carried out. YCCD Board Policies and Procedures exist
to ensure financial integrity, the appropriate use of facilities, sound administrative and governance
practices, the equitable treatment of employees and students, effective instruction and support for
student learning, and practices to maintain effective board operations.

The board is responsible for the selection of the YCCD Chancellor. The board’s delegation of
responsibilities to the chancellor is defined in YCCD Board Policy and Procedure 7430 (Delegation of
Authority to the Chancellor). The chancellor is responsible for administering policies adopted by the
board and is empowered with the authority to delegate to others in the district through board policy.
This delegation by the chancellor is addressed annually as an open session board agenda item.

The YCCD Board delegates to the chancellor the executive responsibility for administering the policies
adopted by the board and executing all decisions of the board requiring administrative action. The
chancellor is empowered to reasonably interpret board policy. The board regularly evaluates the
chancellor through an established evaluation form and includes a district-wide survey to assess the
effectiveness of the chancellor.

The chancellor keeps the board informed and involved in accreditation processes for the colleges.
Working with the college presidents, the chancellor facilitates board review of college self study reports
and evaluations.

The chancellor is the chair for the YCCD District Council, which is an advisory group for the
chancellor and comprised of representation from college and district constituency groups. The District
Council participates in comprehensive planning processes, the development and review of planning
assumptions, advises on planning processes, reviews college plans and projected district revenues, and
assists in district budget development.

As part of the comprehensive planning process, the District Council reviews the district mission,
makes recommendations for changes, and assures the extent to which the colleges and district are
fulfilling that mission. The District Council also is responsible for identifying major issues affecting
the entire district such as enrollment management, technology, diversity and equity, and institutional
effectiveness.

The District Council serves as a major communication vehicle among and between the many entities
in the district. Council activities ensure that various viewpoints are heard, that information is shared
with constituency leaders, and that the opportunity is provided for all employees to be aware of major
issues, plans, and activities within the district, thus playing a key role in facilitating a coordinated and
cooperative approach between and among these entities. The District Council continually strives to
identify and implement innovative ways to create a highly effective and integrated district that serves
its community well.
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The Columbia College President takes primary responsibility for ensuring that the college serves
students in the most effective manner with available resources. This responsibility includes the
assurance of effective and ongoing cycles of evaluation, planning and resource allocation which
are carried out in compliance with all pertinent regulations, statues, and YCCD Board Policy and
Procedures.

The Columbia College President provides leadership and guidance for the collaborative development
of institutional planning processes, budget development and appropriate resource allocation. This is
accomplished through the College Council, which is the shared governance body for the college. The
president ensures that the institutional planning processes developed through the College Council are
data driven and effectively direct the allocation of college resources to meet identified student needs.
At Columbia College, such practices display strong characteristics of integrated planning through the
Strategic Planning Process Cycle and Integrated Plan for Resource Allocation. The president acts as the
chair of College Council and works with this committee to communicate institutional values, goals and
direction to the college.
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Organization for the Self Study

Columbia College has been committed to a thorough, participatory, and well-organized Self Study
Report. The college had broad based participation in the self study process and the utilization of
technology to facilitate writing, editing, and receiving college input and feedback. The College Council
was designated as the Accreditation Steering Committee in the fall of 2009, since it comprised all
constituent groups.

Over the course of the past two years, and in alignment with AB1725, the Academic Senate has

been actively involved in leading the effort to develop the Accreditation Self Study Report, 2011. The
Columbia College Academic Senate President and the Vice President of Student Learning (who are
also the Accreditation Co-Chairs) worked with their respective constituent groups in recruiting and
choosing faculty and administrator co-chairs for the Accreditation Standards. After co-chairs were
designated for the Standards, senate leadership then actively recruited faculty to serve on the Standards
Committees. Classified Senate leadership also recruited and selected constituents to serve on the
Standards Committees. After forming the committees, the Accreditation Co-Chairs conducted regular
meetings and brought information regarding the accreditation self study process to the six Standards
Committees and the Accreditation Steering Committee (College Council).

Accreditation Steering Committee

[College Council)

|

_ Accreditation Co-Chair Accreditation Co-Chair
Accreditation
Liaison Officer . i
Dennis Gervin Raelene Juarez
Dennis Gervin i i i , i
Vice President of Student Learning AcademicSenate President

Mission &
Institutional
Effectivencss (MIE)

} Standards Committees

e 7 ;
- /

!

Instructional
Programs (IP)

Support
Services

The Columbia College 2011 accreditation self study home page was launched in the fall of 2009. This
homepage is highly visible and is displayed frequently at In-Service Days, College Council meetings,
Flex Days, and Yosemite Community College District (YCCD) Board of Trustee meetings. On April 14,
2010 the Accreditation Co-Chairs provided the board with a presentation on the accreditation process
and plan for the development of the 2011 Self-Study Report. Accreditation presentations usually begin
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from the self study webpage, and are generally delivered directly from the site. This keeps a visible
focus on the entire process, fosters a culture of openness and interactive dialogue, and maintains broad
visibility of resources used in the process of completing the Self Study Report.

The homepage is dedicated to communicating the process of self-reflection that drives the college’s
accreditation process. It was intended to help the college remain on course to develop, evaluate, and
improve systems that build institutional capacity in a manner that effectively serves the students and
community. The Standards Committee homepages are resources that display the evidence collected
from the six Standards Committees as the college undergoes its process of self-reflection. The resources
and mechanisms for collecting evidence are specifically engineered to maintain an open system of
reflective assessment that encourages dialogue and the sharing of information.

Meetings with the Standards Committee Co-Chairs were conducted on a regular basis since the
beginning of spring 2010 and updates were reported out at College Council meetings by the
Accreditation Co-Chairs (ACC). The self study was thoroughly reviewed and discussed at both
meetings. The ACC also met with one another on a weekly basis to help establish and foster assessment
and dialogue across virtually the entire institution. Revisions to the self study report were made within
each Standards Committee among its members. Revisions were also made between the ACC and

the Standards Committees. Two drafts were published to the entire campus community and district
leadership during the spring of 2011, one at the beginning of the semester and one toward the end.
Feedback was encouraged from everyone and collected in binders. These comments and suggestions
were added appropriately to the self study.

The Yosemite Community College District Board of Trustees participated in the self study process by
reviewing the drafts of the report. Board study sessions were also conducted throughout the year, the
most recent a presentation from the Accrediting Commission for Community and Junior Colleges
(ACCJC) President. Accreditation updates have been given each month at board meetings leading up
to the college’s site visitation. The Accreditation Co-Chairs provide an overview of the process and
timeline as part of the board report.

The board’s continuing involvement in the accreditation process is evidence that they are committed
to improvement at Columbia College and within the entire district and also ensures correction of
any deficiencies noted during self study review and the final accreditation report. One of the board’s
stated special priorities for 2009-2010 was “Monitor and support full compliance with Accreditation
standards for each district college” and was made with respect to the accreditation processes and
Commission Standards. This demonstrates the board’s commitment to planning processes as well as
improving student learning outcomes.

The board approves the self study report as well as any other reports, (e.g. mid-term reports) due
to the Accrediting Commission for Community and Junior Colleges and receives copies of letters
from the Commission regarding accreditation status. In addition, the Columbia College Academic
Senate, Classified Senate and Accreditation Steering Committee (College Council) also adopted the
Accreditation Self Study, 2011.
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Yosemite Community College District Board of Trustees 2010-2011

AREA1
Tuolumne, Stanislaus and Calaveras
Dr. Lynn Martin

AREA2
Stanislaus and San Joaquin
Don Viss

AREA3
Stanislaus and Merced
Abe Rojas

AREA 4
Santa Clara, Stanislaus and Merced
Anne DeMartini

AREA5
San Joaquin and Stanislaus
Tom Hallinan
Linda Flores
Mike Riley

Student Trustee
Lloyd Templeton
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Accreditation Self Study Committees

Accreditation Steering Committee
(College Council Members 2010-2011)

Chair
Richard Jones, Interim College President

Four Leadership Team Members
Brian DeMoss, Director of Technology & Media Services
Dennis Gervin, Vice President of Student Learning
Gary Whitfield, Vice President of College & Administrative Services
Mike Torok, Dean of Instructional Services, Arts & Sciences

Four Faculty Members
Raelene Juarez, Academic Senate President, Instructor of Health & Human Performance
Brian Greene, Academic Senate President-Elect, Librarian
Maryl Landess, Member-at-Large, Instructor of Mathematics
Gene Womble, Yosemite Faculty Association Vice-President, Instructor of Culinary Arts

Four Classified Members
Lonnie Blansit, Classified Senate President, Instructional Assistant, Computer Lab
Nancy Bull, Classified Senate Vice President, Accounting Technician II
Elissa Creighton, Classified Senate Representative, Instructional Assistant,
Academic Achievement Center
Wendy Hesse, California School Employees Association Representative, Accounting Technician I

Four Student Members
Scott Etter, Associated Students of Columbia College (ASCC) President
Robert Davinagracia, ASCC Vice President
Andrew Hillis, ASCC Treasurer
Austen Thibault, ASCC Director of Clubs
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Columbia College Accreditation Self Study

Standards Committees
COMMITTEE COMMITTEE COMMITTEE
NAME ACCREDITATION STANDARDS CHAIRS MEMBERS NOTE TAKER
wissionand | 1A Mission Moo Camobell Adrienne Seegers
exandra Campbe
Institutional Institutional P Nancy Bull Rotating
Effectiveness | B Kathy Schultz Shelley Muniz
Effectiveness
John Leamy
Sylvia Watterson
Gary Mendenhall
Instructional Instructional Randy Barton
ITA Mike Torok . Staff
Programs Programs Kathy Sullivan
Micha Miller
Dave Chesnut
Nate Rein
q Karin Rodts
St tS t
1IB s u .en uppor Jeff Fitzwater
ervices ) Susan Medeiros
Support Melissa Raby Nancy Brooks Staff
Services Brian Greene li ioh
- Library Learning Elissa Creighton
Resources Marnie Shively
Nicol Gaffney
Tom Johnson
II1IA Human Resources
Michael Hill
. Gary Whitfield Lynn Martin
Resources IIIB | Physical Resources ¥ 7 Samantha Westgate
Laureen Campana Jim Toner
. . Sheri Glynn
IIID | Financial Resources
Melissa Colon
Technology Brian DeMoss Craig Johnston
Technology 1IIC Melissa Colon
Resources Ida Ponder Fred Grolle
Jake Beck
Erik Andal
VA Decision Making Beccie Michael
Roles & Processes Coni Chavez
Joan Smith .
Governance Doralyn Foletti Coni Chavez
Board & Anne Cavagnaro Gene Womble
IVB | Administrative Lonnie Blansit
Organization Nick Stavrianoudakis
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Timeline for Accreditation Self Study 2010-11
DATE ACTIVITY STATUS
October 2009 | Designation of Accreditation Co-Chairs (ACC); announcement to the college
community of the opportunity to volunteer to serve on accreditation standard
. . . COMPLETE
committees and appointment of co-chairs and members for the Standards
Committees (faculty, classified staff, student and administrators by the ACC ;)
November 2009 | Create Accreditation Web page; Steering Committee (College Council)
i : T COMPLETE
approved; finalized Standards Committees; Development of timeline
December 4, 2009 PresenFatlon by Accreditation Co-chairs to Steering Committee (College COMPLETE
Council)
December 30, 2009 | Update Accreditation Web page COMPLETE
January 7,2010 | Accreditation presentation at In-service COMPLETE
8,2010 | Training f ditation standard itt -chai d bers at
January raining for accreditation standard committee co-chairs and members a COMPLETE.
mandatory Flex Day
January 22,2010 | Steering Committee Meeting. Accreditation Co-chairs (ACC) update CANCELLED
Steering Committee and send out pertinent information (update on timeline) SNOW
CLOSURE
February 5,2010 | Steering Committee Meeting; Meeting with ACC and Co-chairs; Follow-up
. . b . COMPLETE
meetings by committees to be announced (Feb 12" is a holiday)
February 5,2010 | Presentation by Dr. Smith at Central Services: Focus on accreditation
- L . COMPLETE
resources, structure communication and timelines at Columbia College
February 8,2010 | Update Accreditation Web page COMPLETE
February 28,2010 | Update Accreditation Web page COMPLETE
March 5,2010 | Steering Committee Meeting COMPLETE
March 12,2010 | Meeting with ACC and Co-chairs-Follow-up meetings by committees to be COMPLETE
announced
March 30,2010 | Update Accreditation Web page COMPLETE
April 2,2010 | Steering Committee Meeting COMPLETE
April 9, . . o . . .
pril 9,2010 | Meeting with ACC and Co-chairs-Follow-up meetings by committees to be COMPLETE
announced
April 23,2010 | Standards Committee Worksheets Due COMPLETE
April 30,2010 | Update Accreditation Web page COMPLETE
May 15,2010 | ACC review data spreadsheets COMPLETE
May 30,2010 | Update Accreditation Web page COMPLETE
June 15,2010 | ACC review data spreadsheets COMPLETE
June 30, 2010 | Update Accreditation Web page COMPLETE
June 30, 2010 | Standards Committee Co-chairs begin Narrative Drafts COMPLETE
July 15,2010 | ACC review data spreadsheets COMPLETE
July 30,2010 | Update Accreditation Web page COMPLETE
August 25,2010 | Adjunct In-service COMPLETE
August 27,2010 | Fall Flex Day Training COMPLETE
August 30,2010 | Update Accreditation Web page COMPLETE
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DATE ACTIVITY STATUS
September 10, 2010 | Steering Committee Meeting (College Council). Accreditation Co-chairs
(ACC) send out pertinent information to the Standard Committee Co-chairs | COMPLETE
(SCC). Review worksheet data.
September 17,2010 | Narratives from Standards Committees submitted to ACC COMPLETE
September 24, 2010 | Meeting with ACC and Co-chairs-Follow-up meetings by committees to be
- COMPLETE
announced; Update Accreditation Web page
Qctober 1, 2010 Steerfng CommTttee Meeting; Co-Chairs from 2 committees report to the COMPLETE
Steering Committee
October 29,2010 | Meeti ith ACC and Co-chairs-Follow- tings b ittees to b
ctober eeting wi and Co .c Q?II'S ollow-up meetings by committees to be COMPLETE
announced; Update Accreditation Web page
N ber 5,2010 | Steering C ittee Meeting; Co-Chairs fi 2 itt t to th
ovember eer¥ng omm% ee Meeting; Co-Chairs from 2 committees report to the COMPLETE
Steering Committee
November 26,2010 | Meeting with ACC and Co-chairs-Follow-up meetings by committees to be
. COMPLETE
announced; Update Accreditation Web page
D ber 3,2010 | Steering C ittee Meeting; Co-Chairs fi 2 itt t to th
ecember eering Committee Meeting; Co-Chairs from 2 committees report to the COMPLETE
Steering Committee
December 15,2010 | Rough Draft to Standards Committees for feedback COMPLETE
January 6, 2011 | Spring In-service Day College Update and Presentation COMPLETE
January 14,2011 | First Draft to Steering Committee and Standards Committees for review COMPLETE
January 21,2011 | Steering Committee Meeting-First Draft review discussion COMPLETE
January 28,2011 | Meeting with ACC and Co-chairs-Follow-up meetings by committees to be
o COMPLETE
announced; Update Accreditation Web page
February 1,2011 | Feedback from Steering and Standards Committees due COMPLETE
February 11, 2011 Se.cor.ld draft‘ ().f Self Study report shared with entire campus community, COMPLETE
District Participants and Senates
February 25, 2011 | Update Accreditation Web page COMPLETE
March 4, 2011 | Steering Committee meeting COMPLETE
March 11, 2011 | Feedback from all parties due back to ACC for final edits COMPLETE
March 11, 2011 | Self-Study draft released to the college COMPLETE
March 25,2011 | Meeting with ACC and Cojchfnrs—Follow—up meetings by committees to be COMPLETE
announced; update Accreditation Web page
April 18,2011 | Final draft of Self Study due to Steering Committee and Senates for adoption | COMPLETE
April 2011 | Before graduation and after adoptions, co-chairs’ signatures are due on report
in the Vice President of Instruction’s office; Initial approvals from Senates, COMPLETE
Steering Committee and Campus Community due
April 30,2011 | Update Accreditation Web page COMPLETE
May 30, 2011 | Update Accreditation Web page COMPLETE
June 17,2011 | College President reviews final draft; ACC and President meet to go over final COMPLETE
draft
June 24,2011 | Send final draft to printer-IMC COMPLETE
ly 2011 If Study d t to Board for initial review f lin August
]u( ];1 ) Self Study document goes to Board for initial review for approval in Augus COMPLETE
oar
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Organization for the Self Study Overview
DATE ACTIVITY STATUS
August 2011 | Final approvals of Self Study from Board "
(Board)

August 15, 2011

Final copy sent to ACCJC

August 25, 2011

Flex Day update on accreditation site visit and report by ACC; Report
(comments to be incorporated into documentation for Visiting Team by ACC;
preparation of addendum to Accreditation Self Study Report by Accreditation
Liaison Officer;

September 15, 2011

Addendum, if needed, to Accreditation Self Study Report mailed to the
Accrediting Commission and members of the Accreditation Team

September 30, 2011

Update Accreditation Web page

Qctober 7, 2011

Steering and Standards Committees meet-Final planning of team visit

October 2011

Accreditation Team visit

November 2011

Final update to Accreditation Web page

* Not complete at time of printing this document
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Organization of the Institution
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Caoither Loswensteil o c Richard Jones
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I 1
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Foundation/
Resource Development L
Beccie Michael Human Resources Coordination
Director of Development —| Office of the President
Dennis Gervin College Planning &
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Fire House Mailroom

Work Experience

Enroliment &
Student Customer Service

Staff Development Vacant
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Community Education
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Enrollment Management '—

Health Education Services
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Financial Aid
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Director
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Financial Aid
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Certification of Continued Compliance with Eligibility Requirements

Eligibility Requirements

Authority

Columbia College has the authority to operate as a degree-granting institution due to continuous
accreditation by the Accrediting Commission for Community and Junior Colleges (ACCJC) of the
Western Association of Schools and Colleges (WASC), an institutional accreditation body recognized
by the Commission of Recognition of Postsecondary Accreditation and the United States Department
of Education. The college is an institution of the California Community College system and is
authorized to provide educational programs by the California Education Code.

Mission

The Columbia College Mission Statement clearly defines its commitment to achieving student learning.
The mission statement is posted on the college’s website and published in various documents, such as
the college Educational Master Plan. The college reviews the mission statement every two years, revises
it as needed, and presents it to the Yosemite Community College District governing board for final
approval.

Governing Board

A seven member Board of Trustees governs the Yosemite Community College District (YCCD).

The trustees are elected from five trustee areas comprising the district. The governing board is an
independent policy-making body and adheres to a conflict of interest policy to assure that a board
member does not have a financial interest in actions taken by the board. A student trustee, elected by
students of either Modesto Junior College or Columbia College, serves a one-year advisory term and
the student representative rotates from college to college on an annual basis. The chancellor of the
YCCD serves as Secretary to the Board. The board holds monthly meetings, which are open to the
public. Notices of scheduled meetings and the agendas are widely posted in advance, and all meetings
are recorded.

Chief Executive Officer
The board selects the Chief Executive Officer (CEO) of the college. Columbia College has a CEO who
has been appointed by the governing board and whose primary responsibility is to the institution.

Administrative Capacity
The administrative staff of Columbia College is adequate in number, experience, and qualification to
provide appropriate administrative oversight to enable the college to fulfill its purpose and mission.

Operational Status
Students are enrolled in a variety of courses and programs that lead to associate degrees, certificates,
occupational skills awards, and transfer to four-year institutions.

Degrees

Columbia College offers a comprehensive range of associate degrees to its students. Associate in Arts
Degrees are earned in areas such as Fine Arts, Humanities, and Social and Behavioral Science. The
Associate in Science Degree is awarded in Science and Technical fields, and an Associate in Science
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(Occupational Education) Degree is earned in occupational programs that provide students with
skills and training for immediate entry into the workforce. Columbia College will award these degrees
to students completing requirements as identified in the college catalog. Each degree recipient must
satisfactorily complete 60 degree applicable semester units and have a cumulative grade point average
of not less than 2.0 (C average). Students are required to complete an academic major (at least 18 units
in a single discipline or related discipline) as part of the associate degree requirements for Columbia
College. All courses in the major must be completed with a grade of C or better.

General Education (GE) Breadth Requirements are met through satisfactory completion of GE areas as
identified in the college catalog. Students earning an associate degree must also meet state competency
requirements in reading, composition, and mathematics. Columbia College has a local degree
requirement for two physical activity courses under Health and Human Performance.

Columbia College offers 11 Associate in Arts Degrees in 7 areas of emphasis. An Associate in Arts
Degree is earned in areas such as Fine Arts, Humanities, Social and Behavioral Science, and is often
awarded to students who plan to transfer to a four-year institution.

The college offers 24 Associate in Science Degrees in 11 areas of emphasis. The Associate in Science
Degree is awarded in Science and Technical fields. It is specifically designed for students who intend to
transfer to a four-year institution.

Students can also earn Associate in Science (Occupational Education) Degrees. These degrees are
earned in occupational programs that provide students with skills and training for immediate entry
into the workforce. The programs are not designed for students planning to transfer to a four-year
institution. Columbia College offers 21 of these degrees in 10 areas of emphasis.

Educational Programs

Columbia College’s principle degrees are congruent with its mission, are based on recognized higher
education field of study, and are sufficient in content and length. The college Curriculum Committee
and approval process ensure programs of study are congruent with the college mission and meet all
legal requirements related to length, content, quality, and rigor, regardless of location or modality.

Academic Credit

Units of credit are based on accepted norms, and appropriateness is reviewed by the Curriculum
Committee as part of the curriculum review process. The review process takes articulation and state
standards into account as it assigns levels of credit to be awarded upon successful completion of a
course. A course numbering system is used by the Curriculum Committee to organize credit course
types, and to appropriately inform students, faculty, and staff of the intended nature of each course.

Students must achieve measurable learning outcomes specified in the course outline of record in order
to receive credit. These course outcomes are written as course objectives and are defined as specific
observable, measurable skills, or bodies of knowledge which a student should be able to demonstrate
upon successful completion of a course. Strong methods of evaluation are critical when it comes to the
awarding of credit for courses. The curriculum review process examines the methods of evaluation in
relation to course objectives.

Institutional policies on transfer and awarding of credit are specified in the college catalog and on the
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college website. The awarding of academic credit is based on the California Code of Regulations, Title
5, Section 55002.5.

Student Learning and Achievement

Student learning and achievement is validated through the achievement of measurable learning
outcomes associated with course objectives for all course outlines of record at the college. Student
learning outcomes (SLOs) provide critical assessments of student learning and keep the college culture
focused on continual cycles of improvement in student learning. Assessments of SLOs are ongoing
and the assessment results are maintained through the Columbia College SLO Tool, which is a locally
developed web-based application used to develop, manage, and track progress relating to SLOs. All
programs and services at the college have developed SLOs which provide mechanisms to evaluate
programmatic effectiveness in achieving and supporting student learning.

Columbia College has four (three faculty and one staft) SLO Mentors who work in concert with the
Vice President of Student Learning to oversee that all programs and courses have established learning
outcomes and assessment plans.

General Education

Columbia College defines and publishes specific requirements for incorporating into its degree
programs. A substantial component of general education is designed to ensure breadth of knowledge
and promote intellectual inquiry. General education programs and courses meet the requirements of
Title 5 (55806). The quality and rigor of Columbia College general education is consistent with the
academic standards appropriate to higher education.

Academic Freedom

Columbia College promotes academic freedom, free inquiry and intellectual independence as a central
feature of its programs and certificates. Further, college faculty and students are free to examine and
test knowledge appropriate to their discipline or area of major study as judged by the academic/
educational community in general.

Faculty

Columbia College employs full-time faculty that is sufficient in size and experience to support the
college’s educational programs. Faculty members are qualified to conduct the institution’s programs
and meet state-mandated minimum requirements. Full-time faculty develop new programs and
courses, maintain quality in existing programs, conduct curriculum review, engage in departmental
and strategic planning, and provide services to the community and college outside the classroom.

Student Services

Columbia College provides a range of student services consistent with its student population
supporting student learning and development within the context of the institutional mission and
within the context of a California Community College and the nature of the student population.

Admission

Columbia College has a clear statement of open admission in compliance with both California
Educational Code and Title 5. The policies are published in the course catalog and on the college
website.

152 COLUMBIA COLLEGE SELF STUDY 2011



Certification Overview

Information and Learning Resources

Columbia College provides specific, long-term access to sufficient information and learning resources
and services to support its mission and instructional programs regardless of where they are or in what
format.

Financial Resources

Columbia College documents a funding base, financial resources, and plans for financial development
adequate to support student learning programs and services to improve institutional effectiveness and
to assure financial stability.

Financial Accountability
Columbia College’s financial management is evaluated through an annual audit conducted by an
independent certified public accounting firm.

Instructional Planning and Evaluation

Columbia College has a documented Educational Master Plan, Facilities Master Plan and Technology
Plan. Planning processes and outcomes are integrated, consistent, evaluated and updated on a regular
basis.

Public Information

Columbia College publishes in its catalog, class schedule, website and other publications information
concerning the college’s mission, admission requirements and procedures, and rules and regulations
affecting students, degree requirements, et cetera.

Relations with the Accrediting Commission

Columbia College adheres to the eligibility requirements, standards, and policies and complies with
the Accreditation Commission requests, directives, decisions and policies. The Yosemite Community
College District (YCCD) Board of Trustees and college fulfill their obligations to the Accrediting
Commission for Community and Junior Colleges. The Accreditation Standards and recommendations
of the ACCJC are incorporated into the board’s planning activities.
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Responses to Recommendations from the
Most Recent Comprehensive Evaluation

In January of 2009, the Accrediting Commission for Community and Junior Colleges reviewed the

Columbia College 2008 Focused Midterm Response. The Commission took action to accept the focused
midterm report, and communicated that the college had resolved all recommendations and that it had
addressed the self-identified plans for improvement which were included in the institutional self study.

This section includes the Visiting Team recommendations from the 2005 Self Study Report, followed by

the Visiting Team’s remarks from the 2007 Progress Report site visit. College responses are those from
the 2008 Focused Midterm Report which were accepted by the Commission in January 2009.
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Recommendation 1: Communication

The team recommends that the college and district develop a concrete and systematic process to improve collaboration, communication
and cooperation. The process should include, but not be limited to, an examination of whether any current functions provided by the
district office should be centralized or decentralized to better serve students. (1.B.1; 1.A.4; II1.B; IV.A; IV.B).

Visiting Team’s Remarks (2007 Progress Report)

Columbia College (Columbia) and the Yosemite Community College District have made very
significant strides toward improving collaboration, communication and cooperation. The new
President of Columbia assumed her post in January of 2007, and the new Chancellor of Yosemite
Community College District (YCCD) assumed his post in July of 2007. The new leaders have
modeled cooperation and established a framework for communication that has already resulted in
opportunities for collaboration and cooperation.

At Columbia, the new President has made great progress in encouraging open exchanges of ideas.
The faculty, staff, and administrators we spoke with hailed the efforts and commitment of the new
President to encourage participatory decision-making. One of many examples of the openness of
the Columbia President is a new newsletter. In addition, the President has established a series of
regular meetings and has reinvigorated the Columbia College Council (CCC), the primary body for
collaborative governance at Columbia. The participants of the CCC expressed appreciation for the
new approach the President has presented.

With respect to communication between Columbia and YCCD, the district has literally been meeting
Columbia halfway. Several meetings involving the two organizations have taken place at Oakdale,

a community almost equidistant between Sonora and Modesto. Central Services from YCCD have
also made an effort to be more accessible to Columbia. One example is the Vice Chancellor of
Human Resources now makes monthly visits to Columbia to assist with personnel issues. A Budget
Allocation Task Force is co-chaired by the Columbia President and the YCCD Executive Vice
Chancellor.

Since the new Chancellor has only been in the role since July, Columbia and YCCD are still early in
the process of evaluating whether students might be better served by centralizing or decentralizing
Central Services. However, the improved dialogue between Columbia and YCCD has already led
to a joint decision to centralize campus security to allow for additional coverage of Columbia. The
communications infrastructure appears to be in place to make good decisions with respect to how
best to provide services from the District Office.

The recommendation has been met.

Columbia College Response (2008 Focused Midterm Report)
Columbia College is in a very different place, with respect to communication (Recommendation 1)
than it was in the fall of 2005—the time of the comprehensive visitation to the college. As stated in the

Progress Report submitted, October 15, 2007, the college made and continues to make extraordinary
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progress on the recommendations made by the Commission in the 2005 self-study and site visitation.
Together with new college leadership—and extensive college involvement, significant progress had
been made on each recommendation, including Recommendation 1; which was deemed satisfied by
the Commission in its report to the college, January 31, 2008.

Appropriate representatives from Columbia College continue to participate in district committees
such as; District Council, Chancellor’s Cabinet, District Enrollment Management Committee, and the
YCCD Technology Committee, to name a few. Further, Columbia College management and Central
Services management have established more productive working relationships wherein the vice
chancellors and other Central Services office personnel visit the campus on a regular basis to attend
and/or hold meetings with college staft. This formal participation of key personnel from both Central
Services and Columbia College—at Columbia College has done much to assist in building good
working relationships between the district and college staff.

In providing an update with respect to this recommendation, Columbia College and the district,
under the direction of the new chancellor, have begun to review and examine the functions at both
the college and district level—as to whether they should be centralized or decentralized to better

serve student needs. Additionally, policies and procedures are being reviewed and revamped on an as
needed basis. All of this is being done with the leadership of the college(s), district, constituent groups,
and labor organizations, to ensure that systematic participative processes are used for planning and
implementation.

156 COLUMBIA COLLEGE SELF STUDY 2011



Responses to Recommendations Overview

Recommendation 2: Planning

The team recommends that the college establish an integrated, comprehensive planning process in all areas of the college by
empbhasizing and strengthening the link between planning, budgeting and program review. Particular focus should be in the following
areas (1.A.4;1.8.2;1.8.5; II.A.2; IL.C; 11L.B):

Communication of a planning calendar, complete with timelines and delineated with the person(s) responsible

Instituting and communicating processes that produce evidence that program evaluations lead to the improvement of college
programs and services

Development of a strategic plan that will guide the college in integrating the planning processes that result in the college
meeting its goals set forth and in line with its mission

Visiting Team’s Remarks (2007 Progress Report)

Columbia is nearing completion of an Educational Master Plan that will address many of the
recommendations concerning planning. The outline for the timeline for the planning calendar

is included in the draft plan (pp. 19-22). The delineation of the person(s) responsible for
implementation of the planning calendar is evolving, but progress has been made in assigning tasks
and responsibilities.

Under the leadership of the new President, Columbia adopted the YCCD Strategic Plan for 2007-
2013. Previously, the acceptance of the district plan had been controversial for Columbia. Adoption
of the YCCD plan is further evidence of the improved communications described in response to
Recommendation 1 above.

At a series of two retreats for the Columbia College Council, the Council developed a revised mission
statement, vision statement, and Columbia core values. The Council’s efforts were noted by YCCD
when the Board of Trustees adopted Columbia’s vision and mission statements on May 9, 2007. The
work of the Council laid a foundation for the development of a master plan.

As of November 19, 2007, Columbia had developed a Draft Educational Master Plan. Columbia’s
goal is to have the plan approved both internally and by the YCCD Board by July 1, 2008. The plan
remains a work in progress, but it appears likely Columbia will be able to complete the planning
process on schedule. As written in draft form, the plan would introduce processes that produce
evidence that program evaluations lead to the improvement of college programs and services.

The recommendation has been substantially met.

Columbia College Response (2008 Focused Midterm Report)

Since the 2005 comprehensive accreditation evaluation, Columbia College has been working to
address the development of an integrated comprehensive planning process. In the spring of 2007, a
new President arrived at the college and began a major overhaul of existing planning documents and
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processes. The President began to work with the College Council [REF-1] in a series of retreats to
bring a common understanding of planning processes and accreditation. One of the first actions under
this new leadership was for the College Council to adopt the Yosemite Community College District’s
Strategic Plan as a foundation for establishing its own strategic planning process [REF-2].

Over the course of the spring 2007 semester, the College Council worked with its constituent Groups
(including students, classified staft, faculty and administrators) to review and update the college
mission and vision statements [REF-3]. Additionally, the College Council then developed ten Goals
and associated Strategies that were based on the Yosemite Community College District’s vision 2010
goal statements.

With a new mission statement, vision and core Values, the College Council had a clear sense who the
college served, what the college did, and what its future was meant to be. Guided by identified core
Values, the College Council began work on the development of a strategic planning document that
would provide a solid framework for all college planning processes. Integration of resource allocation
and decision making processes into the planning document was one of the College Council’s primary
goals. The final document, The Columbia College Strategic Planning Process [REF-4], was approved by
the College Council in the spring of 2008.

The College Council’s work on the development of an effective strategic planning cycle made it very
clear that the existing Educational Master Plan required significant changes and restructuring to

act as the educational driver for college planning. All programs at Columbia College took part in

the development of the Educational Master Plan [REF-5], and it, along with the new college vision,
mission, core Values, Goals and Strategic Plans [REF-6] was adopted by College Council and all were
approved by the YCCD Board of Trustees on May 14, 2008.

Included in the new Columbia College Strategic Planning Process Cycle is a clear delineation of
Columbia College’s decision making processes as well as components that tie program review and
budget allocation to planning. Solid connections to resource allocation and budget were purposely
built into the college Unit Plan structure [REF-7]. The Unit Plans are the college planning component
where programs bring forward the needs that have been identified through qualitative and quantitative
data obtained from program review, the Educational Master Plan and other Federal, State and local
resources. Within the Unit Plans, these needs are organized into comprehensive projects that are tied to
the college goals. The college uses a computerized Unit Planning Tool which requires staff and faculty
to link all projects contained within the Unit Plan to the college goals when planning and requesting
resources.

As part of the Unit Planning process, supporting activities (expense line-items) for the comprehensive
projects are prioritized and tied to budget object codes so the college can easily identify what budget
categories each specific resource request fall under. This information, along with identified costs for
each activity, provides a strong connection between college planning and budgeting processes. The
college-wide prioritization process and connections with college goals provide a clear connection
between planning and resource allocation as such. All resource requests are required to have
supporting background and planning in the Unit Plans. The Unit Plan is a critical piece of the college’s
integrated planning process, as it introduces processes that will produce evidence that program
evaluations lead to the improvement of college programs and services.
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A description of the new Columbia College Strategic Planning Process Cycle [REF-8] follows:

« Internal/external information sources (including program review data) and the YCCD Strategic
Plan are studied and used to inform the development and revision of the Educational Master Plan
which includes general department/area plans. This document provides direction and data to
drive the planning processes of the college.

« All other college plans (e.g., Technology Master Plan, Staff Development Plan, and Matriculation
Plan) are developed using direction and focus provided by the Educational Master Plan and other
internal and external sources of information. Updates to the Facilities Master Plan are informed
by the Educational Master Plan which is the educational driver for all facilities and equipment
planning at the college.

o Unit plans and priorities are updated annually using information supported by program review
data, the Educational Master Plan, college plans and other internal and external sources of
information. Unit plans for all instructional programs, student services and campus operations
demonstrate clear links to college Goals and Strategies [REF-9] as outlined in the Educational
Master Plan.

o Unit plans and the district and college budgets are used to inform the Integrated Plan for
Resource Allocation which is part of the overall Strategic Planning Process. The Integrated Plan
for Resource Allocation illustrates the critical ties between planning, resource allocation and

budget.

o As part of the Integrated Plan for Resource Allocation, faculty and staft review, revise and
prioritize activities that are part of their Unit Plan Projects. College managers then review the
unit plans, and add an additional (but separate) prioritization level. It is an important feature to
note that management prioritizations do not trump or overwrite faculty and staff priorities; they
are recorded along with those generated by faculty and staff. There are also prioritization fields
for the college Vice Presidents and President. In all cases, each priority level is stored as a separate
(and visible) data element. After the prioritization process, requests for resources are forwarded
to the appropriate managers for potential action when college resources/funding become
available. The unit planning process takes place in the early spring of each year.

o The district and college budgets, along with the recommendations coming to the college
President through the Integrated Plan for Resource Allocation are used to inform final decisions
regarding allocation of budget resources for planned activities pertaining to college programs,
services, operations and facilities.

« Information about the performance of college programs (enrollment, student success,
persistence, degrees/certificates awarded, etc.), services (student satisfaction, utilization rates,
etc.), operations (student satisfaction, financial aid award rates, etc.), and facilities (space
utilization, scheduling efficiency, etc.) are collected through the program review process and
other institutional research activities including assessment of student learning outcomes.

o These program review data and college research results are then sent out electronically to the
campus community to be used in addition to other internal and external information sources.
From this point, the Strategic Planning Process Cycle continues.
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As resources are acquired (through the Integrated Plan for Resource Allocation), units update their
Unit Plans to reflect the status (funded/unfunded) of various activities within their Unit Plan projects.
Because resource expenditures in the Unit Plan are linked to college goals, the Director of Institutional
Research and Planning has the ability to generate reports [REF-10] that demonstrate resource
allocation with respect to college goals as stated in the Educational Master Plan.

The implementation of the new Strategic Planning Process Cycle will require ongoing dialogue across
all campus constituencies. This dialogue will take place within the instructional, service, operations
and administrative functions of the college and across these functions within the various planning
and oversight committees. College Council will continue to play a large role in ensuring that the entire
college community is made aware of planning opportunities and results. Ongoing communication will
be enhanced by means of the college website, the President’s monthly InSite newsletter, and regular
emails.

Following YCCD Board of Trustees approval of the Educational Master Plan, work on updating of the
Columbia College Annual Planning Calendar [REF-11] commenced. This calendar contains timelines
and persons/committees responsible for all of the college’s major planning documents/activities
including the following:

o Accreditation Self-Study
o Distance Education Plan
+ Educational Master Plan
« Staff Development Plan
+ Program Review Plan
+ Enrollment Management Plan
o Technology Master Plan
« Distance Ed Plan
o Off-Campus Sites Plans
« Student Equity Plan
» Matriculation Plan
« Basic Skills (AWE) Plan
+ Student Success Plan
o Staffing Plans (Classified, Faculty)
 Student Learning Outcomes Plan
o VTEA Local Plan
o Emergency/Safety Plan
« Facilities Master Plan
o Campus Master (Design) Plan

Some of the time frames for updating certain plans are determined by sources of authority outside of
the college itself (e.g., Accreditation Self-Study, Matriculation Plan, VTEA Local Plan, etc.) and some
planning cycles are determined by the college. Given this fact, it is evident that the Strategic Planning
Process Cycle will be ongoing and continuous. The component plans will be in different phases of
implementation, evaluation and revision at different times. Each planning cycle will be coordinated in
terms of timelines so that they will be able to inform other plans as appropriate.

The Educational Master Plan itself will be updated every five years. With the foundational document
complete, the process of updating the Educational Master Plan will be streamlined where possible. The
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President will be responsible for initiating and managing the Educational Master Plan revision process
in cooperation with College Council and all campus constituencies.

The college has made progress in setting timelines for all aspects of planning and has clearly delineated
responsibility for all components. The time-frame for completing the Annual Planning Calendar
update is fall semester 2008.

The Columbia College Strategic Planning Process Cycle will be further discussed by the wider campus
community in the fall of 2008, with earlier steps having been taken in the area of program review in
spring 2008. Since then the instructional and vocational education areas have completed the program
review process. Program review for student services is being carried out currently and is expected to be
complete by fall 2008 [REF-12].

Columbia College is confident that the Strategic Planning Process Cycle (as described above) now
brings the college into compliance with the planning recommendation and that planning processes at
the college are now at the level necessary to demonstrate sustainable, continuous quality improvement
across the institution. (Highlights that give evidence to said compliance include Columbia College
following an Integrated Plan for Resource Allocation and the campus wide participation in the
process.)

Evidence regarding the effectiveness of the new planning process will be gathered as the college begins
to implement the Strategic Planning Process Cycle in fall 2008. Annual progress by campus planning
units in meeting the college’s goals will be monitored by tracking progress on measurable outcomes

of projects and activities linked to the college mission and Goals in the Unit Planning Tool and by
gathering evidence of progress toward goals listed in the college’s major planning documents (e.g.,
Technology Plan). This information will be used to ensure the ongoing review and adaptation of the
planning process. The college fully expects that by the time of the next comprehensive accreditation
evaluation the planning process will have had sufficient opportunity to be evaluated and adjusted as
suggested by the evidence gathered.

In summary, Columbia College has established an integrated comprehensive planning process that
will apply to all areas of the college and that emphasizes and strengthens the link between planning,
budgeting and program review. An Annual Planning Calendar is being revised to represent recent
changes in the planning structure. The Annual Planning Calendar includes timelines and persons/
committees responsible for ensuring compliance to the stated timelines. Processes have been instituted
and have been communicated that will produce evidence that program evaluations lead to the
improvement of college programs and services. Columbia College now has a viable strategic planning
process that includes an Integrated Plan for Resource Allocation. This process will guide the college

in integrating its planning processes and will result in the college meeting its goals as set forth in its
mission.

With a Strategic Planning Process Cycle in place, Columbia College now has a critical element that
will allow the college to attain and maintain a level of “sustainable, continuous quality improvement,”
as described in the ACCJC Rubric for Evaluating Institutional Effectiveness. Operation of the
Strategic Planning Process Cycle will ensure that the college follows through on its commitment to
systematically evaluating its key processes. These processes will be adjusted as necessary to further
improve student learning and increase overall institutional effectiveness. Institutional dialogue is fully
embraced at Columbia and will be ongoing. The communication of data and analyses throughout the
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institution and to its Governing Board will be on a regular basis as appropriate to ensure informed
participation among all stakeholders. As feedback regarding the working of the planning processes is
gathered, the processes and tools will be updated as necessary with the express purpose of continuous
improvement. Columbia College is committed to engaging in an on-going effort to improve student
learning. Institutional effectiveness will be a priority in all planning structures and processes.

Columbia College Strategic Planning P!
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Recommendation 3: Resource Allocation

The team recommends that in order to best serve the needs of students, the district and the college engage in a collaborative process
to ensure a transparent and equitable allocation of financial resources and that the district and the college implement a process to
communicate budget issues with each other on an ongoing basis (I11.C.1a; l1.C2; 111.D.1a, b, ¢; 111.D.2a; 111.D.2b; I11.D.2d; 11I.D.2¢; 11.D3;
IV.B.3d; 1V.B.3g).

Visiting Team’s Remarks (2007 Progress Report)

Columbia and YCCD have made significant progress in better communicating the existing model
for allocation of financial resources. In meeting with Columbia faculty, staff, and administration, it
appears that the previous President often characterized the allocation process in a way that pitted
Columbia against YCCD. The District Budget Allocation Task Force—co-chaired by the Columbia
President and the Executive Vice Chancellor of YCCD—has improved communication and dialogue
about the existing distribution of resources. The Task Force was instituted by the Interim Chancellor,
but is continuing to function under the leadership and direction of the new Chancellor.

As of November 19, 2007, the Task Force had not made any final recommendations concerning
changes in the resource allocation model. Whether or not any changes are recommended or
approved, the educational process has already been quite effective. The Final report of the Task Force
will be an important piece in evaluating this recommendation.

The recommendation has been partially met.

Columbia College Response (2008 Focused Midterm Report)

Specifically addressing the shared resource allocation recommendation received from both colleges’
respective visiting team, Columbia College partnered with its colleagues from district and Modesto
Junior College (MJC) to establish and participate on a district wide Budget Allocation Taskforce.
Formed as a special working group under the auspices of Yosemite Community College District’s
(YCCD) governing body, District Council [REF-13], the Taskforce was charged with facilitating a
dialogue on budget issues across the district and conducting a review of resource allocation models. At
the completion of its deliberations, the Task force was given charge of providing District Council with a
report of its findings and recommendations.

A collaborative process, the Budget Allocation Task force was co-chaired by Columbia College’s
President and YCCD’s Executive Vice Chancellor. Additional members included the Columbia College
Chief Operations Officer and Academic Senate President; MJC Academic Senate President, a designee
from the MJC College President, and the MJC Director of Community and Economic Development;
YCCD District Controller; and representatives from the district’s two bargaining units, California
School Employees Association and Yosemite Faculty Association. Following the January 2007
appointment of the new Columbia College President, the Taskforce began its deliberations.

In the initial sessions, it became apparent that even among the district leadership as represented on the
Task force there existed a general lack of knowledge on community colleges funding and a common
unfamiliarity with the YCCD budget allocation process. As the Taskforce’s first order of business, the
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spring 2007 meetings were dedicated to in-depth study sessions [REF-14]. The group reviewed the
SB361 funding model for community colleges, existing YCCD budgeting and allocation methods and
practices, current year YCCD general fund budget and expenditures, and the revenue effect of the
district’s enrollment decline. The Taskforce held discussions on YCCD’s financial reserves and policies
regarding reserves. As noted in Columbia College’s October 2007 Accreditation Progress Report [REF-
15], these discussions were lively with significant amount of time committed to questions and answers.
Emerging from this dialogue is the YCCD “Budget Q & As” [REF-16] document which has been
posted along with other district budget information on the Executive Vice Chancellors website.

Completing the informational and study phase of the committee work during the spring semester of
2007, the Taskforce reconvened in the fall. Meetings were held on October 2, 2007, October 30, 2007,
November 13, 2007; February 12, 2008, February 29, 2008; and April 2, 2008. These sessions were
committed to an analysis of the current resource allocation model in practice at YCCD. Examples of
other district’s allocation models were distributed to committee members for comparison. The review
of other districts’ allocation models provided both a valuable perspective and validation of the current
resource allocation model applied by YCCD. The Taskforce reached the consensus that due to each
college district’s unique characteristics it would be impossible to directly adopt another model. Further,
in context of the looming state budget crisis and the turnover of district and college administration the
Taskforce members agreed it would not serve the best interest of students to recommend the adoption
of a zero-based budget approach, at this time [REF-17].

After much study and scrutiny by the Taskforce, it became clear the primary budgetary concern for
YCCD and the colleges was not one of equity but of transparency and communication. The committee
turned its attention in its final sessions to identifying venues the district could employ to facilitate

the clear dissemination of budget information across the district. In that regard both at the district
and college level efforts such as conducting budget workshops; sharing of budget information at

the colleges” and district governance councils; and web posting of budget information have been
undertaken.

The Taskforce completed its charge with the issuance of the Budget Allocation Taskforce Summary

and Recommendations [REF-18]. Included in the report is a listing of the Taskforce’s accomplishments
and statement of recommendations for future dialogue. Included among the accomplishments is the
publication of the Budget Allocation Model Summary Sheet [REF-19]. This document was designed by
the Taskforce to clearly present the current YCCD budget allocation model and has subsequently been
disseminated district-wide. After completing the update of the Columbia College Budget and Fiscal
Handbook [REF-20], Columbia College’s Vice President of Administration will offer budget workshops
for college staft in fall 2008. The YCCD Budget Allocation Model Summary Sheet will be included in
the revised handbook and budget workshop.

The Budget Allocation Taskforce’s report was presented and accepted by the YCCD District Council on
April 23, 2008 [REF-21]. With its charge complete, the Taskforce recommended to District Council to
“Continue to improve effective District wide (sic) communication of budget issues and information.”
[REF-22] Improved communication will be accomplished through both formal and informal means.
Formally, the Taskforce recommended the District Council conduct a biannual review of the District
priorities and resource allocation in keeping with the District’s Strategic Plan [REF-23]. The Council’s
review will ensure fiscal resources are committed in order to best serve the needs of students.
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On an informal basis, to further communication between the college and district the Executive Vice
Chancellor has committed as one of her strategic plan goals routine visits to Columbia College.

This will allow the college’s governance groups a chance to regularly confer with the Executive Vice
Chancellor on budget issues as well as afford an opportunity for the Executive Vice Chancellor to

meet informally with the college President and Vice Presidents on an on-going basis. Additional
opportunities for communication on budgetary issues between the district and college are provided at
the District Administrative Council (DAC) meetings attended by college and district senior leadership.

As described in depth in the college’s response to the Visiting Team’s Recommendation #2 on planning
in this report, Columbia College has undertaken a comprehensive planning process. At the heart of this
process was the development of the college Educational Master Plan. With the adoption of Columbia
College’s Educational Master Plan [REF-24] by the YCCD Board of Trustees in May of 2008, the
college’s strategic planning process was complete. A key component of the college’s strategic plan is the
Columbia College Strategic Planning Process Cycle [REF-25]. Included in the planning process cycle
is the college’s Integrated Plan for Resource Allocation [REF-26]. These components of the college’s
strategic plan articulate the link between the YCCD Strategic Plan, district budget and resource
allocation process, and the Columbia College planning and resource allocation process. Similar to
YCCD District Council’s commitment to align district resource allocation in support of the district
strategic plan, so too are the pieces now in place with Columbia College’s strategic plan to ensure that
the college’s financial resources are used to best meet the demonstrated needs of our students.

The work of the district-wide Budget Allocation Task Force lifted the veil that had existed between

the district and both colleges on budget issues. Working cooperatively, a systematic process for
communicating resource allocation issues has been instituted. With new leadership both at the college
and district level, comes a commitment to sustain collaboration and provide a transparent process of
decision making based on planning processes and clearly identified student needs.
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Recommendation 4: Research

The team recommends that the institution adopt a culture of evidence by developing and implementing, with timelines,
responsibilities, and evaluation, a research process based on quantitative and qualitative analysis that assesses institutional
effectiveness and documents the need for resources, technology, staffing, programs, and facilities which best serve the student’s needs
(LA; 1.B; 1LB.1, 3.4, 11.C).

Visiting Team’s Remarks (2007 Progress Report)

The current President of Columbia College, hired in January 2007, has a clear understanding of the
relationship between data and decision-making. In her relatively short tenure she has been highly
effective in communicating the link between data, planning and resource allocation to all college
constituencies. This approach represents a departure from previous practice but one that seems to be
generally well accepted by the college community.

The college took a second significant step in moving toward a culture of evidence in May 2007,

when a Director of Research and Planning was hired. The Director of Research and Planning

was previously employed in research and accreditation in the allied health field, and as a result
began an already challenging job with the additional task of learning the language and practices

of the community college system and becoming acquainted with available resources. In addition

to tackling this learning curve she has, over the last five months, conducted an initial internal and
external scan, developed a research protocol document, and established a process for submitting data
requests. She has also held numerous meetings with faculty, both individually and in small discipline
related groups, to discuss academic and student services research needs.

Because the college did not previously have a comprehensive Educational Master Plan (EMP), the
task of developing an EMP has been particularly challenging and has been a high priority for the
Director of Research and Planning. She has worked closely with the President, the Vice President of
Student Learning and the College Council to develop the first draft of the EMP. In addition, she has
focused on providing the data and other resources necessary to support program review and student
learning outcomes, including the development of a database to track learning outcomes.

The college has begun a more systematic approach to the acquisition of qualitative and quantitative
data, and the link between data, planning and resource allocation is becoming more clearly
understood at all levels of the institution. A committee structure has been developed to support the
interrelationship of research with key institutional functions including technology, facilities and
hiring though the team found no evidence that specific timelines, responsibilities, and evaluation
processes have been developed yet. However, the leadership, research capacity and governance
structure to support a culture of evidence appears to be in place. Although commendable progress
has been made in a short time, a great deal of work remains to be done in order for the college to
attain the level of proficiency in which research is fully available, integrated, and systematically
employed in all aspects of college decision making.

This recommendation has been partially met.
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Columbia College Response (2008 Focused Midterm Report)

Columbia College takes seriously the recommendation on research and is committed to establishing
a culture of evidence across the campus. In response to the commission’s recommendation, the new
President established an Office of Institutional Research and Planning in May 2007.

Quantitative and Qualitative Data Acquisition

To establish a systematic mechanism for the acquisition of qualitative and quantitative data, Research
Request Protocols and Research Data and Project Request forms were developed through collaborative
efforts of the Yosemite Community College District and college researchers [REF-27]. The focus of
this collaboration was to document the need for resources and to attain a level of proficiency for the
college-wide research process. These shared efforts between the colleges and Central Services (YCCD)
provide a greater breadth of resources for each of the individual research components. The request
protocol and related forms are now available for download from the district research website [REF-
28]. Critical mechanisms to ensure faculty, staff and students are informed of these new processes and
research opportunities are currently being developed.

The generation of these prioritization documents will allow Columbia College to begin discussions

as to how to implement an institutional research prioritization process in the fall of 2008. Currently,
requests for research support and/or data are routed through the Vice President for student learning.
The Vice President for student learning is working under the direction of the President to support the
research needs that have been identified as necessary for supporting institutional effectiveness for the
college. Such research needs are identified from a variety of sources, including the Columbia College
Educational Master Plan, program review, and a variety of college Resource Committees.

Current research priorities that have been identified focus on mandated institutional projects;
specifically those that move the college through the Development phase and into Proficiency phase for
student learning outcomes [REF-29]. Other institutional research priorities include providing relevant
data for an effective program review process for instructional programs, student services and learning
support services.

The college’s commitment to establishing a culture of evidence to document and support institutional
effectiveness is demonstrated by the following accomplishments of the Research Office over this past

year:

« Establishment and implementation of a consistent program review process for instruction,
learning support services, student services and college operations [REF-30]

 Provision of data regarding institutional effectiveness for components of the Strategic Planning
Process (program review and Educational Master Plan)

+ Adaptation of the Unit Planning Tool to better align with college goals and Resource Allocation
processes

o Identification and implementation of authentic assessment practices that relate to SLOs
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o Tracking and monitoring of SLOs and progress relating to SLO development as defined by the
ACCJC Annual Report

+ Analysis of State ARCC data to provide accurate information for programs and services at the
college

Linkages Between Data, Planning, and Resource Allocation

Since the last accreditation team visit the college has begun to establish linkages between data, plan-
ning and resource allocation through the establishment of a Strategic Planning Process Cycle [REF-31].
The purposeful integration of program review, Unit Planning and Resource Allocation helps ensure
that processes exist to monitor and continually improve the institutional effectiveness of Columbia
College. The provision of accurate and meaningful data from the Columbia College Research Office
will inform these processes and help the college move forward in its development of a true culture of
evidence. The Strategic Planning Process Cycle has been designed to produce transparent and equi-
table processes that provide evidence for program evaluations that will lead to improvement of college
programs and services.

For instructional program review, data that relates to enrollment and FTES trends, student demand,
retention, success and degrees/certificates awarded for the previous three academic years are supplied
by the Research Office at the beginning of each fall semester. This data is provided to faculty and staft
members in straightforward tabular and graphic formats that include operational definitions of these
important indicators of program effectiveness. All vocational units include VTEA Core Indicators as
part of the program review process. In the spring of 2008, the college incorporated a program review
component that focuses on SLO progress and additional resources needed to further develop SLOs.

As part of the program review process, participants provide rationales for specific trends in each data
category using the program review response forms. The program review forms are the mechanism
for programs to identify activities and the concomitant necessary resources to carry out actions that
they predict will lead to improvements in student participation, success, and retention and award
rates. Specifics relating to suggested program review activities are detailed in the Unit Plans for each
program.

Instructional program review processes are in place and as of summer 2008, instructional programs
at the college have completed the established process. Student Services and other service areas are
engaged in the process of adapting their current program review formats to one that is similar to that
which is used for instructional programs. Current plans are to have completed the transition to the
new format by October of 2008. Dialogue between faculty and the Research Office has also identified
specific areas where additional data for evaluating program quality are needed. Efforts are currently
underway to provide such data.

The program review format and data sources are new to most of the college, subsequently, each area
will complete program review annually (by Mid-October) for at least 2 years as the process evolves and
solidifies. Program review cycles will then likely be staggered and set at 3 year intervals. This regular
implementation of program review ensures that a culture of evidence is firmly entrenched at the
college, and is one of the primary mechanisms to monitor and improve institutional effectiveness.

The effectiveness of the program review processes is evaluated by the Research Office under direction
of the Vice President of Student Learning. This evaluation process has already identified the need
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to revise program review templates to obtain more focused response and review of critical program
related data. Additionally, a need for additional data sources has been identified for many of the
college’s service areas.

By March 1st of each year, assessment and analysis information from program review will be utilized
to further develop plans/projects that will achieve program and college focused goals. The resources
needed to implement these plans (staff, equipment, supplies and other expenses) are entered into the
college’s computerized Unit Planning Tool. Within the Unit Planning Tool, budget codes are linked to
each resource type, and resource needs are prioritized by each unit. It is within the Unit Planning Tool
that planning, resource allocation and budget are functionally integrated for the college [REF-32].

Other component plans that require resource allocations (e.g., Facilities Master Plan, Technology
Plan, Distance Education Plan, etc.) are informed by planning information from the Unit Planning
Tool, and also may utilize the Unit Planning Tool for the prioritization of their specific resource needs
[REF-33]. Clear links between planning projects and college goals (as listed in the EMP [REF-34])
must be demonstrated in the Unit Planning Tool. The desired outcome for each project must be stated
in measurable quantitative or qualitative terms. This is accomplished using a drop-down menu that
associates each project with specific college goals. The Unit Planning Tool is a critical tool that helps
Columbia College achieve a balanced strategic planning process; equally important is the role that it
plays in demonstrating the critical nature of data driven, integrated planning processes to all levels of
the institution.

College Council has the opportunity to review recommendations made by various Resource
Committees. Final decisions for allocation of resources are the responsibility of the President and are
based on the input of the college participatory governance structures.

The Faculty Hiring Proposal Process also uses program review data document the need for new or
replacement faculty. This is done through a process in which faculty and staff submit proposals for new
or replacement positions during September of each year. Program review data is a required component
to document programmatic need in each proposal.

Columbia College has now established new data sources to inform an integrated planning process that
ties resource allocation to data driven planning.

Timelines and Responsibilities

When State and college budgets are approved for the year, resources become available for allocation to
programs and resource planning committees. The college process for prioritizing resource needs occurs
in the (previous) early spring of each fiscal year. The Unit Planning Tool is the primary mechanism

for this process and updating of the Unit Planning Tool is to be finalized by March 1st (of the previous
fiscal year) to ensure that the President receives all resource allocation recommendations prior to the
end of the spring semester.

As the resource allocation process begins in the early fall, units begin analyzing data and updating
program review information for their respective units. This is to be accomplished by mid-October, and
provides critical information to drive the Unit Planning process for the following spring.

Responsibility for ensuring faculty and staff participation lies with Deans and other managers, while
general oversight for the processes and evaluation of planning lies with the College Council. Keeping
general oversight for the planning processes with the College Council ensures that all constituent
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groups at the college are informed and are collectively responsible for the success and continued
improvement of the strategic planning process.

Another critical role that the College Council plays is in communicating documented assessment
results to appropriate constituencies across campus. Encouraging institution wide dialogue regarding
institutional effectiveness provides a process for validating the need for resource requests and
establishes a clear and consistent link between program review results and resource allocation
recommendations in all areas of educational services.

Evaluation of Planning Processes

An evaluation process for assessing institutional progress towards the achievement of college goals

is in place. The Research Office is responsible for gathering qualitative and quantitative evidence of
accomplishment toward measurable project outcomes listed in the Unit Planning Tool. This is carried
out through the tool’s reporting functions and the results will be compiled in an annual Institutional
Effectiveness Report. This structure of this report is under development and will incorporate
longitudinal data analysis to document progress towards meeting the college goals listed in the
Educational Master Plan. The first draft of this report will be completed at the end of the 2008-2009
college planning cycle, and will be presented to the college and its constituents in the fall of 2009.

Similarly, evaluations of progress by instructional and service areas toward meeting enrollment/
productivity goals that are listed in the Educational Master Plan are also monitored annually by the
Research Office for publication in the Institutional Effectiveness Report. This report is currently under
development and will be disseminated to stakeholders across all levels of the institution.

The Institutional Effectiveness Report (which is designed to incorporate an annual summary of key
indicators such as enrollment, retention, persistence and graduation/transfer rates for the college) will
be directly utilized by decision-makers to guide resource allocation for the college [REF-35]. Through
the Institutional Effectiveness Report the college’s Resource Committees (e.g., Facilities, Technology,
Distance Education, Curriculum, Safety, and College Council) will have access to all relevant
information regarding the results of planning with regard to the accomplishment of institutional level
goals. This enables college leaders to evaluate the cost-effectiveness of previous budget allocation
decisions for resources including equipment, technology, staffing and facilities and ensures that future
decisions are made that best serve the needs of students.

To close the evaluation loop with regard to the relative success of planning decisions, the Institutional
Effectiveness Report will provide critical feedback for each planning unit’s next cycle of program
review. The provision of data that focuses on the measured success of strategically planned projects will
allow for more informed decisions to be made in subsequent planning and budgeting cycles.

With program review, Unit Planning and a Strategic Planning Process established, the Columbia
College Office of Research and Planning is now able to monitor, validate and share the relative success
and effectiveness of planning processes for the college.

Support for Student Learning Outcomes

Another function of the Research Office is to provide support to the college in developing student
learning outcomes for instructional programs, student services, and learning support services. The
Research Office is now a resource for helping faculty to identify or create authentic SLO measurement
instruments, assists with analysis, reporting and determination/initiation of change actions for
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improvement as needed, and operates under the direction of the vice president for student learning
and/or area deans for these components.

To help move the college into the Proficiency phase [REF-36] (in the area of student learning
outcomes) the program review process at Columbia College has been modified to address SLO progress
and resources needed to further develop SLOs for each program. Program review now requests faculty
and staff to describe where the program or planning unit is in terms of creating, assessing, analyzing
student learning outcomes and making changes to instructional or service processes to produce
improvement in student learning outcomes. Existing links between course, department and program
level SLOs and institutional level student learning outcomes are also identified in program review. This
information is utilized by the Research Office in reporting SLO progress for the ACCJC Annual Report.

The inclusion of SLO information in program review will lead to significant improvements in the
college SLO tracking system and will help to align institution-wide practices. Integration of SLOs
directly into the college planning and resource allocation decision-making processes will lead to
greater resource allocation for SLOs. Evidence of this is expected to be found in the new SLO Peer
Mentor Team project that will begin in fall 2008.

Current Research Office SLO-related projects include:

o Assisting the counseling department by providing descriptive statistical analysis of point-of-
service questionnaires designed to assess particular student learning outcomes

« Assisting the EOPS service area develop authentic assessment tools for determining the
effectiveness of student participation in improving students’ sense of self-determination and
responsibility (institutional level SLOs)

o Assisting the child development program in completing documentation of all course-level SLOs
for inclusion in the SLO tracking system

o Assisting the Library in developing meaningful data sources for program review and student
learning outcomes definitions

The Research Office is responsible for obtaining evidence of progress in SLOs and helping faculty

and staff put the evidence into a consistent format. Documents pertaining to course, program and
department SLOs and their links to institutional level SLOs are tracked in an Excel spreadsheet so that
progress can be monitored effectively and assessment results are published to facilitate institutional
dialogue about the process. The college is currently investigating commercial software packages that
might assist in tracking and monitoring progress for SLOs.

The college recognizes that in the key area of student learning outcomes, the new Institutional
Research Office will be instrumental in assisting the college to complete its work in moving through
the entire cycle of SLO identification, assessment, analysis and change for improvement at the course,
department, program and institutional levels.

(See the college response to recommendation number 5 for more information on the status and
timelines and resource allocation related to student learning outcomes.)
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As the college continues to evolve it is now in a position to more accurately assess important program
and service processes and their outcomes in terms of accomplishing the stated mission and goals of
Columbia College [REF-37]. Ongoing qualitative and quantitative analysis of key indicators related to
the quality of programs and services by the Office of Institutional Research and Planning provides the
college community with the data necessary to evaluate institutional effectiveness and to make changes
for improvement in programs, services, and operations for the benefit of all students. Improved

and increased access for stakeholders to accurate and current data on key institutional effectiveness
indicators will contribute to increased efficiency in resource allocation and aid efforts directed towards
ongoing improvement in student achievement.
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Recommendation 5: Student Learning Outcomes

The team recommends that the college adopt an aggressive approach with specific timelines and responsibilities for developing student
learning outcomes including documentation and assessment at the course, program, and institutional level and demonstrate that evi-
dence is being used for institutional improvement. All employees of the college must assume responsibility to improve student learning
outcomes (I.A.1, I1.A.2; 11.B; 11.C).

Visiting Team’s Remarks (2007 Progress Report)

Columbia College has had various committees working on student learning outcomes since 2003. In
response to the Commission recommendation, the college combined their efforts into a single SLO
Workgroup with representatives from all constituencies in late fall 2006. The Workgroup expanded
upon earlier efforts to stimulate broad dialogue around SLOs. This group also assumed responsibility
for gathering and disseminating information, identifying resources, and facilitating training related
to SLOs. During this time the college established an SLO website which includes the Columbia
College definition of SLOs, a model of the SLO cycle, minutes of SLO Workgroup meetings and
examples of SLOs.

With respect to the essence of the recommendation—to adopt an aggressive approach and develop

a specific timeline—the college offers as evidence a table of actions with dates and responsible
persons covering the period from March 2006 through January 2008. Howevet, the actions

listed in this document focus primarily on training, workshops, website development, sharing of
resources, and committee meeting agendas. The plan is primarily an historical snapshot of the
initial SLO planning phase. The actions do not provide a specific timeline for the actual future
development and assessment of student learning outcomes at the course and program level. Although
Columbia College has adopted institutional SLOs, progress on development and assessment of
SLOs at the course and program level is moving slowly. At the time of the college’s response to

this recommendation, SLOs had been identified for approximately 13% of all courses and 23% of
all instructional programs. Only about 10% of courses and 11% of instructional programs had
identified methods of assessment for SLOs. The areas of instructional support and student services
have made considerably more progress with about 85% SLO identification and between 71% to 77%
assessment identification.

One possible explanation for the modest progress at the course and program level may be that
expectations have been fairly general and flexible. For example, the college required each department
or work unit to develop a minimum of two SLOs by December 2006, and they report 95%
compliance. However, departments were invited to focus on whatever level of SLOs interested them
and to use whatever format they wished. This approach was used in part to maximize the level of
engagement, and it may have been effective in accomplishing that goal. But it was not effective in
addressing the spirit of the recommendation: to move aggressively to accomplish the task of SLO
development and assessment at the course program and institutional level. The college has not
developed a specific timeline that commits to a defined rate of progress toward that goal or a specific
set of future actions and responsible persons to ensure that this task is accomplished.

The college has completed much of the foundational work needed to support a functional SLO
cycle. They have engaged in extensive dialogue, explored definitions and models, provided staff
development opportunities, established an SLO website, developed a database for tracking SLOs,
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agreed on an institutional definition and developed institutional learning outcomes. With the
addition of a Director of Research and Planning they are well positioned to move forward. However
the core of this recommendation still remains to be accomplished. The college needs to develop

a concrete plan that defines when and how they will arrive at the point at which all courses and
programs are actively engaged in ongoing assessment of learning outcomes and are using that process
as an integral component of program review and institutional improvement. Fully meeting this
recommendation will require the active involvement of all members of the college community and
the development and implementation of specific strategies to accelerate and monitor the pace of
progress in this area.

This recommendation has been partially met

Columbia College Response (2008 Focused Midterm Report)

The Accreditation Progress Report Evaluation Team noted that while Columbia College had developed
a timeline for specific actions, the timeline was focused on short-term (semester or yearly) goals and
did not provide a “specific timeline for actual future development and assessment of student learning
outcomes at the course and program level”. After meeting with the Evaluation Team, the Columbia
College SLO Workgroup began development of a more comprehensive timeline; one that focused on
clear goals that would directly relate to the ACCJC Rubric for Evaluating Institutional Effectiveness
[REF-38]. The ACCJC Rubric (released in September of 2007) provides common language that can be
used to describe and document a college’s status and compliance to the ACCJC Standards.

Critical activities that are now part of the Columbia College SLO Plan include;

SLO Plan Benchmarks Completion Date

SLOs have been developed for 80% of courses within all disciplines April 30, 2009
Authentic Assessments have been established for 80% of SLOs within all disciplines April 30,2009
SLOs developed for all courses and 50% of programs April 30,2010
Authentic Assessments have been established for all course level SLOs and 50% of April 30,2010
program SLOs

Assessment of college-wide SLOs have been analyzed and distributed widely through- April 30,2011
out the college community

Student learning outcomes and authentic assessment are in place at the course, pro- April 30,2011
gram and degree level.

Widespread institutional dialogue about the results April 30,2011
Results of assessments are being used for improvement and further alignment of April 30,2011
institution-wide practices

Appropriate resources continue to be allocated and fine-tuned. April 30,2011
Course student learning outcomes are aligned with program and/or degree student April 30,2012

learning outcomes

SLOs and Authentic Assessment are ongoing, systematic and used for continuous April 30,2012
quality improvement

Each of the planned activities and goals in the Columbia College SLO Plan [REF-39] identify specific
individuals who are responsible for monitoring and ensuring success for each listed activity.
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The report from the 2007 visiting team indicated that there was a need for the development of new
strategies to accelerate and monitor the pace of progress for the development and analysis of SLOs. In
response the SLO Workgroup has re-organized its structure to include a team of faculty and staff that
will act as SLO Peer Mentors for the College.

The need for SLO mentoring at an ‘individual level’ was identified through the college program
review process this past spring. In the spring of 2008 the College integrated an SLO component into
its Program Review process. This component focuses on the development, assessment and progress
of SLOs and is a critical step in that it integrates SLOs directly into our college planning and resource
allocation processes. This will lead to greater institutional support and resource allocation for SLOs.

The SLO Peer Mentor Team consists of three faculty (each reassigned 20%) and two non-instructional
staff members. With the assistance of our Institutional Researcher, this team will work one-on-one
(or with small groups) with faculty and staft from each program at the college to identify and address
individual barriers that are preventing development and assessment of SLOs. By April 30th, 2009, the
Mentoring team will have met with every full-time faculty member, groups of adjunct faculty and
staft from each program at the college. The relative small size of the college (44 full-time instructional
faculty) puts this goal well within an attainable realm.

The 2007 Visiting Team’s remarks pointed out that by the end of the fall 2007 semester that the college
had only identified SLOs for approximately 13% of all courses and 23% of all programs. Since the 2007
tean’s visit the college has nearly doubled its percentage of courses that have identified SLOs (now at
23.1%) [REF-40]. While it is encouraging to see an increased rate of SLO development over the past
semester, the SLO Workgroup is cognizant of the fact that with only 44 full-time instructional faculty,
each full-time faculty member would need to address SLOs for an average of 15 different courses (as
well as related programs). The relatively high ratio of courses (and SLOs) to full-time faculty members
is one of the primary reasons that the SLO Workgroup is now focusing on support and resources that
are implemented at the level of individual faculty and staff.

Critical progress has also been made with regard to the assessments of course level SLOs that have
led to implementing changes to instructional practices and student learning at the college. While
the percentage of total courses that have reached this level is still quite low (1.1%), having SLOs at
this stage give excellent examples for faculty and staff who are working with the analysis of SLO
assessments.

The Student Service and Instructional Service programs at Columbia College have made significant
progress with regard to the development and implementation of SLOs. Student Support Services has
now identified SLOs for 73.7% of its programs, and have identified assessments for 68.4% of those
programs. Instructional Services have now identified SLOs for 87.5% of its programs, and have also
identified assessments for 75% of its programs. Instructional Services [REF-41] have also now achieved a
level in which they have implemented changes to their programs as a result of the analysis of their SLOs.

As recommended by the 2007 visiting team, the college has developed a “concrete plan” that defines
when and how the college will arrive at critical points in the development and implementation of SLOs
[REF-42]. The critical benchmarks chosen by the college directly correlate to those defined by the 2007
ACCJC Rubric for Evaluating Institutional Effectiveness; each benchmark has specific individuals who
have been designated as the responsible parties for monitoring and ensuring success. The college has
made strong progress in the semester following the fall 2007 visit, and is poised to effect great change
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utilizing the Director of Institutional Research and Planning and SLO Mentoring Team in the coming
academic year.

It is critical that the college is able to demonstrate that the Developmental Stage (as defined by the
ACCJC Rubric for Evaluating Institutional Effectiveness [REF-43]) has been attained. One of the
primary roles of the Columbia College SLO Workgroup is to monitor SLO progress, and to identify
appropriate resources to attain specified goals within the Columbia College SLO Plan.

The college has established and implemented the key characteristics that are identified in the ACCJC
Rubric as defining the Development level, and is beginning to focus on needed resources to attain the
level of Proficiency. The ACCJC Rubric identifies 6 characteristics that define the Development level;
the following is a brief inventory of accomplishments and evidence that demonstrate that Columbia
College has reached the Developmental level with regard to SLOs. As described in the rubric, the
college has established an institutional framework for definition of SLOs, a detailed SLO Assessment
Cycle [REF-44] and an SLO Plan including associated benchmarks and a timeline [REF-45]. Working
with Columbia College’s Institutional Researcher, the SLO Workgroup is moving forward with new
strategies to work directly with faculty and staff to gain a shared understanding of the critical role

of Authentic Assessment with regard to building a sustainable culture that is solidly grounded in
application and analysis of SLOs.

The evaluation of authentic SLO assessments has led to changes in how faculty and staff address and
assess student learning at Columbia College. Such changes have occurred at both the instructional

and instructional support levels. Some of the disciplines that have utilized the SLO process to

improve student learning at the course level include Chemistry, Math, Computer Science and Child
Development. General Counseling has also utilized authentic assessment (through the SLO process)
to bring about new practices to better support student learning at Columbia College. The Columbia
College SLO Mentoring Team will be focusing on authentic assessment in the sessions that they will be
conducting in the fall of 2008 and spring of 2009. The SLO Workgroup is certain that the mentoring
team will be able to build on our current successes in the area of authentic assessment at Columbia
College.

The Columbia College SLO Workgroup and its associated activities are strongly supported by existing
organizational structures at the college and District. These organizational structures, as well as the
college administration, have clearly accepted responsibility for SLO implementation. Members of the
Academic Senate leadership and Curriculum Committee have been directly involved with the SLO
Workgroup, and the Curriculum Committee is investigating ways to incorporate the tracking and
monitoring of SLOs into its curriculum management software application, Curricunet. Critical support
from the college President and Staff Development Committee is consistent and highly visible to the
college in that college in-service days and college wide activities often focus on SLO topics or training
[REF-46).

Evidence that the Yosemite Community College District Chancellor and Board of Trustees support the
college SLO efforts are demonstrated by their request for Board presentations [REF-47] (regarding SLO
culture and progress) from both Columbia College and Modesto Junior College.

Institution-wide involvement is demonstrated by the recent integration of SLOs into the Columbia
College program review process. Introducing SLOs into the program review cycle provides critical
integration into the college planning cycle and resource allocation processes. Evidence of newly
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acquired, program review driven resources (to aide SLO implementation) would include the provision
of Faculty and Staff reassignments and the acquisition of needed office space and technology to support
SLOs at the college.

Other critical resources that have been allocated to assist in the development and support of SLOs

include; the addition of an Institutional Researcher, funding for guest speakers that focus on SLOs
[REF-48], and sending faculty and staff to SLO trainings and workshops [REF-49].
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Standard I.A: Mission Standard |

STANDARD [: Institutional Mission and Effectiveness

The institution demonstrates strong commitment to a mission that emphasizes achievement of student
learning and to communicating the mission internally and externally. The institution uses analyses

of quantitative and qualitative data and analysis in an ongoing and systematic cycle of evaluation,
integrated planning, implementation, and re-evaluation to verify and improve the effectiveness by
which the mission is accomplished.

|.A — Mission

The institution has a statement of mission that defines the institution’s broad educational
purposes, its intended student population, and its commitment to achieving student learning.

Descriptive Summary — LA

Key planning documents comprise Columbia College’s Strategic Plan. At the forefront of these
documents are the Educational Master Plan [1A1, 1A2], Facilities Master Plan [IA3], Campus Master
Plan [1A4], and Institutional Effectiveness Report [IA5]. These documents contain evaluations

and professional judgments regarding the current needs of the community served, strategies for
responding to these needs, and the mechanisms and timetable by which the institution will evaluate its
performance. Other critical college-wide plans utilized by the college are the Matriculation Plan [1A6],
Technology Plan [1A7], Distance Education Plan [IA8], and Enrollment Management Plan [IA9].

Collectively, these plans provide the basis for prioritizing and determining the allocation of resources
for the educational programs and services and facilities of Columbia College. Strong connections exist
between the Columbia College Strategic Plan (which includes the Educational Master Plan, Facilities
Master Plan, and Campus Master Plan), and the Yosemite Community College District (YCCD)
Strategic Plan 2007-2015 [IA10]. The strength of the planning connection between the district and
college is provided through the alignment of college goals with the YCCD Strategic Plan. The Columbia
College Goals [IA11] identified and defined in the Educational Master Plan are in parallel with the ten
vision statements identified in the YCCD Strategic Plan.

Clearly defined planning statements drive all aspects of the Columbia College Educational Master Plan.
These statements include the college mission [IA12], vision [IA13], core values [IA14], and goals and
strategies [IA11]. Together, they reflect the ideals of the institution, what the college is striving to be,
and how students will be served. Central to these planning statements is the Columbia College Mission
Statement [IA12]. The mission, simply put, expresses what Columbia College is, whom it serves, what it
does, and how it is unique.

The Columbia College Mission Statement is comprised of the following four statements that define

its educational purposes, its intended student population, and its commitment to achieving student
learning. This mission statement was adopted by the College Council on April 6, 2007 [IA15] and was
approved by the Yosemite Community College District (YCCD) Board of Trustees on May 9, 2007
[IA16]. At its most recent biennial review, the College Council reaffirmed the mission statement on
September 11, 2009 without changes [IA17]. It states:
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Columbia College is a dynamic institution of learners and creative thinkers dedicated to high
standards of student success. We prepare students to be fully engaged in an evolving world by
offering comprehensive and high quality programs and services. Columbia College is committed to
a culture of improvement through measuring student learning across the institution. We strive for
excellence, foster a spirit of professionalism and celebrate diversity [IA12].

The Columbia College Mission Statement is reviewed every two years by the College Council [IA18],
which is structured to oversee the strategic planning processes of the College. As the shared governance
body for the college, this group reviews and adopts institutional planning documents and reports
[IA19] such as the Educational Master Plan, Matriculation Plan and Enrollment Management Plan. This
body is chaired by the college president and its membership consists of four students, four faculty, four
classified staff, and four administrators.

The intended student population for Columbia College is determined through careful evaluation
of demographic data relating to the individuals residing in the college’s primary service area. A key
planning element for identifying critical characteristics that define the surrounding communities is
the Columbia College Institutional Effectiveness Report (IER) [IA5]. Chapter 1 of this document is
dedicated to the examination of characteristics of the Columbia College primary service area. Both
current and projected populations are examined in this section.

Population characteristics of the surrounding communities are identified in the IER. Page 24 of this
report shows that over a period spanning from 2006 to 2015 there is an expected proportional increase
of community members aged 30-34 by 71%, 35-39 years by 50%, and under 5 years by 35% in the
primary service area. Data also shows proportional decreases in groups aged 15-19 years (-26%), 50-54
years (-24%), and 45-49 years (-21%).

Data showing proportional population ethnicities for Tuolumne and Calaveras counties exhibits ethnic
population percentages as being white Hispanic (8%), African American (2%), American Indian or
Alaska Native (2%), and Asian (1%). The percentage of the population reported as being white, non-
Hispanic is 82.5%. Additional data shows expected increases in the Asian (16%), white Hispanic (14%)
and African American (8%) populations. All other reported ethnicities are predicted to increase at

5% or less. Local high school populations (Tuolumne County, page 27) show similarities in ethnic
composition to that of the surrounding communities: reporting white, non-Hispanic (84%), Hispanic
(9%), American Indian or Alaska Native (3%), and Asian and African American (below 1%).

State and local economic climate and labor market information begins on page 33 of the IER.
Unemployment rates for Tuolumne and Calaveras counties continue to increase and are somewhat
above the state average. As of 2009, Calaveras and Tuolumne counties reported 14.4% and 13.0%
unemployment rates respectively with the state average being 11.5%. Per capita family income for
both Tuolumne and Calaveras counties falls below California, as does the median family income. The
median family incomes for the two counties reported nearly $8,000 below California.

Regional statistics show that the largest occupation in Tuolumne and Calaveras counties are real estate
sales agents, who earn some of the lowest wages ($8.09/hr). The next largest occupation (only half the
number of those in real estate) is held by registered nurses, and then followed by a number of other
healthcare related fields. Registered nurses in the college service area showed median hourly earnings
of $39.78 with the next highest job market (nursing aides, orderlies, and attendants) at $12.58 per hour.
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Occupational trends over the past decade were driven by different economic influences than what the
community and state are currently experiencing. This means that economic forces that no longer exist
drive some of the predicted trends in occupational areas. That being the case, predictions for rapidly
expanding occupations in the areas relating to real estate or construction may not be entirely relevant
in the current economy. Along with real estate, predictions for occupational growth suggest increases
in the healthcare related fields, teaching and computer support specialists.

Evidence that the college is accessible and responsive to the constituent populations of the service area
is critical for the college to collect and analyze. Chapters 1-3 of the Institutional Effectiveness Report
(IER) [IA5] characterize the local population and labor market trends for the college service area.
Chapters 4 and 5 of the report focus on the profiles, success and enrollment trends for the students
actually served by the college. This information is used to help the college understand community
needs and how the college is serving its intended student population.

Student profiles for Columbia College show gender, age and ethnicity trends that somewhat parallel
that of the surrounding communities. Driven by a population of residents characteristically over-
represented in the 50 and older age group, Columbia College supports twice the student population in
this age range (24% compared to 11.8% state-wide). Nearly half of the Tuolumne and Calaveras county
populations are aged 50 and older. In this respect, Columbia College is serving a higher proportion of
younger students than found in the general population of the communities it serves.

Regarding ethnic distributions of the students served by Columbia College, the college serves a higher
percentage of ethnic minorities than are found to reside in the local communities. Data from the IER
shows that the college serves students who reported as being Hispanic (10%), African American (4%),
American Indian / Alaskan Native (3%) and Asian (1%). White non-Hispanic students reported at 56%
and 25% of those polled declined to report.

The Accountability Reporting for the California Community Colleges (ARCCC) report [IA20] has more
recent data on the student populations. This report shows that the proportion of younger students
continues to increase as do the percentage of ethnic minorities attending Columbia College. The

data shows the college having populations of Hispanic students (12.4%), African Americans (5.7%),
American Indian/Alaskan Native (2.2%), and Asian (1.1%). This report shows 55.1% of the students
reporting as white non-Hispanic, and 22.5% as not responding. The data suggests that Columbia
College attracts students who are younger and more ethnically diverse than the surrounding
communities.

The 2009 Institutional Effectiveness Report (IER) [IA5] (Chapter 4) shows the educational goals
reported by Columbia College students indicate the greatest number of students (31.1%) plan to obtain
an associate degree and transfer to a four-year institution. The next highest reporting category was
listed as “undecided” (24.2%), followed by “educational development” (15.4%). Students seeking to
improve basic skills in English, reading, or math have nearly doubled over the past five years (the most
significant change) from 0.8% in 2005 to 1.4% in 2008.

The spring 2010 Student Survey [IA21] showed that since the 2009 IER, student educational goals
for transferring with an Associate in Arts and/or Associate in Science Degree increased from 31.1%
to 50.75% in 2010. This shift in student need is a likely consequence of decreased enrollments in the
California State University system in the fall of 2010.
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Information from the Columbia College Enrollment Management Plan [IA9] also assists in the analysis
of the college’s strategies and effectiveness in meeting student demand.

Self Evaluation - I.A

The college meets this standard. Columbia College has a clearly defined mission statement that
establishes its educational purpose and commitment to improve student learning.

The College Council for Columbia College is the oversight and reviewing body for the college mission.
The college maintains a responsive awareness to student needs and the institution’s educational

focus while remaining committed to student success. This representative body is well-informed

and coordinates the development and implementation of strategic institutional planning which is
accomplished through balanced representation and a regular review of all institutional documents,
plans, and reports.

The college is well-informed as to the population that its mission intends to serve. Appropriate mission
focus is derived from evidence and information obtained from the surrounding communities. This
information is compiled and analyzed in the Columbia College Institutional Effectiveness Report.

A 2010 Student Survey [IA21] shows a strong majority of Columbia College’s students agree that the
primary components of the college mission are accomplished. A similar survey of faculty and staff
[IA22] also indicated a majority strongly agree the college fulfills its mission components.

The Columbia College Mission Statement defines how the college will serve the community and its
intended student population. Institutional core values drive the college culture in how it carries out
this mission, and helps to shape the college goals and strategies that bring resources and action to meet
student needs.

Planning Agenda - I.A

None at this time.
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I.A.1 - The institution establishes student learning programs and services aligned with its purposes, its character, and its
student population.

Descriptive Summary — .A.1

College-wide dialogue generates student focused planning documents. Article III of the College
Council Constitution [IA18] for Columbia College charges the body with oversight and review for all
institutional documents and processes. Biennial review of the college mission, vision, core values,
and goals provide opportunities for meaningful dialogue and discussion relating to the relevance of
the college mission and other key planning documents. The College Council acts as the participatory
governance body for the college, ensuring the dialogue includes key constituents throughout the

institution.

The college mission specifically addresses student learning. The following excerpt demonstrates clear
institutional purpose in supporting a culture of creative learners and thinkers dedicated to student

Success.

We prepare students to be fully engaged in an evolving world by offering comprehensive and high
quality programs and services. Columbia College is committed to a culture of improvement through
measuring student learning across the institution.

A major component of the college mission is accomplished by providing the following student learning
programs and services, as listed in the college catalog [IA23] to its student population:

» Lower division academic degree, transfer, career-technical, and certificate programs

« Basic skills support in writing, reading, computer literacy, mathematics, and specialized services
to enhance basic skills

+ English as a Second Language (ESL)

o Adult noncredit courses and other educational activities for the community

o Services to students with disadvantaged backgrounds

+ Economic development and workforce training

« Student support services to promote success and achievement of student goals

+ Increased access for students through distance education courses and online services

The Columbia College Vision Statement [IA13], below, conveys the college’s desired future state of
being. It is a collective view of how the college mission will shape the community the college supports.

We envision ourselves as an exceptional institution of higher education.

Columbia College will continue to provide comprehensive, exemplary educational programs and
services which respond to the individual learning needs of its students and the collective economic
and cultural needs of its diverse communities.

Columbia College will be a center for transformational learning promoted through critical and
creative thinking that is open to change and personal growth; civic, environmental, and global
awareness and engagement; and individual and collective responsibility. We will promote a culture
of support for student learning across the institution that adopts a holistic approach.
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Columbia College will use leading edge technologies and showcase facilities to enhance teaching and
learning. Our vision will be realized through outstanding employees who adhere to high standards of
excellence while working in partnership with those we serve.

We envision developing a passion for lifelong learning.

This vision statement was adopted by the College Council on April 6, 2007, and was approved by

the Yosemite Community College District Board of Trustees on May 9, 2007 [IA16]. At the biennial
review, the College Council reaffirmed the vision statement on September 11, 2009 [IA17]. The vision
statement addresses a commitment to institutional standards of teaching and learning and maintains a
focus on the unique character of the college and community. The Columbia College Vision Statement
is achieved through the college Strategic Plan, which brings the college mission to life. The Columbia
College Strategic Plan is comprised of the college Educational Master Plan, Facilities Master Plan, and
Campus Master Plan.

The Columbia College Core Values [IA14] define the culture that guides the purpose of the college and
provides direction through changing times. The core values drive the institutional culture and define
the framework that supports the college mission. The College Council adopted the statement of core
values on April 6, 2007 and received its biennial reaffirmation by the council on September 11, 2009
[1A17].

The Columbia College Statement of Practices and the Columbia College Goals and Strategies are other
key planning statements that evolved from college-wide dialogue and development of the institution’s
mission, vision, and core values. Combined, all the college planning statements provide a framework
for the college to establish and maintain student learning programs and services, which are aligned
with its purposes, character, and expectations. The planning statements are highly visible and cross-
referenced throughout the college’s integrated planning documents [IA24].

The Columbia College Educational Master Plan (EMP) [IA1, IA2] brings the primary strategic
planning statements together to establish long-term, college-wide priorities in support of the college
mission. The EMP presents specific practices that shape the mechanisms utilized by programs and the
institution to accomplish the ten college goals in support of the college mission. The College Council
reaffirmed the Columbia College Statement of Practices on September 11, 2009, at the biennial review,
without changes. These practices are a guide as to how the college will bring action to college plans in
support of the college mission.

Columbia College Goals [IA11] describe what the college focuses on in order to effectively carry out
its mission. These goals support the college mission. All resource requests from college programs and
departments must align with one or more of the ten college goals. This alignment occurs within the
college unit planning process [IA25]. The goals are as follows:

Goal 1 Student Success

Columbia College is the first choice for our community residents and is recognized for its
flexible, superior services that promote student success by providing access to learning in an
accommodating, responsive and safe environment.

Goal 2 — Educational Programs and Services
Columbia College provides comprehensive, exemplary educational programs and services which
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respond to the individual learning needs of its students and the collective economic and cultural
needs of its diverse communities.

Goal 3 — Campus Climate
Columbia College is dedicated to tolerance and mutual respect that is reflected in its inclusiveness
of all students and staff, high morale, teamwork, and representative governance.

Goal 4 - Quality Staff
Columbia College provides a positive work environment that is successful in attracting and
retaining highly professional and diverse staff.

Goal 5 — Technology

Columbia College uses state of the art technology and technological support to provide
students with innovative instruction and staff with high quality training and an efficient work
environment.

Goal 6 — Community Leadership

Columbia College promotes civic responsibility and involvement of its students and staff,
contributes to the cultural and social vitality of its service area, and provides leadership to its
communities.

Goal 7 — Partnerships
Columbia College seeks and nurtures partnerships with educational, governmental, business,
industry, and nonprofit agencies for the benefit of our students and our communities.

Goal 8 - Institutional Effectiveness
Columbia College uses its participatory environment to integrate needs assessment, program
review, systematic planning, and outcomes measurement that lead to an effective institution.

Goal 9 - Facilities

Columbia College is committed to the development and maintenance of functional, accessible
and safe facilities and grounds that are aesthetically pleasing and in harmony with the
environment.

Goal 10 - Fiscal Resources
Columbia College optimizes its resources through creative and prudent fiscal management
providing a stable, flexible funding base.

The Columbia College Goals align directly with the Yosemite Community College District Strategic
Plan 2007-2015 [IA10] and help guide a strategic planning cycle that drives the integrated planning
culture at Columbia College. Goals 1, 2 ,and 5 are particularly relevant and offer a critically important
focus for the college in its endeavors to provide excellent, technologically up-to-date educational
programs and services to students.

College goals are reviewed and evaluated by the College Council in a manner that provides feedback
to the college constituency regarding the relative progress made toward each of the mission-based
goals. Resource allocation requests are initiated as projects within each program or department’s unit
plan [IA26]. Using the college Unit Planning Tool (UPT), each project in the unit plan is directly
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linked to one or more of the ten college goals. Progress toward meeting the ten college goals is
identified through the College Goal Progress Reports [IA27, 1A28]. These reports focus on tracking

the initiation, maintenance, and completion of projects that are in direct support of the college goals
and mission. Starting in fall of 2010, the College Goal Progress Reports are reviewed annually by the
College Council [IA29]. The purpose of this review is to evaluate college progress toward meeting its
goals and to evaluate the overall effectiveness of planning for the college. The College Council evaluates
progress of activities and projects, providing a mechanism to present feedback to the college regarding
achievement of the ten college goals and the effectiveness of the planning process.

Strategies to accomplish college goals were first identified and adopted by the College Council on
April 6, 2007 [IA15]. Subject to biennial review, the strategies were reviewed, revised and adopted by
the College Council on December 4, 2009 [IA30]. The college goals and associated strategies can be
viewed in the Educational Master Plan Update and Addendum Spring 2010. Strategies found within the
Educational Master Plan are used to guide and align unit plan projects [IA26] with the college goals.

Collectively, Columbia College’s planning statements provide the means for the institution to establish
student learning programs and services that are aligned with its purposes, character, expectations, and
student population. From the mission to the college goals and strategies, these planning statements are
highly visible and cross-referenced throughout the college’s integrated planning documents [[A24].
The unit planning process, driven by the ten college goals, is the central hub that connects the college
mission to resource allocation and coordinates aspects relating to institutional effectiveness.

Student-oriented institutional improvements are driven by the review and analysis of critical
information relating to the college’s service area. Assessment of community economic and educational
needs has driven the expansion of services to targeted student populations. Such expansions include
the acquisition of federal support for a TRIO program [IA31] in 2010, a Title IIT grant [IA32] to serve
the distance education needs of the surrounding community, a nationally recognized basic skills

and student success initiative (Academic Wellness Educators) [IA33], and a comprehensive range

of vocational, academic, and student support programs [[A23]. The college is also applying for a
Department of Labor grant to improve student success in the acquisition of basic skills. Additionally,
statistical data and analysis of trends indicating student and community need has led to the expansion
of services to veterans [IA34] and increased staffing to serve students with disabilities and requiring
financial aid.

Columbia College offers a broad selection of academic programs leading to degrees and certificates.
This is essential, as nearly half of the college’s students identified their goal as achieving an associate
degree in the 2010 Student Survey [IA21]. There are 56 associate degrees and 39 certificates ranging
from 12 to 40 units. There are also a number of local Skills Attainment Certificates that are below 12
units [IA23]. These low-unit certificates offer short-term acquisition of documented competencies for a
local workforce challenged by high unemployment rates. This need is identified in the IER.

Several programs take advantage of the college’s unique geographical setting, as well as the tourist-
driven economy of the Mother Lode. The High Sierra Institute at Baker Station [[A35], a partnership
between the Yosemite Community College District and the United States Forest Service, is designed
to offer dynamic learning experiences in the Sierra Nevada mountains. The combination of field
experience and traditional instruction enhances student learning and program offerings. The college
also offers Wildland/Urban Interface Fire Management and Watershed Management Technology
degrees and certificates to meet the needs of students and local industry. A number of degrees and
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certificates in Hospitality Management also support active tourism and food industries in the region.
The college’s Hospitality Management Program received a five-year accreditation by the American
Culinary Federation in fall 2009. To address a locally depressed job market, specialized courses were
developed in 2009 to assist aspiring local entrepreneurs in these challenging economic times.

The Economic Development Program was introduced to provide customized education in industry
and business [IA23, IA36, IA37]. The Career Tools for Excellence Program [IA38] was developed in
response to local industry recommendations to address the need for specific workplace skills that lead
to employee retention. These career tools focus on the acquisition of skills relating to communication,
working in groups, and building desirable workplace characteristics. Columbia College’s full range of
learning programs is described in Standard ITA.

Facilities have been added and upgraded through Measure E, a local bond measure [IA39] passed

in 2004. The infusion of local bond resources has provided a means to better and more broadly

meet student and community needs. The college has been able to modernize its Welding and Auto
Technology Programs with a new facility. The college completed a new Public Safety Center to house
the Fire Science Program and campus security operations. Bond funds were used to construct a new
Child Development Training and Family Care Services Center to provide a state-of-the art teaching
and learning setting for children and students. Labor market data from the Institutional Effectiveness
Report [IA5] points to expanding workforce needs in the area of health care, science and teaching. In
an effort to meet the student needs in the area of health care and science, a new Science and Natural
Resources Building is scheduled to be completed in the summer of 2011. These, and other projects, will
further the Columbia College mission to provide high quality programs and services and are evidence
of a long-term commitment to meet identified student needs.

The college offers a wide range of general education courses that prepare students for transfer to four-
year institutions. In 2008, the college was awarded a $2 million federal Title IIT grant [IA32] to establish
an office for development (the Columbia College Development Office) and increase its distance
education program. Many general education and degree-focused courses are now offered online for
Columbia College students. The college’s distance education offerings have increased accessibility to a
service area population who often live in isolated locations and have challenges attending campus by a
limited rural public transportation system. A number of faculty development opportunities associated
with the Title III grant include in-depth training in online instruction and course development
methods, pedagogy, and technology [IA40].

The college’s English as a Second Language (ESL) offerings have expanded significantly in recent years
to meet the needs of local non-English speakers, which comprise a growing segment of the college
service area population.

Course Enrollment Count by Time Period

Columbia College 2004-2005 2005-2006 2006-2007 2007-2008 2008-2009
English as a Second Language
ENGL-305 10 35 28 99 229

CalPASS DATA 01-09-11

General Education Development (GED) test preparation and testing are available to assist local
residents who wish to obtain a high school equivalency certificate. Columbia College is the only site for
such testing for the local community. The next closest site is more than 60 miles away.
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Community members take advantage of course offerings. While the college has had to temporarily
suspend most Community Education courses due to budget constraints, many students take Health
and Human Performance courses and other noncredit courses. These services are decreasing due to
state budget challenges, but still offer some opportunities for life-long learning experiences. Columbia
College is partnering with Modesto Junior College (also in the Yosemite Community College District)
to assist in meeting community needs in this area. Other forms of educational outreach to the
community-at-large include summer science, math, and sports camps for local elementary and junior
high school students, and a grant-supported entrepreneurship career program [[A41] for high school
students.

The rural setting of the Columbia College service area generates a significant number of K-12 students
seeking home schooling or other nontraditional educational venues. A Middle College Program [IA42]
was initiated in the fall 2007 to meet the needs of high school students seeking a nontraditional high
school setting. The college entered into a partnership with the Sonora Union High School District to
implement its Middle College Program. Students in this program enroll concurrently during their
eleventh- and twelfth-grade years and fulfill high school graduation requirements while earning college
credits. Since the implementation of the Middle College Program, Columbia College has increased the
number of enrolled students at the college who are 18 years old and younger.

The college offers a full complement of student services including Special Programs (CalWorks,
Extended Opportunity Programs and Services, Cooperative Agencies Resources for Education, and
Disabled Students Programs and Services), Counseling, Career/Transfer Resources, Job Placement, the
Academic Achievement Center, the Math Resource Center, and outreach to local high schools.

The institution reorganized its structure in response to student needs. In 2008, all student support
services were consolidated under the leadership of the Dean of Student Services [[A43]. The
reorganization brought Admissions and Records, Health Services, and assessment into the Student
Services Division. Financial Aid was also moved to Student Services in 2010. This has improved
communication and coordination among the different student support service areas. The Columbia
College Matriculation Plan [IA6] describes the current structure, functions and college goals for
further improvement of student services. A complete description of student services is presented in
Standard IIB of this document. Reorganization led to significant improvement in the coordination and
delivery of essential services to students. A 2010 Student Survey [IA21] demonstrated that 88.32% of
students surveyed either “strongly” (55.56%) or “somewhat agree” (32.76%) the college demonstrates
an understanding of the student support service needs and strives to provide appropriate services to
meet those needs.

Columbia College directs resources to increase student success and to assist students in attaining
appropriate levels of preparedness. In addition to several credit basic skills courses in mathematics and
English, the college has a major initiative to focus on support systems for underprepared students. The
Academic Wellness Educators (AWE) Steering Committee originated in fall 2006 for the combined
purposes of coordination and collaboration between instructional and support services related to
student access and success [IA33]. Each year, the AWE Steering Committee develops a plan [IA44]

to address student needs. This plan derives its primary funding from state Basic Skills Initiative

(BSI) funds, the college general fund, and Vocational and Technical Education Act (VTEA) funds.

A majority of AWE plans focus on supplemental contextualized learning experiences and student
learning support systems that assist students without requiring students to take additional courses.
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AWE action plans have produced a wide range of support services and learning experiences for
students and professional development opportunities for faculty and staff. The AWE team consists

of faculty, administration, staff, and student representatives that collectively promote a culture of
integration and collaboration. Examples of AWE project activities include faculty workshops focusing
on embedding basic skills across the curriculum, First Semester Experience learning communities, and
summer On-Ramp programs for underprepared students. Through AWE supported plans, faculty take
part in “House Calls” and “Side Cars.” House Calls bring math or English instructors into other classes
to present contextualized learning experiences to students. Side Cars are short-term instructional
interventions that focus on bringing students up to speed in the acquisition of basic skills. Additionally,
AWE action plans have brought improved accessibility to a wide range of student services, including
enhanced Early Alert and a “one-stop-shop” registration event (X-Reg) [IA45] each summer.

In 2008, as part of the Hewlett Foundation “Leaders in Student Success” project, Columbia College was
as one of four community colleges in California to be recognized as leaders in basic skills education
that leads to student success [[A46, IA47]. Student involvement in AWE planning is a critical element
for meeting student needs and leading to student success. The Assocated Students of Columbia College
at Columbia College is very active and their student representatives play an important role as fully
engaged members of the AWE Steering Committee and College Council. Student participation in AWE
has increased dramatically with students taking part in running meeting components and facilitating
discussions.

Columbia College understands the importance of focusing its limited resources on identified needs

of the students it serves. The Accountability Reporting for California Community Colleges (ARCCC)
report [IA20] for March 2010 shows Columbia College is improving in all categories reported. One

of the focus areas of the ARCCC report relates to student success in credit basic skills courses. With
regard to successful completion of credit basic skills courses, the report shows an increase from

49.9% the previous year, to 58.8% for 2008-2009. The ARCCC report data and California Community
Colleges Chancellor’s Office data relating to Columbia College student success in the area of basic skills
provide impetus for continued institutional planning and resource allocation to assist with basic skills
remediation.

Columbia College has made a deep commitment to student learning outcomes (SLOs) [IA48] devoting
time and resources to this important initiative. Along with course level and programmatic SLOs,
institutional student learning outcomes [IA49] have been developed. Institutional-level SLOs were
directly assessed as part of the 2010 Columbia College Student [IA21] and Faculty/Staft Surveys [[A22].
The results of the survey items regarding institutional-level SLOs are discussed under Standard ITA1lc.

The Student Learning Outcomes (SLO) Workgroup meets regularly [IA50] to develop SLO planning
strategies, track campus-wide progress, and facilitate the development of a culture focused on learning
outcomes. The SLO Workgroup monitors college progress toward SLO planning goals [IA51] at the
course, program, and institutional levels. Columbia College has chosen not to have a single faculty SLO
coordinator position. Alternatively, the college has four SLO Mentors that meet with their peers and
provide leadership with regard to the coordination of SLO related activities and peer support. The SLO
Mentors consist of three faculty from instructional divisions and one employee from a service area.
This structure was chosen to allow for a variety of mentoring approaches, and to encourage the entire
college (instructional and non-instructional) to progress toward a culture that embraces SLOs.
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The SLO Mentors work with individuals to assist in creating student learning outcomes and developing
authentic assessments at the course and program levels. A web-based software application (the SLO
Tool) [IA52] was developed locally in 2010 providing faculty and staff with the means to manage
student learning outcomes, analyze assessment results, and document improvements to programs

and services. The SLO Tool allows for the development of comprehensive assessment reports [IA53]
that fulfill accreditation requirements for student learning outcomes at the level of proficiency on

the ACCJC Rubric for Evaluating Institutional Effectiveness. An open system, the SLO tracking tool
promotes a college culture of visibility and sharing of ideas across disciplines and throughout the
institution by permitting anyone with YCCD network access to explore all SLOs for the college.

Self Evaluation — I.A.1

The college meets this standard. The college’s mission guides the institution through changing times in
a manner that best serves the students and community of Columbia College. The mission statement,
supported by the college’s other guiding planning statements, clearly defines the college’s dedication
and educational commitment to its unique student populations.

The college determines if it is addressing the needs of its primary service areas through careful
evaluation of student and community needs that are compiled in the Institutional Effectiveness Report
(IER). The IER is utilized to analyze population and economic trends in a manner that allows the
college to track its ability to meet the current and future needs of its service areas. College goals
support the mission and are evaluated by the College Council to gauge relative levels of success in
achieving the objectives of the college mission. The College Council reviews progress toward college
goals to provide feedback to the college community.

A definitive understanding of community need and college purpose has led to the development

and support of learning programs and services that meet the needs of Columbia College students.
Programs and services can regularly evaluate progress toward college goals through the unit planning
process and can assess performance indicators in the process of program review and SLOs.

The college conducted a student survey in spring 2010 [IA21]. Surveys were distributed to students in
a representative sample of course sections. A total of 960 surveys were distributed with a return rate of
55%. A series of statements assessed the college mission. Eighty-seven percent of respondents stated
they “somewhat” or “strongly agreed” Columbia College is successful in meeting specific components
of its mission. Eighty-six percent of students agreed Columbia College demonstrates an understanding
of student learning needs and strives to meet those needs. Eighty-eight percent of respondents agreed
the college demonstrates an understanding of student support service needs and strives to provide
appropriate services to meet those needs.

In fall 2010, a survey was conducted to assess faculty and staff views and opinions relating to a wide
range of college issues [IA22]. Out of approximately 250 part- and full-time employees at the college,
125 responded to the survey which represents a 50% response rate. The survey was based largely on a
survey that was conducted in fall 2004, prior to the 2005 Columbia College Self Study. This allowed for
direct comparison of faculty and staff feedback since the college’s last self study.

Ten questions relating to the college mission were presented to the faculty and staft in the fall 2010
survey. The collective responses from faculty and staft show 92.47% of respondents either “somewhat
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agree” (33.63%) or “strongly agree” (58.83%) the college is successful in meeting its mission. Ninety-
five percent agreed the college understands and strives to meet student learning needs. Ninety-four
percent agreed the college demonstrates an understanding of student support service needs and strives
to meet those needs. Ninety-three percent (92.7%) of employees “somewhat agree” (34.5%) or “strongly
agree” (58.2%) that the college establishes programs and services that are aligned with its purposes, its
character, and its student population.

Planning Agenda — L.A.1

None at this time.
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. A.2 - The mission statement s approved by the governing board and published.

Descriptive Summary - 1.A.2

The current mission statement was adopted by the Columbia College Council on April 6, 2007, and
approved by the Yosemite Community College District Board of Trustees on May 9, 2007 [[A16]. As
part of the biennial planning statement review process, the mission statement was reviewed by the
College Council and reaffirmed on September 11, 2009.

The current mission statement is published on the college website [[A12] and in the college catalog
[IA23]. It is also published in a variety of college documents, including the Columbia College
Foundation Annual Report [IA54], as well as on current Columbia College business cards. Printed
posters of the mission statement [IA55] have been distributed to faculty and staff for posting in offices
and other workspaces.

Most buildings on campus display the mission statement. The Oak Pavilion and Tamarack Hall
Learning Resource Center have framed mission statements located in the lobby entrance of each
facility. The newly built Child Development Center has one located in the main office. The Manzanita
building has the most postings due to the location of Auxiliary Services and several student service
areas such as the Academic Achievement Center, Counseling Services, Admissions and Records, and
Business Office.

Self Evaluation —1.A.2

The college meets this standard. No changes were made to the mission statement during the biennial
review in 2009; but, the reaffirmed mission statement was reprinted in fall 2010.

To promote greater awareness of the college mission, during the fall 2010 In-Service Day [IA56], a
“bounty” was put out to find all the mission statements that had only the original adoption date. The
co-chairs of the Mission and Institutional Effectiveness Standards Committee made the announcement
and then handed out copies of the most current version with the reaffirmed date to post throughout
the campus. If changes or another reaffirmation are made during the fall 2011 biennial review, the
website, college catalog, and other college publications will be updated, and copies will be reprinted for
distribution around campus.

Planning Agenda - 1.A.2

None at this time.
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|.A.3 — Using the institution’s governance and decision-making processes, the institution reviews its mission statement on a
regular basis and revises it as necessary.

Descriptive Summary - 1.A.3

College Council is the participatory governance structure that creates and reviews all of the college’s
planning statements. This group is equally represented by all constituents and is composed of four
administrators, four faculty, four staff, and four students at Columbia College. College Council meets
monthly during the fall and spring semesters and operates according to its constitution [IA18] and
associated Principles of Collegial Governance [IA57]. In the spring of 2011, the College Council decided
to extend its number of meetings and to meet during the summer. This is an important development
for the college in that it provides for the participatory governance processes to continue year-round.
Previously, there were not mechanisms for this to occur while the college was in operation during the
summer. Additionally, as the fiscal year begins during the summer, the College Council will be able to
respond to new budgetary information from the state or college in a more timely manner.

Following the college Master Planning Calendar [IA58], the College Council reviews the college
mission, vision, practices, core values and goals every two years. The College Council under the
leadership of the college president carries out this process. The College Council minutes dated
September 11, 2009 [IA17] document the mission statement was reviewed and reaffirmed without
changes. The next review of the college’s mission statement, according to the Master Planning Calendar
is scheduled for fall 2011.

Self Evaluation — I.A.3

The college meets this standard. Every year, the College Council reviews its constitution and Principles
of Collegial Governance. These documents are used by the group to ensure a collective understanding of
the charge and related responsibilities of its members. This is an important reminder to all constituent
members that they have a responsibility to report back to their respective constituent groups. The
principles [IA57] outline this duty in item (h.), under the Delineation of Responsibilities section. It
states:

Areas of Shared Responsibility:

h. For participatory and collegial governance to function effectively, it is necessary that constituent
representatives on any and all committees take responsibility for communicating with the group
they represent the substance of the actions, discussions, and recommendations of the committees
on which they serve. Likewise, they must take responsibility for representing to the committees the
recommendations of their constituencies.

The last modification of the college mission statement occurred in 2007 as part of the revision of

the college’s entire strategic planning process and was in concordance with the evolution of other

key planning statements [IA15]. Under the leadership of the college president, the College Council
determined there was a compelling need to restructure the strategic planning processes for Columbia
College. This led to revisions of all major planning documents, an integrated planning process, and
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the development of a strategic plan that is operationally supported by a framework consisting of an
Educational Master Plan, Campus Master Plan and Facilities Master Plan.

The Master Planning Calendar is updated when new planning documents are implemented, or a
planning frequency is adjusted. According to the calendar, the mission statement will be in its third
regular review cycle in fall 2011, given the last review occurred in September 2009. The concept of
reviewing the mission every two years has become a regular practice for the College Council and its
constituents. The Faculty/Staff Survey conducted in fall 2010 [IA22] indicated 94% of respondents were
aware of the biennial review and agreed it was being followed.

Planning Agenda - 1.A.3

None at this time.
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I.A.4 - heinstitution’s mission is central to institutional planning and decision making.

Descriptive Summary — 1.A.4

Guided by a new mission statement and other key planning statements that were adopted in spring
2007, the College Council reviewed and updated the college’s Educational Master Plan (EMP) [IA1] the
following year. The EMP is a driving force for all planning documents at the college and helps to keep
annual planning aligned with long-term goals. The 2008-2015 EMP was completed in spring 2008 and
is the foundational planning document for all programs and services of the college.

The Strategic Planning Process Cycle (SPPC) [IA59], which is included in the EMP, provides a clear
framework for the college’s decision-making processes, and shows how the institutional planning
process guides the integrated resource allocation at the college.

Columbia College Strategic Planning Process Cycle

YCCD Strategic Plan —_— District Budget

{

CC Strategic Plan

Campus Educational Facilities
Master Master Plan Master
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The Strategic Planning Process Cycle illustrates how ongoing cycles of integrated planning begin with
the college’s strategic plan and feed into the college resource plans, which then filter into unit plans

and priorities (shown as yellow on the SPPC). The district and college budget (green) along with the
integrated plan for resource allocation (purple) determine resource allocation strategies for the college’s
programs, services, operations, and facilities. The College Council updated the existing SPPC in the
spring of 2011. A significant focus of this update was to restructure the SPPC to better represent the
composition of the Columbia College Strategic Plan, which is comprised of the Educational Master Plan,
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Facilities Master Plan and Campus Master Plan. Program review and other information sources (shown
in blue in the SPPC) supply the data that is used for the strategic plannning of the district and college,
college resource plans, and unit plans.

Program review provides programmatic information in support of unit plan projects and the associated
resources needed to accomplish college plans. Programs and instructional disciplines provide feedback
on program review templates [IA60] to justify resource needs. A summary report [IA61] for all
instructional programs and disciplines is produced annually so resource requests are transparent to the
entire college. Student Services is in the process of converting its paper-driven program review process
into a web-based application that will facilitate greater visibility and accountability for areas within the
division. The format of this project is expected to reach completion in the summer of 2011.

Resource needs identified through program review are entered into the unit plan, which requires all
projects to be linked to at least one or more of the ten college goals. This is accomplished through the
Columbia College Unit Planning Tool (UPT). The UPT is a locally developed web-based application
that acts as a centralized hub to integrate all college planning [IA25]. The UPT also requires staft and
faculty to link projects to budget categories and codes, which further strengthens the link between
planning and resource allocation.

The Columbia College Enrollment Management Plan [IA9] ensures that ongoing college-wide dialogue
plays a central role in the coordination, implementation, and philosophical approaches relating to

the management of student enrollment, support, and matriculation at Columbia College. This plan

is designed to help frame annual discussion, guide planning decisions, and ensure the integration of
the enrollment planning processes with college-wide planning. Additionally, the document houses
Columbia College’s enrollment management philosophy and associated standard operating procedures
relating to enrollment management at the college. The Executive Summary of this document (page

5) cites specific components of the Columbia College Mission Statement that guide the enrollment
management philosophy and practices. The philosophy for enrollment management is also stated on
page five of the plan. It states:

Columbia College’s enrollment management planning, procedures and strategies have a primary
focus on sustaining long-term student success. This will be done in a manner that implements
mission focused college plans in a cost effective and sustainable manner.

The Enrollment Management Plan was created with the philosophy of focusing all planning, procedures
and strategies on sustaining long-term student success. The goal is to implement mission-focused
college plans in a cost-effective and sustainable manner. The Columbia College Mission Statement
speaks to “high standards of student success,” and “offering comprehensive and high quality programs
and services,” as well as “a culture of improvement.” Driven by these specific components of the
Columbia College Mission Statement, the Enrollment Management Plan serves as a central guiding
document to better inform and coordinate planning activities for eight operational components that
are seen as critical to the successful long-term enrollment of students at Columbia College. These
eight components are: 1) integrated college planning, 2) college budget, 3) staffing, 4) academic course
scheduling, 5) student success, 6) facilities and infrastructure planning, 7) matriculation, and 8)
outreach, marketing and financial aid.

The College Council adopted the Enrollment Management Plan in the fall of 2009 and through this
action, directed the creation of the Enrollment Management Planning Team. Members of the team
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meet to review the standards falling under each of the eight component areas. If the review process
leads to suggestions for change or further investigation, recommendations are directed to the specific
unit or operational area responsible for the component. College programs that generate projects to
address recommendations from this review would do so through inclusion of such projects in their
annual unit plan. Information from program review, unit plan projects and priorities for the allocation
of resources are all used to inform the Enrollment Management Planning Team with the overall goal
of improving student success and retention. Biannual enrollment updates [[A62] and an annual final
enrollment report [IA63] contain the actual enrollment data that are then analyzed and used as the
basis for making decisions in the next planning cycle.

Self Evaluation — 1.A.4

The college meets this standard. The college mission statement defines the focus for all planning

and decision-making processes at Columbia College. This common thread connects the institution’s
Strategic Plan and its framework of associated planning documents. The connections continue through
all other resource plans for the college and filter down into the annual process for developing unit plans
and priorities. All projects and associated resource requests within the unit plan support the college
mission by being directly linked with a mission-based college goal(s).

According to the fall 2010 Faculty/Staff Survey, [IA22] 93% of college employees who responded to the
survey either “somewhat agreed” (43.5%) or “strongly agreed” (49.1%) college planning is guided by its
mission statement.

The college Strategic Planning Process Cycle and Integrated Plan for Resource Allocation [IA59]
flowchart illustrates a process that uses internal and external data to inform all primary college
planning documents and activities. These planning documents and information sources are ultimately
connected to unit plans, which are tied back to the mission through the ten college goals. Prioritized
unit plans are presented to the College Council for adoption each spring. The adopted unit plans
identify resource needs for the coming fiscal year. This ensures resource planning occurs prior to the
start of a new fiscal year. Once the district and college budgets are finalized, budget managers make
final resource allocation decisions based on unit plan priorities.

In 2009, the College Council reviewed the key planning statements. The 2010 EMP Update and
Addendum [IA2] contains the results of the biennial review of all planning statements, including

the reaffirmed mission and vision statements, the reaffirmed core values and practices, and the
revised goals and strategies. The revision of the college goals and strategies demonstrates the college’s
dedication to ongoing cycles of review.

The creation of the Columbia College Office of Institutional Research in 2007 has enabled the college

to have access to a broader spectrum of data and information that is utilized in the strategic planning
process and in the assessment of meeting the college mission and its associated goals.

Planning Agenda - I.A.4

None at this time.
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Standard I.A - List of Evidence

IA1 2008-2015 Educational Master Plan

IA2 2010 Educational Master Plan Update and Addendum
IA3 2004 Facilities Master Plan

1A4 2007 Campus Master Plan

IA5 2009 Institutional Effectiveness Report

IA6 2010 Matriculation Plan

IA7 2010 Technology Plan

IA8 2010 Distance Education Plan

IA9 2009-2010 Enrollment Management Plan

IA10 2007-2015 Yosemite Community College District Strategic Plan
IA11 Goals and Strategies

IA12 Mission Statement

IA13 Vision Statement

IA14 Core Values

IA15 College Council Minutes, 4-6-07

IA16 Approval of Mission Statement by YCCD Board Minutes, 5-9-07
IA17 Biennial Review of College Planning Statements - College Council Minutes, 9-11-09
IA18 College Council Constitution

IA19 College Council Minutes

IA20 Accountability Report for the California Community Colleges (ARCCC)
IA21 Student Survey Condensed Item Analysis Report Spring 2010

IA22 Columbia College Faculty/Staft Survey Fall 2010

IA23 2010-2011 College Catalog

1A24 Integrated Planning Homepage

IA25 Unit Planning Tool

IA26 Unit Planning Project Summary Report

IA27 Primary College Goal Progress Report - Organized by Primary Goal
IA28 Secondary Goal Progress Report - Organized by Secondary Goal
IA29 College Council Minutes, 12-3-10 - Goal Progress Report Review
IA30 College Council Minutes, 12-4-09

IA31 TRIO Grant Proposal and Award

IA32 Title III Grant Proposal and Award

IA33 Academic Wellness Educators Website

1A34 Veterans Services

IA35 High Sierra Institute at Baker Station

IA36 Fall 2010 Schedule

IA37 Vocational/Career Technical Program Brochures
IA38 Career Tools for Excellence

IA39 Measure E Bond Program Information

IA40 Faculty Resources for Distance Education

1A41 Columbia College InSite publication - Entrepreneurship Career Program
1A42 Columbia College InSite publication - Middle College Program

IA43 2010-11 Columbia College Organizational Chart

[A44 Academic Wellness Educators (AWE) Steering Committee Website

IA45 Columbia College InSite publication - X-Reg
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IA46 Columbia College InSite publication - Hewlett Award Information

1A47 Hewlett Award Brochure

IA48 Student Learning Outcomes Website

1A49 College-wide Student Learning Outcomes

IA50 Student Learning Outcomes Workgroup Meeting Minutes Webpage

IA51 Student Learning Outcomes (SLO) Workgroup Plan and Timeline (Action Plan)
IA52 Student Learning Outcomes Software Tracking Tool

IA53 Comprehensive Student Learning Outcomes Assessment Reports

IA54 2010 Columbia College Foundation Annual Report

IA55 Printed Posters of Mission Statement

IA56 Fall 2010 In-Service Day PowerPoint Presentation

IA57 College Council Principles of Collegial Governance

IA58 Master Planning Calendar

IA59 Strategic Planning Process Cycle and Integrated Plan for Resource Allocation
IA60 Program Review Templates

IA61 2010-2011 Columbia College Instructional Program Review

IA62 Fall 2010 Enrollment Update Report

IA63 2009-2010 Enrollment Update Report
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.B — Improving Institutional Effectiveness

The institution demonstrates a conscious effort to produce and support student learning,
measures that learning, assesses how well learning is occurring, and makes changes to improve
student learning. The institution also organizes its key processes and allocates its resources to
effectively support student learning. The institution demonstrates its effectiveness by providing
1) evidence of achievement of Student Learning Outcomes and 2) evidence of institution and
program performance. The institution uses ongoing and systematic evaluation and planning to
refine its key processes and improve student learning.

I.B.1 - theinstitution maintains an ongoing, collegial self-reflective dialogue about the continuous improvement of student
learning and institutional processes.

Descriptive Summary - 1.B; 1.B.1

Columbia College has structured its dialogue in a way that encourages the open exchange of ideas
among all stakeholders. Institutional processes are in place to encourage an atmosphere in which
campus-wide discussions are developed, documented, and shared with the entire college community.
Along with traditional face-to-face dialogue, the Columbia College website adds an important
structural and cultural component to help with the distribution and sharing of college-wide dialogue.
Over the past five years, Columbia College moved to mechanisms that capture meeting minutes and
dialogue in electronic formats that can be easily disseminated and shared throughout the college
community. Historically, these meeting minutes and other institutional dialogue were held in
administrative offices or emailed to committee members or other stakeholders. The college culture
has become accustomed to sharing its meaningful dialogue with the entire college community via the
Columbia College website.

All college committees are encouraged to share meeting minutes on the college website. A specific
page on the Columbia College website is dedicated to sharing minutes from various college-wide
committees [IB1]. This page does not currently have links to all college committee minutes, as some
committees have chosen to keep their minutes associated with their specific websites. The common
practice of posting meeting minutes on the web demonstrates a collective focus on the consolidation,
distribution, visibility, and sharing of institutional dialogue. Currently, the centralized agendas and
minutes webpage [IB1] contains links to access meeting minutes directly, or through the group’s
homepage, for the Academic Senate [IB2], Classified Senate [IB3], College Council [IB4], Curriculum
Committee [IB5], Distance Education Committee [IB6], Facilities Committee [IB7], Safety Committee
[IB8], Sustainability Committee [IB9], Title III Steering Committee [IB10], Technology Committee
[IB11], and Web Focus Committee [IB12].

Important dialogue relating to improvement of student learning is located on the websites for the
Student Learning Outcomes (SLO) Workgroup [IB13] and Academic Wellness Educators (AWE)
[IB14]. These websites are intended to go beyond the basic sharing of meeting minutes. The SLO
Workgroup and AWE websites act as central hubs focused on the integration of dialogue, planning,
and action. These sites present minutes, philosophy, planning, and outcomes directly related to student
learning. The AWE website also presents monthly electronic newsletters [IB15] to provide additional
breadth to the college-wide dialogue.
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The Academic Wellness Educators (AWE) Steering Committee is the largest committee on campus
consisting of a collaborative team of students, faculty, staff, and administrators. AWE meets regularly to
discuss and develop campus-wide projects devoted to the improvement of student success. Reflective
dialogue from these meetings is documented in minutes [IB16] from the AWE Steering Committee.
AWE eNewsletters spotlight successful student learning projects, including those related to the Basic
Skills Initiative [IB17]. These newsletters are emailed to all Columbia College employees to increase
visibility and encourage participation in the activities of this group.

The Columbia College Student Learning Outcomes (SLO) Workgroup has been an active forum and
catalyst for reflective, student-focused dialogue since the spring of 2006. The SLO website [IB18] is the
“public face” for the college’s SLO activities and contains posted SLO Workgroup minutes. The SLO
Workgroup minutes document the ongoing, rich dialogue between staff, faculty, and administrators
centered on the development, implementation, and management of the Student Learning Outcomes
Assessment Cycle [IB19]. The SLO Workgroup is the team that develops and oversees the institution’s
SLO Action Plan [IB20]. This plan has brought the college to a level of “proficiency” and will move
the college to “sustainable continuous quality improvement” (as referenced in the ACCJC Rubric

for Evaluating Institutional Effectiveness [IB21]) by 2012. Reflective dialogue arising from the SLO
Workgroup led to the evolution of a peer mentoring team that works with faculty and staff in the
development, assessment, and evaluation of student learning outcomes.

The Student Learning Outcome (SLO) Mentors promote dialogue surrounding student learning

at Columbia College. Instead of having a single faculty SLO coordinator, the college has four SLO
Mentors. These are faculty or classified staff members who reach out to their colleagues to offer one-on-
one peer coaching and support. The SLO Mentors have a designated office with posted office hours and
flexible availability for any faculty or staff member who requests assistance. The mentors keep records
of their SLO dialogue in the SLO Mentor Activity Log [IB22]. The peer mentor structure was chosen to
allow for a variety of mentoring approaches and to encourage the entire college (instructional and non-
instructional) to freely discuss and continually build an institutional culture which embraces SLOs.

Columbia College has a new SLO Tool. In the fall of 2010, the college began a migration of its SLOs,
from a simple folder system that had been used to store and organize SLOs, to a new tool. Previously,
the college held all of its SLOs as Microsoft Word documents in a folder system [IB23] organized in a
manner to parallel the college’s organizational chart. This “folder system” was cumbersome and made it
difficult to track, manage, or share the college’s SLOs. SLOs within the folder system were tracked using
a complicated Microsoft Excel worksheet [IB24] that was developed for internal tracking and external
reporting of SLO progress.

The Columbia College SLO website is the gateway to the new locally developed SLO Tool [IB25].
One of the key purposes of the tool is to stimulate meaningful dialogue relating to SLOs and student
learning. As an open system, the SLO Tool promotes the sharing of outcomes relating to student
success across the institution. All SLOs contained within the system are available to anyone with
network access at the college. Additionally, the SLO Tool functions as a management tool for all the
college’s SLOs. The visibility and functionality associated with the SLO Tool promotes a culture of
openness, dialogue, and continuous improvement.

The SLO Tool tracks and shares SLOs and their related assessments and progress. This is done in data
fields referred to as “assessment” and “analysis” associated with each SLO. Any course or program
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may have multiple SLOs, and any SLO may have multiple assessments associated with it. Regardless,
targeted SLO improvements to teaching and learning are documented through the “assessment” and
“analysis” data fields associated with each SLO.

The SLO Workgroup believes there is a cultural importance in tracking and sharing other
improvements to teaching and learning which are not directly tied to a targeted SLO assessment but
instead spring from the dialogue, self-reflection, or assessments that arise from an institutional focus
on continuous cycles of improvement. Through discussions, the SLO Workgroup found that there
were often other (collateral) improvements to teaching and learning that occurred throughout the
SLO Assessment Cycle that were not being documented. In response, a separate field in the SLO Tool
referred as “improvements achieved” is utilized to capture these other improvements to each course or
program. This field is intended to go beyond simply listing improvements associated with the specified
assessments identified for a given SLO. The intent is to capture additional “collateral successes” relating
to SLOs that may accompany the processes surrounding their development, implementation, and
related dialogue and also to share all improvements associated with the college’s efforts relating to
SLOs.

The 2011 accreditation self study homepage [IB26] was launched in the fall of 2009. The introduction
for the homepage clearly affirms the institution’s intent to stimulate discussion and dialogue:

This page is dedicated to the process of self reflection that drives our accreditation processes. It is
intended that the resources and information here be used to expand knowledge about how our
college addresses the ACCJC Standards, and how we can work together to remain on course as
we develop, evaluate and improve systems that build our institutional capacity in a manner that
effectively serves our students and community.

Equally important, is that this page act as a resource to inspire reflective dialogue as we implement,
evaluate and document what we do as an institution to support and empower our college mission.

The resources and mechanisms for collecting evidence for the self study are specifically engineered
to maintain an open system of reflective assessment encouraging dialogue and the sharing of
information. Standards Committee homepages [IB27] were developed to be resources and to openly
display evidence collected as the college undergoes its process of self-reflection. The accreditation
self study webpage is highly visible, and is displayed frequently at In-Service Days, College Council
meetings, Flex Days and Yosemite Community College District (YCCD) Board of Trustee meetings.
Accreditation presentations usually begin from the self study webpage and are generally delivered
directly from the site. The accreditation self study webpage keeps a visible focus on the entire
process, fosters a culture of openness and interactive dialogue, and maintains resources used in the
accreditation process.

The college’s Unit Planning Tool is a catalyst for campus-wide dialogue centered on planning and
resource allocation. Each department at the college develops an annual unit plan that identifies and
prioritizes data driven needs. The process of entering information into the unit plan requires each
program to work through a departmental facilitator who actually enters information into the Unit
Planning Tool [IB28]. These “facilitators” are referred to as unit plan project owners and can be tracked
or referenced using the Unit Plan Project Ownership Report [IB29].
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There are three unit planning reports. first, the Unit Plan Project Ownership Report is designed to
clearly identify who is responsible for entering information into the Unit Planning Tool (UPT) for each
department or program. This report is intended to promote dialogue and cross-discipline planning,

as it clearly identifies whom to contact for such an interaction. The other two reports, the Unit Plan
Project Summary Report [IB30] and Unit Plan Project Detail Report [IB31], are used for programmatic
planning requests and prioritization of college resources. All unit planning reports are available to
anyone with internet access through the Columbia College Office of Institutional Research webpage
[IB32].

The annual unit planning process requires discussion and collaboration from each college department
or program. These annual discussions are broad and utilize evidence from program review (or other
evidentiary sources) as appropriate. Discussions start at the departmental level. During this phase, the
unit plan project owner captures departmental dialogue and enters it into the unit plan. This ensures a
collective vision for program planning and improvement.

Departments then meet together as a unit (division) to prioritize unit planning projects and activities.
This occurs each spring and is a dynamic venue fostering reflective dialogue about the overall priorities
for departments and ultimately the college. The Unit Plan Project Summary Report [IB30] and Unit
Plan Project Detail Report [IB31] are used to assist in prioritizing projects and resource needs at the
unit (division) level.

The Columbia College Enrollment Management Plan [IB33] ensures ongoing, college-wide dialogue
plays a central role in the coordination, implementation, and philosophical approaches relating to the
management of student enrollment at Columbia College. This plan is designed to help frame annual
discussion, inform planning decisions, and ensure the integration of enrollment planning processes
with college-wide planning. Additionally, this document maintains Columbia College’s enrollment
management philosophy and associated standard operating procedures at the institution. A draft of
this plan was presented to the College Council in April of 2010 [IB34], and then again on September
10, 2010 [IB35]. Through adoption of this plan, the College Council directed the formation of the
Enrollment Management Planning Team.

Columbia College’s philosophy on enrollment management is presented for all constituents to see

and guides collaborative discussions about various aspects relating to enrollment management. The
philosophy states, “Columbia College’s enrollment management planning, procedures and strategies
have a primary focus on sustaining long-term student success. This will be done in a manner that
implements mission-focused college plans in a cost effective and sustainable manner.” A main function
of the Enrollment Planning Management Team is to bring constituent groups together and engage a
dialogue on how the college’s enrollment patterns can serve student need and effectively meet student
demand. The team initiates dialogue relating to successful student enrollment and subsequently shares
the outcomes with constituent groups throughout the college.

The Bridging Research, Information, and Cultures Technical Assistance Program (BRIC-TAP)

[IB36, IB37] assisted Columbia College in deepening its level of dialogue concerning the acquisition,
understanding, and implementation of data and data sources. One of the goals identified in the
BRIC-TAP Action Plan [IB38] was to facilitate ongoing dialogue and interaction about data and data
resources. Discussions and finalization of this portion of the project are ongoing and will continue into
the summer of 2011.
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The people at Columbia College value face-to-face interaction and dialogue. Prior to the start of the fall
and spring semesters, the college devotes two days (In-Service Day and Flex Day) to providing venues
for institutional dialogue, training, and the exchange of ideas. In-Service Day traditionally begins with
the college president sharing important information with the entire college community and often

will include keynote speakers to address relevant college or state-wide topics [IB39]. In-Service Day
also includes time for the instructional and support divisions to meet as a whole. These meetings are
opportunities to talk about critical issues as well as discuss planning and budget information relating to
the upcoming semester. Flex Days are part of an annual flexible calendar agreement with the California
Community Colleges Chancellor’s Office. The purpose of the agreement is to provide instructionally
related professional development [IB40]. Flex Day activities are generally devoted to workshops,
focused dialogue or breakout sessions. Examples of Flex Day activities [[B41] include workshops and
breakout sessions to discuss and improve college-wide processes such as strategic planning [IB42],
student learning outcomes [IB43], matriculation, academic wellness [IB44], and accreditation [IB45].

College-wide forums also offer opportunities for institutional dialogue at Columbia College. These
forums are scheduled as needed each semester and relate to pertinent issues requiring college-wide
attention and dialogue. A number of these forums [IB46] are conducted each semester to provide
timely discussion and feedback. As an example, college-wide open discussion was held at budget
forums in spring 2010 and spring 2011 [IB47]. The Student Learning divisions also held budget
forums to discuss and develop plans to accomplish a 14% budget reduction for the 2009-2010 fiscal
year [IB48]. The college-wide forum format was also utilized during the spring 2011 semester when
Yosemite Community College District was forced to undergo a reduction in force. Weekly college-
wide discussions were held during March and April of 2011 to share information and concerns. The
Academic Wellness Educators (AWE) group also facilitated a number of informal college gatherings to
encourage dialogue and help to strengthen collegial bonds during a time of stress and hardship.

Three college-wide forums were held in the fall of 2010, as part of the process of updating the

college Facilities Master Plan (FMP) [1B49, IB50, IB51]. These forums were open to the entire college
community and featured sessions designed to obtain feedback and stimulate dialogue between
participants at the meeting. The dialogue and information from those forums were captured, discussed,
and then shared with the entire college via email [IB52, IB51]. This was done to inform any of the
college community who could not attend in person. Dialogue and information from these open forums
provided relevant feedback and information for the committee working on the update of the FMP
during the spring 2011 semester.

Adjunct faculty in-service meetings [IB53] are convened prior to the start of each semester. These
meetings are designed to give administrators, staff, and full-time faculty the opportunity to collegially
exchange information and ideas with adjunct faculty. The adjunct meetings begin with a light dinner, a
time to socialize and renew connections prior to the formal start of the meeting. The agenda at adjunct
in-service meetings is full and includes a wide range of presentations and interactive sessions [IB54].
These include activities designed to keep adjunct faculty connected to the Columbia College culture.
During the course of the year, adjunct faculty members regularly participate in a variety of college
meetings, as well as participate in the Academic Senate.

The spring 2011 adjunct in-service was hosted by the Columbia College Academic Senate [IB55].

Attendees rotated through eight discussion tables. Discussions were captured and then shared at
the end of the session. Topics for the session included student learning outcomes, Instructional

204 CoLUMBIA COLLEGE SELF STUDY 2011



Standard I.B: Improving Institutional Effectiveness Standard |

Technology, Instructional Materials Center, Health Services, Academic Wellness Educators (student
success), the Academic Senate, Special Programs, and Communication, (with an emphasis on how to
communicate successfully and work successfully in group environments).

Other adjunct in-service activities have included the following:

Student Learning Outcomes, Instructional Technology, Instructional
Materials Center; Health Care Services; Academic Wellness Educators

2011 - spring 1/5/2011 (student success), Academic Senate, Special Programs, and Communication
- with an emphasis on how to communicate successfully and working in
group environments.

Academic Senate, College Updates, Student Services Information,
Academic Wellness Educators ~-What is AWE? and Teaching and Learning,
DSPS Awareness, Embedding Basic Technology Skills in DE, Online
Counseling, and Student Success Workshops

2010 - fall 8/25/2010

Library Services, Distance Education, connectColumbia, Early Alert, Budget
2010 - spring 1/6/2010 Update, Instructional Materials Center, Admission and Records Processes,
and Student Support Services

Library Services, Distance Education, connectColumbia, Early Alert, College
2009 - fall 8/26/2009  Website Update, Budget Update, Instructional Materials Center, Admissions
and Records, and Student Support Services

CurricUNET Training, AWE — Embedding Basic Skills, Early Alert, Academic
2009 - spring 1/07/2009  Achievement Center, Textbook Purchasing Information, and Title Ill Grant
Online Instruction

Student Email, CurricUNET, Early Alert, Student Learning Outcomes, and

AT =ie AP Academic Wellness Educators

College Programs and Services, Reading Apprenticeship presentation, and

AR el UiRE AT Off-site Instruction Assistance

Instructional Schedule Planning, Academic Wellness Educators, Student
2007 - fall 8/22/2007  Learning Outcomes, Student Academic Status, Speaking, and Writing and
Math Across the Curriculum

Basic Skills, Student Learning Outcomes, College Programs and Services, and

2007 = spring RS B0 Reading Apprenticeship
Counseling Services, Disabled Students Programs and Services, Admissions
2006 - fall 8/23/2006 and Records, Bookstore and Food Services, Baker Station, Web Advisor

Training, ‘Nuts and Bolts’ Faculty Handbook Training, Student Learning
Outcomes, and Off-site Instruction Information

Academic Senate, WebCT, Instructional Technology Center, Admissions —
2006 - spring 1/05/2006  drops and adds, Parking and College Operations, Off-site Instruction
Information, and connectColumbia Training

Dialogue associated with college planning, achievements toward student success, and other college
events have been documented in the Columbia College InSite publication [IB56]. This periodical
newsletter from the Columbia College President’s Office provides news and information relating to
events on or affecting the campus community. Numerous published articles received input from college
faculty, staft, and students and created a mechanism to share the Columbia College culture with the
college, community, and YCCD Board of Trustees. In fall of 2009, InSite publications were suspended
as part of a cost savings plan to help manage budget reductions. Past issues remain online to document
cultural and institutional achievements, as well as to sustain institutional history.
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Self Evaluation - 1.B; 1.B.1

The college meets this standard. Columbia College maintains a culture that embraces meaningful
dialogue. This cornerstone of the college’s culture has prompted the development of mechanisms to
share information and ideas, the implementation of effective institutional practices, and promoted

a climate for productive change. Dialogue relating to the institution’s goals, its quality assurance
processes, and student learning outcomes occur in many settings across the college. The culture has
moved from one that simply encourages and engages in dialogue, to one that documents and readily
shares the wide range of discussions focused on improving operations, teaching, and learning.

A Faculty/Staft Survey carried out in fall 2010 [IB57] asked about college processes that center around
ideas for improvement having policy or significant campus-wide implications. Eighty-four percent of
those surveyed indicated that in such instances the college uses systematic, participative processes to
assure effective discussion, planning and implementation.

The Academic Wellness Educators (AWE) Steering and its core committee consistently rely on dialogue
[IB16] to explore and implement new approaches to positively influence teaching and student learning.
Annual AWE plans [IB16] are developed by faculty and staff during interactive planning sessions.
Administrators are present, but do not lead these planning meetings. AWE Steering Committee
meetings are facilitated by faculty, students, and staff. Annual AWE plans are implemented by Focused
Inquiry Groups (FIGs) that regularly report to the steering committee for feedback, evaluation, and
improvement to planned actions. Evaluative dialogue in these regular meetings has led to sustained
practices that provide a wide range of assistance to support learning at the college. Some of these
practices include the First Semester Experience, House Calls, Boots to Books, Side Cars, Extreme
Registration, Early Alert, On-Ramp, and Academic Achievement Center projects.

Academic Wellness Educators projects are planned and executed by Focused Inquiry Groups (FIGs).
One of the primary mechanisms used by the AWE Steering Committee to share dialogue with the
college community is guided by a Visibility FIG. This FIG is designed specifically to keep AWE
activities visible within the college community and features a number of resources through the AWE
website [IB14] and electronic newsletters [IB15] to faculty and staff.

College-wide dialogue and interactive SLO Workgroup meetings [IB58] led to the creation and
implementation of an effective SLO peer mentoring team. The team regularly interacts with faculty
and staff to bring about a collective understanding of the SLO cycle. College-wide dialogue relating

to SLOs has been expanded and enriched as the SLO Mentors reach out to meet with faculty and staff
throughout the college to share practices and progress, and offer assistance to anyone working on the
SLO Assessment Cycle [IB19]. The SLO peer mentoring team maintains a logbook [IB22] to keep track
of SLO dialogue with faculty and staft.

College-wide discussions revolving around student learning outcomes include: 1) spring 2011 Flex
Day breakout sessions [IB59], 2) spring 2011 BRIC-TAP meetings [IB60], 3) spring 2009 Assessment
Workshop [IB61], 4) fall 2008 Flex Day Assessment Workshop [IB62], and 5) fall 2008 [IB63], fall
2007[IB64], and spring 2007 [IB65] adjunct in-service trainings.

The Columbia College unit planning process is collaborative by design, requiring programmatic
dialogue throughout a number of activities. Programs must collectively evaluate program review data,
create college goal-focused projects, and evaluate progress on related activities. This is a consensus
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process and is an avenue for programs to prioritize resource needs required to carry out project
activities. Unit plans are shared with the entire college via Unit Plan Reports [1B29, IB30, IB31]. This
allows programs to see what other units are doing and fosters cross-disciplinary collaboration and
transparency.

College-wide forums led to productive dialogue and updates to the college Facilities Master Plan. These
forums have brought the college community together to explore and discuss difficult issues such as
major budget cuts in 2009 and 2011 and reductions in force in the spring of 2011.

The Columbia College accreditation self study website provides a highly visible central location for the
entire college community to stay connected with the accreditation process, evidence, and evaluation.

Planning Agenda - I.B; 1.B.1

None at this time.

COLUMBIA COLLEGE SELF sTuDY 2011 207



Standard | Standard 1.B: Improving Institutional Effectiveness

I.B.2 - Theinstitution sets goals to improve its effectiveness consistent with its stated purposes. The institution articulates
its goals and states the objectives derived from them in measurable terms so that the degree to which they are achieved can
be determined and widely discussed. The institutional members understand these goals and work collaboratively toward their
achievement.

Descriptive Summary —1.B.2

The college uses key planning statements from its Educational Master Plan (EMP) to determine
planning priorities and to set goals. With the completion of EMP [IB66, IB67] in 2008, Columbia
College set its planning course for all areas of instruction, services and campus operations through
2015. The EMP contains the college’s evaluation of and professional judgments regarding the current
needs of the community it serves, strategies for responding to those needs and the mechanisms and
timetable by which to evaluate performance. The executive summary of the Columbia College EMP
states:

The Columbia College Educational Master Plan 2008-2015 was completed to assist the college in
planning for change and growth in its programs and services for the next three to eight years. The
relationship between this plan and the Facilities Master Plan, as part of a Strategic Planning Process,
will provide the basis for prioritizing and determining the allocation of resources for educational
programs and services and facilities of Columbia College. The educational programs and services
offered should determine the type and location of facilities provided by the college.

The Educational Master Plan (EMP) is evidence based and primarily relies on the Institutional
Effectiveness Report for information. The EMP acts as the cornerstone for the Columbia College
Strategic Plan and presents the college mission, vision, and goals. It conveys the college’s core values
and guiding principles which lay the foundation for the institution’s commitment to mission-based
planning. The ten college goals presented in the EMP (page 22) are the key elements guiding Columbia
College’s integrated planning and resource allocation processes. Columbia College Goals are the critical
elements utilized by the college to ensure priorities identified in the annual planning process support
and further the mission of the institution. The goals are mission based and are the unifying factor
guiding planning and resource allocation through the college’s unit planning process.

College needs requiring resource allocation are compiled and documented in the Columbia College
unit plans and are available in the form of reports for all of the college to review (see Standard IA

for further details). Unit planning is an annual process in which resource requests are entered into
departmental unit plans. This is accomplished using the Columbia College Unit Planning Tool (UPT)
[IB28], a web-based application developed by Yosemite Community College District programmers.

Resource requests in the unit plan are related to projects that are directly tied to one or more of the ten
college goals from the EMP. Each unit plan project (and its associated activities) is tied to a primary,
and often a secondary college goal. The connections between unit plan projects and college goals are
shown by the College Goal Progress Reports which are generated from the UPT database. The Primary
College Goal Progress Report [IB68] shows the strongest association between unit plan projects and
college goals. The Secondary College Goal Progress Report [IB69] shows secondary associations between
unit plan projects and college goals.

The college can assess the degree to which its goals have been addressed through the review of College
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Goal Progress Reports [IB68, IB69]. These reports were first made available in the fall of 2010 and can
be found on the Columbia College homepage for integrated planning [IB70]. The reports are grouped
by each of the ten college goals and show all college unit plan projects and associated activities that
support a given goal. This allows the college to see what activities and resources have been planned or
allocated to meet specific college goals. The status for each activity allows for assessment of progress
toward meeting the specified college goal.

College Council began a process of reviewing progress toward the achievement of college goals in fall
2010 [IB71]. The College Council is the shared governance committee for the college and guides the
development of and has primary oversight for institutional planning processes. In December 2010,
the College Council began reviewing the College Goal Progress Reports to develop and implement a
process to evaluate progress toward addressing college goals [IB71]. These fall discussions led to the
development of a draft College Goal Assessment Process in January of 2011 [IB72].

The College Goal Assessment Process [IB73, IB74] is undergoing further development through
dialogue and feedback from the College Council, and will be addressed during a College Council
planning retreat in the summer of 2011. The College Goal Assessment Process assesses how well the
college addresses and directs resources towards each of its ten college goals. It also is the vehicle to
identify improvements to the planning process itself. Section B of the College Goal Assessment Process
focuses on the evaluation of the goal assessment process.

Program review at Columbia College identifies evidence-based needs. The program review cycle

at Columbia College [IB75] is a data-driven process in which each program has the ability to make
informed planning assumptions to better prepare for and meet students’ needs. Items identified during
this process are then developed into projects and prioritized in each area’s unit plan. The college is
developing stronger and more consistent connections between program review and unit planning.
College-wide presentations [IB42] focus on mechanisms to better integrate evidence based needs into
the unit planning process.

For instructional program review [IB76], there are six operational data components that are evaluated
by each program. These include the following: 1) FTES and enrollments, 2) student demand including
sections and wait-lists, 3) student retention, 4) student success, 5) program awards, and 6) SLOs. Each
data component provides historic and current evidence of programmatic success in meeting student
needs. All components have specific response fields in which program faculty and staff respond to

the data presented and make planning assumptions based on the data presented. Additionally, there

is a field in which the planning assumptions are presented. Instructions above each of field tell the
program to include these planning assumptions in the development of their annual unit plans. This

is a cornerstone for connecting program review and institutional planning. Instructional program
review also includes regular ongoing cycles of curriculum review. For additional information on the
curriculum review process, see Standard IL.A.

For non-instructional program review, the Student Services Division is now in the process of
transferring its paper-driven process to one that is web-based. The new format for Student Services has
components similar to those of the instructional program review. The datasets for Student Services are
unique, depending on the unit under evaluation. Regardless, the new program review format for all
student services areas directly incorporates SLOs into the evaluative process.

Additional college planning needs are identified in a variety of resource plans for the college. Some
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of these plans include the Academic Wellness Educators Plan, Technology Plan, Matriculation Plan,
Enrollment Management Plan, and SLO Planning Chart and Timeline. These resource plans focus
committee-based dialogue into action plans that are also incorporated into the college’s annual unit
plans. In this way, the college unit plan acts as a conduit to funnel data-driven institutional planning
into one location that has a fundamental connection with the ten mission-based goals and acts as the
basis for the college budget.

The Academic Wellness Educators Plan [IB77] is developed annually and addresses many parallel goals
identified in the college’s Matriculation Plan [IB78]. The Academic Wellness Educators (AWE) Steering
Committee originated in fall 2006 for the coordination and collaboration of instructional and support
services related to student access and success. Annual planning meetings are utilized to develop
focused actions that directly relate to student success. The AWE Steering Committee uses Focused
Inquiry Groups (FIGs) to carry out these action plans. As with all resource needs at the college,
projects derived from the plan are incorporated into the annual college unit planning process. This
assures ongoing cycles of evaluation, integrated planning, and resource allocation.

The SLO Planning Chart and Timeline [IB20] indicates the college-wide goals for implementing the
Student Learning Outcomes Assessment Cycle and the college’s progress toward meeting these goals.
Planning goals determined by the SLO Workgroup are presented as a timeline to keep the plans on
course with the progressive goals identified in the Acrrediting Commission of Community and Junior
Colleges evaluative rubric [IB21]. The chart and timeline is made available to the college community
through the SLO Workgroup homepage [IB13].

The Facilities Master Plan [IB79] was developed in spring 2003 to document the college’s facilities
planning goals over the next 20 years. This document serves as the primary planning guide for the
campus as it expands and changes to serve its student base in an effective manner. A consulting firm
was hired in 2010 to facilitate the college’s process for updating the Facilities Master Plan that will guide
the maintenance of current and development of new campus building and modernization projects.
College employees were invited to forums in fall 2010 [IB49, IB50, IB51, IB52] to allow all constituents
to have input into the facilities planning process. During the spring 2011 semester, representatives from
all constituencies worked on a committee to refine and prioritize the campus-wide input.

The Vocational and Technical Education Act (VTEA) Plan [I1B80] documents how vocational programs
will be developed and improved according to core indicator measures defined by the Perkins Act
[IB81]. Goals regarding graduation, employment, and employment stability are set by the federal
government and continued funding is contingent upon successful achievement of state and local
achievement measures.

The Technology Plan [IB82] contains strategic goals, procedures, and recommendations for
technological additions and changes for Columbia College that will occur over a three-year period. The
Technology Committee members bring feedback from their constituencies to the committee in order
to evaluate campus-wide technology needs on a continual basis. These needs may pertain to student
use of technology in classroom activities, student support services, or administrative technology needs.

The Distance Education Plan [IB83] is designed to build online learning programs and institutional
capacity in a manner that maintains instructional integrity while providing needed systems of student
support. Faculty and staff training, infrastructure, staffing needs, marketing suggestions, and necessary
student services issues are some of the main focal points of the needs assessment addressed by the
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committee. The Distance Education Plan includes elements that provide for the documentation of
practices and procedures, and the adoption of effective standards and practices in use by model
distance education programs across the California Community College system. The plan also
incorporates suggestions for teaching and learning that lead to student success.

The Matriculation Plan [IB78] represents the efforts of staff in the Student Services Division to help
students effectively move through the college system. Matriculation is a partnership between students
and Columbia College, which is designed to help students in planning, choosing, and achieving
educational goals. This process for new and returning students provides orientation to the college,
course advising, registration information, and ongoing educational planning. It brings the student
into an agreement with the college for the purpose of realizing educational goals through programs,
policies, and requirements. The main purpose of matriculation is to promote student success. Criteria
for the Matriculation Plan are derived from the eight California Community Colleges Chancellor’s
Office (CCCCO) matriculation standards, and progress toward these goals is determined through
program review in the Student Service areas.

The Enrollment Management Plan [IB33] promotes an ongoing college-wide dialogue that plays

a central role in the coordination, implementation, and philosophical approaches related to the
management of student enrollment and success at Columbia College. The Enrollment Management Plan
guides the coordination and integration of planning activities for eight operational components seen

as critical to the successful long-term enrollment of students at Columbia College. These components
are: 1) integrated college planning, 2) college budget, 3) staffing, 4) academic course scheduling, 5)
student success — academic wellness, 6) facilities and infrastructure planning, 7) matriculation and,

8) outreach, marketing and financial aid. The plan is designed to help frame annual discussion, guide
planning decisions and ensure the integration of enrollment planning with college-wide planning and
operations.

Measure E bond [IB84] construction and renovation projects were selected from the college Facility
Master Plan using a multi-year campus-wide evaluation of existing facilities and future projected
program and enrollment growth.

A Title III grant [IB85] was written specifically to achieve college goals from the EMP for increasing
distance education and resource development through grant development and building the Columbia
College Foundation’s fundraising capacity.

Self Evaluation - 1.B.2

The college meets this standard. According to the Faculty/Staff Survey carried out in fall 2010 [IB57],
81% of respondents “strongly” or “somewhat agreed” that college research efforts are integrated and
support planning, evaluation, and improvement of programs and services.

A variety of Columbia College resource plans [IB86] identify focused needs and provide mechanisms
to integrate identified needs into priorities within the college unit planning process. Resource plans are
developed by committees having a specific functional or operational focus. Planning from this college-
wide perspective helps to prevent planning approaches from becoming isolated or from working in
programmatic silos. Resource needs identified in resource plans are then incorporated into unit plans
which directly link planning initiatives to college goals and the resource allocation process.
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The unit planning process promotes equity in representation of programmatic needs and access to
resource allocation processes for all campus groups. The unit planning process was first introduced

in 2004 and is instrumental to integrating the planning processes at the college. With each annual
planning process, the Unit Planning Tool (UPT) evolves to better suit the planning needs of the college.
This tool is the mechanism used to enter information into the unit plan. The UPT contains operations
that allow for prioritization of needs at the departmental, unit (division), or group and institutional
levels.

The college Unit Plan Goal Progress Reports show college-wide advancement toward meeting the ten
mission-based goals presented in the Educational Master Plan. These reports are reviewed by the
College Council and help to articulate goals in a manner that promotes a broad-based understanding
and allows the college to evaluate progress toward achieving its stated goals.

Planning Agenda - 1.B.2

None at this time.
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.B.3 - The institution assesses progress toward achieving its stated goals and makes decisions regarding the improvement
of institutional effectiveness in an ongoing and systematic cycle of evaluation, integrating planning, resource allocation,
implementation and re-evaluation. Evaluation is based on analyses of both quantitative and qualitative data.

Descriptive Summary —-1.B.3

Columbia College has developed a comprehensive institutional strategic planning process that is
responsive to short and long-term student needs. The planning process integrates budget, planning and
resource allocation, and is informed though both external and internal sources.

There are three documents that comprise Columbia College’s Strategic Plan: the Educational Master
Plan [1B66, IB67], the Facilities Master Plan [IB79], and the Campus Master Plan [IB87]. These
documents contain professional judgments and evaluation regarding the current needs of the
community. It includes strategies for responding to these needs and the mechanisms and timetables

by which the college will evaluate its performance. The concept of integrated planning is shared with
the college on a webpage [IB70] dedicated to integrated planning processes, documents, reports, and
training resources. These resources have been compiled to inform and empower Columbia College so it
can effectively meet community and student needs.

The college uses a cyclical planning process to encourage and reinforce continuous quality
improvement in support of student learning. In 2008, after a year of collegial dialogue, the College
Council developed and approved a Strategic Planning Process Cycle and Integrated Plan for Resource
Allocation [IB88]. This cyclical planning process is now established and understood by the college
community. The process directs ongoing cycles of systematic evaluation, integrated planning, resource
allocation and implementation. The Strategic Planning Process Cycle represents the functional flow
of information and decision making processes at the college. The Annual Planning Cycle [IB89]
articulates the timing and cyclic nature of college planning processes and illustrates the integration of
planning, evaluation, and resource allocation.

College planning processes are driven by the college mission statement [IB90] through the ten mission-
based college goals [IB91]. These goals, presented in the Educational Master Plan [IB66, IB67], bring
institutional focus to the unit planning process. Annual unit planning can be reviewed by the college
community through Unit Plan Reports that are easily accessed from the Office of Institutional Research
homepage [IB32]. Columbia College unit plans contain annual resource requests and needs for the
institution. The Unit Plan Summary Report [IB30] and the Unit Plan Detail Report [IB31] show projects
and associated activities that staff and faculty from different planning units have created to address and
improve the effectiveness of college programs.

Systematic evaluation of college goals is assessed through College Goal Progress Reports [IB68, IB69].
These reports demonstrate how projects support college goals and document the relative progress
toward completion of these goals. The College Council reviews and adopts the annual Columbia
College unit plans and Unit Plan Goal Progress Reports [IB73, IB74]. This occurs each spring after
programs have completed their unit planning process.

Program review is a primary process by which the college evaluates programmatic criteria to assess
progress toward meeting student needs. Program review is a data-driven process that regularly directs
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each planning area to assess the status of programmatic goals and indicators of success. This allows
for the assessment of indicators that support college goals and related projects. The results of program
review [IB75] are available for all campus employees to view on the Columbia College homepage for
integrated planning [IB70]. This contributes to the transparency, equity, and integrity of the college’s
resource allocation process.

College resource plans are integrated with the institutional planning process and are driven by cycles of
continuous quality improvement. These cycles are ongoing, systematic, and used for continuous quality
improvement.

The Student Learning Outcome Planning Chart and Timeline [IB20] presents planning objectives
derived by the SLO Workgroup. These plans are presented in a timeline format to reinforce and track
critical stages as outlined by the ACCJC evaluative rubric [IB21]. This planning timeline is posted on
the web and documents progress toward institutional, programmatic, and course level SLOs. The SLO
Planning Chart and Timeline is regularly reviewed and updated by the SLO Workgroup [IB58]. The
Columbia College SLO Assessment Cycle [IB19] is a guidepost to assist with implementing student
learning outcomes throughout the college and reinforces the critical nature of ongoing cycles of
evaluation.

Academic Wellness Educators (AWE) Plan [IB77] is assessed and revised annually by the AWE Steering
Committee [IB16]. The AWE Plan addresses the annual goals of the AWE Steering Committee. The
AWE Steering Committee is responsible for developing and implementing plans that improve student
access and success. Planning for AWE activities occurs each spring in preparation for the coming

year. The AWE Steering Committee convenes for an annual planning retreat to develop and prioritize
activities. The AWE Plan also supports the 2008 Basic Skills Initiative five-year [IB92] plan submitted
to the California Community Colleges Chancellor’s Office. As with all resource plans, projects from the
AWE Plan are incorporated into the college annual unit plans.

The Enrollment Management Plan [IB33] is another important planning document that follows a
systematic process of evaluation, planning and re-assessment. Biannual Enrollment Management
Reports [IB93] summarize enrollment patterns resulting from enrollment planning processes. Patterns
of changes in student enrollment over time are evaluated and the results used to help the college plan
for future semesters. The Enrollment Management Planning Team conducts a biannual review of this
plan.

Self Evaluation - 1.B.3

The college meets this standard. The Faculty/Staff Survey completed in fall 2010 [IB57] contained
several items to assess employees’ perceptions of how effective the college is at improving overall
institutional effectiveness and planning. In response to the item “the college researches and identifies
the learning needs of its student population and provides appropriate programs and support services to
address those needs,” 85% of respondents “strongly” or “somewhat agreed” that Columbia College does
this.

The Strategic Planning Process Cycle [IB88] at Columbia College is widely referenced and visible at
college-wide presentations, most notably at college in-service and college-wide planning meetings.
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College goals are annually evaluated by the College Council. This helps to ensure the college maintains
an overall planning focus on mission-based goals and reinforces ongoing cycles of continuous quality
improvement.

The institution embraces and understands the notion of ongoing planning. To draw institutional focus
toward integrated planning processes, the college developed a homepage for integrated planning. This
website is easily accessed by the college community and is dedicated to integrated planning processes,
documents, reports, and training resources to empower Columbia College to effectively meet
community needs.

Survey items in the 2010 Faculty/Staff Survey directed at the effectiveness of program review asked

if, “Program Review and the unit planning process lead to improvements in programs and services.”
Seventy-five percent of respondents strongly or somewhat agreed. College Flex Day activities have been
focused on building institutional awareness relating to the connections between program review, unit
planning, and overall integrated planning at Columbia College [IB42].

Successful planning directly related to student learning outcomes was addressed in another survey
item asking faculty and staff, “The college evaluates all courses and programs through an ongoing
systematic review of their relevance, appropriateness, achievement of learning outcomes, currency and
future needs and plans” Seventy-four percent of staff and faculty respondents “strongly” (43.2%) or
“somewhat agreed” (30.9%) with this statement. The SLO Planning Chart and Timeline is frequently
reviewed, updated, and posted on the SLO Workgroup website [IB13].

Evidence relating to the success of institutional-level student learning outcomes was also addressed
in the 2010 Faculty/Staff Survey. Responses demonstrated that 90% of respondents “strongly” or
“somewhat agreed” (on average) the college is meeting its goals regarding institutional-level student
learning outcomes through its educational programs and services. Progress toward these goals is
presented to the college and community through Unit Plan Goal Progress Reports [IB68, IB69].

The Academic Wellness Educators (AWE) Plan is systematically evaluated and updated annually by the
AWE Steering Committee. This is the largest committee at Columbia College and has a constituency
comprised of students, staff, faculty, and management from service, operational, and instructional
areas.

The Columbia College Enrollment Management Plan is an effective vehicle promoting an ongoing
college-wide dialogue and systematic evaluation of enrollment practices and their effects on student
success.

Planning Agenda - 1.B.3

None at this time.
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|.B.4 - Theinstitution provides evidence that the planning process is broad based, offers opportunities for input by
appropriate constituencies, allocates necessary resources, and leads to improvement of institutional effectiveness.

Descriptive Summary - 1.B.4

The Strategic Planning Process Cycle and integrated plan for resource allocation was created through
open dialogue among College Council constituents. The College Council minutes [IB94, IB74]

reflect the final approval of the Strategic Planning Process Cycle after multiple revisions allowing
incorporation of feedback from college faculty and staff members. The minutes reflect the ongoing and
broad based participation of all college constituencies.

Wide-ranging involvement in planning processes is guaranteed by the structure and participatory
nature of the College Council. This body provides for college-wide input and involvement in all
planning processes. The Columbia College Principles of Collegial Governance [IB95] describe a joint
effort to maintain a culture of involvement and participation. This documents states:

From the Columbia College Principles of Collegial Governance:

We recognize that in order to insure a joint effort, each of the college components (administration,
faculty, staff, and student body) must have an initiating capacity and decision-making participation
in the important areas of college and district deliberations and action. Differences in the weight

of each component’s voice will necessarily differ according to the responsibility assumed by the
component in the implementation of the decision at hand (i.e., the Student Services Office and
Senate for matriculation procedures, the student body and the Student Services Office for student
government concerns, etc.).

The forum for discussion and final recommendations for College action or initiating
recommendations or reactions to District Council shall be the Columbia College Council.

The Strategic Planning Process Cycle [IB88] brings together all components of college planning and
visually represents the cycle in which integrated planning occurs at Columbia College. This chart
illustrates the broad-based nature of information gathering for purposes of decision-making and
resource allocation and makes the college’s planning processes transparent. The College Council is
responsible for the development and oversight of all institutional strategic planning documents [IB96].

College-wide participation in planning is achieved at the operational level through programmatic input
into the college unit planning process. Columbia College unit plans [IB29, IB30, IB31] provide the
primary mechanism by which resources are allocated to address college goals. Unit plans are updated
annually as part of the annual planning cycle for the college [IB89]. The development of the college’s
unit plans requires the assessment, reflection, and analysis of program review data by each planning
area. As part of this process, college programs identify evidence-based resource needs that are then
incorporated into the Columbia College unit plans.

The hiring prioritization processes for faculty and staft at Columbia College are inclusive and solidly
connected with institutional planning. Separate processes exist for faculty [IB97] and classified staff
[IB98]. Both hiring procedures have been modified as part of a reflective process of evaluation over
the past two years. Careful consideration is given to the positions needed to meet the needs of students
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in terms of programs and support services. All prioritized positions are required to address program
review data as evidence for need. Additionally, all prioritized positions must be included in the college’s
unit plans.

The Academic Wellness Educators (AWE) Steering Committee is inclusive by design and has
representative staff, faculty, and students from instructional, operational, and student support areas
throughout the institution. This is the largest college committee. Together, this collaborative group
develops an annual work plan and budget [IB16]. The goal is to support projects that will enhance
student success. The documentation provided in the work plan gives clear evidence of the number
and variety of people who participate in the AWE Focused Inquiry Groups (FIGs). The AWE steering
committee minutes [IB16] reflect broad-based conversations leading to resource allocation decisions
directed toward improving student success across the campus. Membership is open to all interested
constituents.

The Student Learning Outcomes Workgroup is a campus-wide committee providing opportunities for
broad-based input and which makes recommendations that affects college resource allocation. The
SLO Workgroup fosters a collective belief that the entire college has ownership of a culture dedicated to
the assessment of student learning. To this end, the SLO Workgroup ensures wide participation in the
planning, development, and assessment of SLOs [IB19].

The Vocational and Technical Education Act (VTEA) Plan [IB80] is developed through a collaborative
process by the Vocational Education Division. The entire division participates in the discussion,
planning, evaluation, and implementation of activities carried out to meet goals based on the required
VTEA indicators.

The Columbia College Enrollment Management Plan [IB33] ensures ongoing college-wide dialogue
plays a central role in the coordination, implementation, and philosophical approaches relating to the
management of student enrollment at Columbia College. This plan is designed to help frame annual
discussion, guide planning decisions ,and ensure the integration of enrollment planning processes
with college-wide planning. Additionally, the Enrollment Management Plan houses Columbia College’s
enrollment management philosophy and associated standard operating procedures relating to
enrollment management at Columbia College.

Self Evaluation - 1.B.4

The college meets this standard. College-wide involvement in institutional planning is achieved
through the nature and composition of the College Council, which oversees all college planning
processes and documents. The College Council acts as the participatory governance committee for
the college. The Columbia College Strategic Planning Process Cycle and Integrated Plan for Resource
Allocation are developed and regularly evaluated by the College Council. Broad involvement in
institutional planning is achieved through the college unit planning process. As part of this process,
programs collaborate to enter mission-based projects into their unit plans.

Examples of changes that have occurred as a result of implemented plans include the hiring of
faculty, resource allocation for increased ESL offerings, implementation of an improved Early Alert
system, facility development and improvement, the development of a distance education program,
the development of a “home-grown” SLO management tool, and revisions to the Unit Planning Tool.
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Additional examples of college goals that have been successfully addressed can be reviewed in College
Goal Progress Reports [IB68, IB69].

The Faculty Hiring Prioritization Process has gone through numerous revisions since 2005 [IB99].

The process has developed from a simple five-step timeline to one that is well thought out and
appropriately detailed to meet the needs of the college [IB97]. This process is integrated into the college
planning in that it requires evidence from program review and requests must be incorporated into
each department’s unit plan. Program review and unit planning information from the Mathematics
Department in 2008 supported a successful proposal [IB100] to hire a full-time faculty member in fall
2009.

The college’s English as a Second Langauge course offerings have expanded significantly in response to
Academic Wellness Educators (AWE) activities that support Basic Skills Initiative (BSI) planning. Plans
from 2007-2008 and 2008-2009 show resources directed toward the development of a stronger English
as a Second Language (ESL) Program could support the needs of local non-English speakers, which
comprise a growing segment of the college service area population.

Course Enrollment Count by Time Period

Columbia College 2004-2005 2005-2006 2006-2007 2007-2008 2008-2009
English as a Second Language
ENGL-305 10 35 28 929 229

CalPASS DATA 01-09-11

The AWE and BSI Plans (2007-2010) [IB101, IB102, IB103, IB104, IB105, IB106] have also supported
the shift from a paper driven Early Alert process, to SARS Early Alert [IB107], which is an streamlined
electronic process that facilitates “just in time” support for students struggling in courses.

Standard IIIB details a number of facilities that are in various stages of development across the campus.
These facilities, which include a new Child Development Center, Public Safety Building, and Science
and Natural Resources Building, were results of the Facilities Master Plan [IB79] and funding from a
local bond initiative.

The college actively seeks alternative funding sources. In support of the Educational Master Plan and
Distance Education Plan, a Title III grant was pursued and awarded to the college. Funding from this
grant has brought needed resources to increase online offerings for students, professional development
for faculty, a Distance Education Coordinator, an Online Services Developer, and related online
support services. Details relating to the goals identified for the Title III grant can be found in the Title
III grant application [IB85].

The Title III grant has an additional objective in supporting the creation of the Columbia College
Development Office [IB108] which assists with bringing external funding to the college for high
priority programs and projects identified through the college’s strategic planning process.

In addition to the Title III grant, a college effort to increase services to disadvantaged students led to
the planning and acquisition of a TRIO grant [IB109]. The TRIO grant was awarded in fall of 2010 and
addresses economic challenges for students in the surrounding community. This targeted population
was identified in the Institutional Effectiveness Report (IER) [IB110]. Specifically, the IER identified
local incomes (below) and unemployment (above) state averages. Standard IIB provides additional
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details relating to the TRIO grant and its associated goals.

The fall 2010 Faculty/Staff Survey [IB57] asked employees if they felt that the College Council
effectively represents the college community in making budgetary decisions. Of those that responded,
77.4% of employees agreed either “somewhat” (40.8%) or “strongly agreed” (36.6%) with this statement.
When evaluating their involvement in planning and resource allocation processes, 24.3% of survey
respondents stated they were “significantly involved,” 13.1% stated they were “very involved,” 17.8%
felt they were “involved,” 13.1% were “somewhat involved” and 3.7% stated they were “not involved”
in the unit planning process, including financial budgeting. Noticeable among the responses relating
to involvement in the planning process is a category listed as “no opportunity for involvement.” This
category was chosen by 28% of the respondents to the survey. In response to this particular survey
reply, a campus-wide email was sent out on September 13, 2010 [IB111]. This email shared the

survey result for this item and pointed out links and mechanisms to become better connected with
unit planning. This particular survey response points out that while unit planning information is
readily accessible and all departments have unit plans, the college needs to improve general awareness
relating to involvement and participation with the unit planning process. The response may also be an
indication that adjunct faculty are not well connected to planning processes or do not have access to
unit planning. The greatest percentage of respondents surveyed was adjunct faculty (31.2%). The next
highest level of representation was from classified staff (25.6%), and then full-time faculty (24.0%).

The following chart shows that when only permanent full-time faculty are considered, there was a
significant increase in the percentage of respondents who felt involved in the process. With other
employee classifications filtered out, only 3.3% of the full-time faculty respondents felt they had “no
opportunity for involvement, or opportunity to participate” This information suggests greater efforts
should be placed on involving part-time faculty and classified employees with institutional planning.
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Full-time Faculty Involvement with Unit Planning

Unit Planning Involvement
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25.0% — 23.3%
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20.0%

Full-time Faculty

15.0% —

10.0% —|
5.0% —

6.7%

3.3%

0.0% ,—l

0.0%

college's, goals and objectives.

Planning tool or process.

O Significantly involved: | contribute significantly to formulating my unit's, if not the

B Very involved: | give input and analysis, attend unit planning meetings, and contribute
significantly to the goals and objectives of my area's Unit Plan.

O Involved: | attend planning meetings and give input but am not responsible for completion
of the final goals and objectives of my area's Unit Plan.
0O Somewhat involved: | occasionally contribute, but do not feel compelled to participate.

B Not involved: | choose not to participate in the Unit Planning process.

O No opportunity for involvement: | have no opportunity to participate in or access the Unit

The majority of employees who input information into the Unit Planning Tool (UPT) are full-time
faculty. Additionally, classified staff frequently have challenges attending planning meetings or training

sessions due to their work assignments.
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Classified Staff Involvement with Unit Planning

Unit Planning Involvement
40.0%

37.9%

35.0%

30.0%

25.0%
25.0%

20.0% -

Classified Staff

15.0%

12.5% 12.9% I

10.0% — 8.3% -

0
5.0% 4.2%

]

@ Significantly involved: | contribute significantly to formulating my unit's, if not the
college's, goals and objectives.

B Very involved: | give input and analysis, attend unit planning meetings, and contribute
significantly to the goals and objectives of my area's Unit Plan.

Olnvolved: | attend planning meetings and give input but am not responsible for
completion of the final goals and objectives of my area's Unit Plan.

OSomewhat involved: | occasionally contribute, but do not feel compelled to participate.

mNot involved: | choose not to participate in the Unit Planning process.

@ No opportunity for involvement: | have no opportunity to participate in or access the
Unit Planning tool or process.

Reviewing data for classified staft shows a much greater proportion feel they do not have an
opportunity for involvement in unit planning. When only considering classified staff, 25% of
respondents felt they had no opportunity for involvement in the process. The majority of classified staft
indicated they are involved with the unit planning process with classified respondents stating they were
“involved,” 37.5%, “very involved,” 8.3%, or “significantly involved” 12.5% .
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Adjunct Faculty Involvement with Unit Planning

Unit Planning Involvement

65.0%
60.0%
55.0% -
50.0% —
45.0% -
40.0% —
35.0% —
30.0% -
25.0% —
20.0% 17.6% —
15.0% -

0, 0
10.0% _— 8.8% 8.8% -

(o) I
5.0% :-0_0% 1
0.0%

OSignificantly involved: | contribute significantly to formulating my unit's, if not the
college's, goals and objectives.

@ Very involved: | give input and analysis, attend unit planning meetings, and contribute
significantly to the goals and objectives of my area's Unit Plan.

Olnvolved: | attend planning meetings and give input but am not responsible for
completion of the final goals and objectives of my area's Unit Plan.

OSomewhat involved: | occasionally contribute, but do not feel compelled to participate.

58.8%

Adjunct Faculty

B Not involved: | choose not to participate in the Unit Planning process.

O No opportunity for involvement: | have no opportunity to participate in or access the
Unit Planning tool or process.

Survey information showed adjunct faculty having the lowest level of opportunity or involvement
with the unit planning process. The survey indicated that 58.8% of adjunct faculty felt they had no
opportunity to participate or access to the unit planning process. Very few, 8.8% , reported that they
were “involved” in the process. Similarly, only 5.9% reported to be “very involved,” and no adjunct
faculty indicated they felt they were “significantly involved” in the process.

Planning Agenda - 1.B.4

o The college will find mechanisms to better involve part-time faculty and staff in planning.
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I.B.5 —Theinstitution uses documented assessment results to communicate matters of quality assurance to appropriate
constituencies.

Descriptive Summary - 1.B.5

The college makes data and analyses public through the Institutional Effectiveness Report (IER) [IB110].
The IER communicates Columbia College’s commitment to its mission and goals, both internally and
externally. It provides information to aid in the evaluation of the college’s effectiveness in achieving

its stated goals and is a key component for a culture that embraces an ongoing cycle of evaluation,
integrated planning, implementation, and reevaluation. The IER is located on the college’s Office of
Institutional Research webpage [IB32].

The Educational Master Plan (EMP) Update and Addendum [1B66, IB67] communicates progress and
long-range plans relating to overall goals for the college. This key planning document analyzes the state
of the college and communicates plans and progress toward meeting stated goals. The EMP is readily
available to the college community through printed copies distributed to the College Council and the
Yosemite Community College District (YCCD) Board of Trustees and by the electronic posting of the
EMP on the college website for planning documents [IB86].

Program review data is collected annually and includes information from Datatel [[B112], the
California Community Colleges Chancellor’s Office (CCCCO) [IB113], Cal-PASS [IB114], SARS
[IB107], and VTEA Core Indicators [IB80]. Program review information is on the homepage for
integrated planning [IB70] and is utilized by faculty and staff for programmatic evaluation and unit
planning purposes. Program review data and programmatic responses are accessible to anyone with
internet access. This open sharing of information supports a culture of evidence, reflective dialogue and
ongoing systematic evaluation.

The annual Accountability Report for the California Community Colleges (ARCCC) [IB115] is produced
by the CCCCO and is reviewed each year by the college. This widely distributed public document
allows the college to track its progress over time on a number of statewide indicators, including
student progress and achievement and basic skills course completion and improvement. The ARCCC
report also contains peer group comparisons to other colleges to allow for comparison of its results to
other institutions with similar characteristics. Local legislatures and YCCD Board of Trustees use the
ARCCC report as an indicator of quality assurance. Columbia College communicates results from this
report annually. The most recent presentation took place on October 13, 2010 [IB116].

Columbia College’s student learning outcomes (SLOs) can be accessed by anyone with YCCD network
access. The Columbia College SLO Tool [IB25] offers open access to documented assessment results
for student learning outcomes at the course, program, service area, and institutional levels. Summary
reports extracted from the database allow for the comprehensive tracking and evaluation of progress
relating to SLOs. The SLO Workgroup encourages openness and sharing of information to sustain a
climate of learning in which ideas, successes, and challenges are collectively held and reflected upon.

Enrollment Management Reports [IB93] are published each semester and annually to the Columbia
College Student Learning webpage. Anyone with internet access can view this information. These

reports contain semester and annual enrollment trend information. Total student contact hours are
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used as a measure of instructional delivery to the student population. Instructional workforce data are
also included in this public report so the need to hire new faculty can be documented and assessed by
the entire campus community.

The college publishes an Annual Safety Report [IB117] that presents a description of Columbia’s
security and safety policies and crime statistics for the most recent calendar year and the two preceding
years. This report is reviewed at Safety Committee (a subcommittee of the Facilities Committee)
meetings. It is then reviewed at Facilities Committee meetings.The safety report is available to the
public and the entire college community either through printed copies or via the Columbia College
website.

Self Evaluation - 1.B.5

The college meets this standard. Columbia College effectively and broadly shares assessment
information with the institution, district, and surrounding community. The primary mechanism for
the public access of evaluative information is the college website. All evaluative institutional reports,
program review information, and unit planning reports are displayed on the website and available to
anyone with internet access.

The Columbia College accreditation and policies website [IB118] presents institutional self-evaluations,
Commission recommendations for improvement, and measures taken by the college to improve
institutional effectiveness. This page links to the Columbia College 2011 self study homepage [IB26].
All raw data collected by committees in support of the self study can be viewed by anyone with internet
access from the individual Standards Committees’ homepages [IB27].

The webpage for the Columbia College Office of Institutional Research [IB32] has links to the
Institutional Effectiveness Report (IER), College Goal Progress Reports, Unit Plan Project Reports,
Accountability Report for California Community Colleges, and program review data. Under the
homepage for integrated planning, current and past program review documents are available as well as
unit planning reports. The Student Learning webpage [IB119] presents Enrollment Management Data
Reports, and the SLO website [IB18] gives institutional access to all student learning outcomes and
related assessments. Prominent display of college data via the website allows for effective transmission
of evidence directly related to institutional effectiveness.

YCCD Board of Trustees meetings are a venue for the public dissemination of important college
information. Information shared at these meetings reaches the community and all constituent groups
within the district. Evaluative reports and information shared at Board of Trustee meetings include the
Institutional Effectiveness Report, enrollment data, SLO progress, accreditation, and ARCCC reports.
The college makes its data public to the district, students, and community through these meetings.

In a survey completed in fall 2010 [IB57] 88.5% of staft and faculty respondents “strongly” (56.3%) or
“somewhat” (32.2%) agreed the college distributes information about decisions and policies in a timely
manner. Eighty-nine (86.8%) percent of respondents “strongly” (53.5%) or “somewhat agreed” (35.1%)
the college represents itself accurately and consistently to prospective and current students, the public,
and college personnel through its published information in all forms. Seventy-seven percent of survey
respondents “strongly” or “somewhat strongly” agreed the college institutional research website gives
them access to documented evidence of institutional effectiveness.
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Planning Agenda — 1.B.5

None at this time.
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|.B.6 - Theinstitution assures the effectiveness ofits ongoing planning and resource allocation processes by systematically
reviewing and modifying, as appropriate, all parts of the cycle, including institutional and other research efforts.

Descriptive Summary —1.B.6

Evaluation and revision of all institutional planning processes is a primary responsibility of the College
Council [IB96]. In 2007, the College Council conducted a comprehensive evaluation of all institutional
planning documents and processes. Most of the college’s planning processes were entirely restructured
at that time. In addition to the scheduled biennial review of the college’s major planning statements,
the College Council also reviews the Strategic Planning Process Cycle and Integrated Plan for Resource
Allocation [IB88].

Resulting from the review process, the College Council determined a need to create a sub-committee
to develop a course of action to integrate externally-funded resource requests into the college
Integrated Plan for Resource Allocation. The charge for the sub-committee was to develop a process
to integrate proposals for externally-funded permanent personnel into the existing resource allocation
planning process. The sub-committee, created in fall 2010, consists of one representative each from
administration, faculty, classified staff, and students. The sub-committee developed a draft process
[IB120] for externally funded personnel and recommended externally-funded facilities or equipment
needs should also be addressed. The development of these processes is ongoing.

The College Council reviews college goals and planning processes. Starting in the fall of 2010, the
College Council began a review process of its ten college goals and the planning processes that

support the goals. The first draft of the College Goal Assessment Process was reviewed by the College
Council in January of 2011 [IB72]. This process is designed to evaluate progress toward addressing and
achieving college goals. The goal assessment process uses the College Goal Progress Reports [IB68, IB69]
to evaluate how well the college is addressing its stated goals. Additionally, the new process evaluates
the goal assessment process itself. This process will continue to be developed during the spring and
summer of 2011.

The college has made major improvements to institutional planning processes. A critical component
of the integrated planning processes at the college is a web-based planning application called the

Unit Planning Tool (UPT) [IB28]. Prior to 2007, annual unit plans primarily consisted of simple lists
detailing resource needs for each program. These resource requests did not have strong connections to
college goals or an integrated resource allocation process. Additionally, reports were difficult to obtain
and were not in a useful format.

Continual cycles of revision and improvement have molded the UPT into a functional core for
integrated planning at the college. Using the UPT resource requests are grouped into unit plan

projects in support of the ten college goals. In the summer of 2008, the Unit Planning Tool (UPT) was
reconfigured in a manner that requires unit plan projects to be directly connected to one or more of the
ten college goals identified in the EMP. Strong connections between unit plan projects and college goals
keep resources clearly focused on mission-based goals to improve teaching and learning.

A recent improvement to the unit planning process in fall 2010 was the creation of common project
names for unit plan projects. The assignment of a common project name helps to characterize and
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cross-reference similar projects that may come from different units. Other recent improvements
include: 1) the addition of a new status, “wait,” for activities that are waiting for funding, 2)the ability to
move unit plan activities between different unit plan projects, and 3) the ability to transfer “ownership”
of unit plan projects to another user.

Departmental prioritization for resources now occurs within the unit planning process, and the
database for the UPT generates the College Goal Progress Reports [IB68, IB69]. Anyone with internet
access can access comprehensive reports [IB29, IB30, IB31] from the UPT. The UPT is highly
functional, but somewhat difficult to navigate. As noted in the self evaluation for Standard I.B.4, the
web interface for the UPT is not considered easy to use by a fair number of staff. As a result, the web
interface is being redesigned as of spring 2011. This project will continue through the summer of 2011.

Cycles of evaluation improve faculty and staff hiring processes. Classified Senate minutes [IB3] reflect
ongoing dialogue relating to the creation, review, and approval of their Classified Hiring Prioritization
Process [IB98]. Since 2008, a Classified Hiring Priorities Committee has convened each year. The
committee carries out the process, and makes recommendations to the Classified Senate regarding
potential revisions to the process. Academic Senate minutes [IB2] also reflect ongoing dialogue relating
to the review and approval of the Faculty Hiring Prioritization Process [IB97]. Revisions to the process
began in the fall of 2006 and underwent subsequent cycles of evaluation as part of the hiring process
for each of the following years. The Academic Senate adopted the current version in October of 2009.
In the spring of 2010, Guidelines for Orphaned Programs [IB121] were adopted by the Academic Senate
to address and support programs that do not have full-time faculty in a particular discipline. This
document provides guidelines on the process to submit a Faculty Hiring Prioritization proposal under
this situation.

The Master Planning Calendar [IB122] prompts the College Council to systematically review all
planning processes and documents. The Columbia College Office of Institutional Research is charged
with oversight of the planning timelines and verifies that updates are accomplished as scheduled.

Self Evaluation - 1.B.6

The college meets this standard. The Faculty/Staff Survey conducted in fall 2010 [IB57] asked several
questions to assess employees’ perceptions regarding the effectiveness of planning and resource
allocation processes at Columbia College.

A majority of faculty and staff survey respondents replied positively to eight questions focused on
aspects relating to the effectiveness of institutional planning at Columbia College (page 7). In seven out
of eight categories the combined responses in the “somewhat agree” and “strongly agree” categories,
collectively exceeded 70%. There was a minimum combined value of 71.4%, and a maximum combined
value of 77.0%.

Evaluative statements (in the faculty and staff survey) relating to planning and institutional
effectiveness at Columbia College included the following [IB57]:
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Evaluative Statements from the 2010 Faculty and Staff Survey sat;::é;’!y

College research efforts are integrated and support planning, evaluation and
improvement of programs and services.

41.6% 39.0%

The college evaluates all courses and programs through an ongoing systematic
review of their relevance, appropriateness, achievement of learning outcomes, 30.9% 43.2%
currency, and future needs and plans.

Program review and evaluations are integrated through use of the Unit Planning

32.9% 40.0%
Tool
The instructional program review templates are user-friendly and useful. 50.0% 21.4%
The Unit Planning Tool is straightforward and easy to use. 45.3% 18.8%
Program.rewew and the Unit Planning Process lead to improvements in programs 45.1% 29.6%
and services.
Resource allocation is effectively linked to program review and unit planning 40.9% 31.8%

through the Strategic Planning Process Cycle.

I have access, through the Institutional Research Office section of the college
website, to institutional effectiveness assessment results (e.g., the Institutional 31.1% 45.9%
Effectiveness Report.)

One of the eight statements had a combined “somewhat agree” (45.3%) and “strongly agree” (18.8%)
response of 64.1%. This question asked if the Unit Planning Tool (UPT) was straightforward and easy
to use. In response to this lower rating, the UPT was placed as a top programming priority for the
spring of 2011.

The development of a new web interface for the UPT began in spring 2011. This was a response to
negative feedback relating to the current web interface and relative ease of use. The new Unit Planning
Tool interface will be combined with the newly developed SLO Tool [IB25]. This will result in both
applications (UPT and SLO Tool) being integrated into a single user interface. The SLO Tool has
received very positive reviews from faculty and staff in training sessions. Future plans are to add a
program review module to the UPT and SLO Tool web interface as well. This will bring three major
planning and evaluative resources together into a single web interface and greatly enhance structural
and functional planning processes at Columbia College.

Planning Agenda — 1.B.6

+  College Council will continue to improve the evaluation tools for college goals and planning
processes.
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I.B.7 - The institution assesses its evaluation mechanisms through a systematic review of their effectiveness in improving
instructional programs, student support services, and library and other learning support services.

Descriptive Summary —1.B.7

Columbia College assesses its evaluation mechanisms. A 2010 survey [IB57] provides valuable
feedback from faculty and staff regarding the effectiveness of various evaluative processes. Page 7 of the
survey identifies specific planning areas and provides evaluative statements relating to the effectiveness
of each. Identified in this portion of the survey were the Columbia College Office of Institutional
Research, curriculum, and program review. Additionally, on page 9, faculty and staff were asked to
respond to statements regarding the effectiveness of the assessment of “student needs” and the faculty
role in evaluating educational programs.

Program review [IB75] is used to evaluate instructional programs, student support services and
learning resources. The program review process is conducted on an annual basis in the fall semester.
Faculty review data regarding key indicators (e.g. enrollments, waitlists, completions, and awards)
and provide descriptive narratives as well as recommendations for the future of each program. These
recommendations flow into the unit plan process [IB70] for each program where faculty and staff
propose changes in staffing and/or resources to meet their programmatic goals. Projects from the unit
plans are prioritized within each department and unit (division). The Vocational Education Division
unit prioritizes all projects from unit plans during the fall semester for the entire year as part of their
annual review of progress on the VIEA Core Indicators [IB80].

The instructional program review process was revised in 2007 to provide a more consistent framework
and to better tie program review to institutional planning. Feedback from faculty indicated that

some of the data needed to be more detailed. Current data for instructional program review presents
cumulative data for each program. Faculty indicated that being able to review data at the course

level would be more useful. In response, the college has now obtained course level program review
information through Cal-PASS. The acquisition was a direct result from the BRIC-TAP Action

Plan. Data has now been downloaded, and the revised process will be available for the 2011-2012
instructional program review.

Columbia College uses the Institutional Effectiveness Report (IER) and Accountability Report for
California Community Colleges (ARCCC) to gather evidence as to the effectiveness of its programs and
services. The Student Services Division uses matriculation data [IB113] from the State Chancellor’s
Office as well as student information from a variety of SARS applications [IB123].

The College Council initiated a process to evaluate progress toward college goals in the fall of 2010
[IB71, IB72, IB73, IB74]. As part of this evaluative process, Section B of the evaluation tool [1B124]
poses reflective inquiries regarding the evaluation process and how well it works. Further development
of this process will take place during a College Council planning retreat in the summer of 2011.

The ACCUPLACER Validation Project Reports [IB125, IB126] help to assess the validity of English and
mathematics placement tests for Columbia College students. Evaluation of the assessment tools used
for student placement is critical to ensure appropriate course level placement. Studies were carried out
in the fall of 2008 to validate cut-scores for English and mathematics sequenced courses at the pre-
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transfer level. Faculty members from the English Department were satisfied with existing cut-scores,
while the Mathematics Department chose to look further into the study. The 2010 Student Survey
[IB127] asked students if they were satisfied with placement testing services at the college. Of 412
responses, 162 (33.96%) indicated they were “very satisfied” with their placement and 232 (48.64%)
were “somewhat satisfied” Overall, that accounts for 82.60% of students who were either “somewhat”
or “very satisfied” with their placement.

In the fall of 2010 Columbia College obtained specialized technical assistance through a competitive
application [IB36] for the Bridging Research, Information, and Cultures Technical Assistance Program
(BRIC-TAP) [IB37]. The purpose of the BRIC Initiative is to strengthen inquiry-based practice and
build cultures of evidence at the California Community Colleges in order to enhance student success
and facilitate goal attainment.

The visiting BRIC-TAP team met with college constituents in the fall of 2010 to generate an action plan
[IB38] to build research infrastructure at the college. Highlights of this action plan include developing
resources to: 1) increase data availability, accuracy, and access, 2) strengthen program review for
Student Service areas, 3) connect and integrate assessment and planning processes, and 4) strengthen
assessment practices for SLOs.

Each of the four areas targeted by the BRIC-TAP action plan directly relate to the assessment of

the college’s evaluative processes. Much of the resulting action plan was derived from appraisal and
discussion relating to current research and evaluative processes at the college. Since the first visit in
the fall of 2010, the college has benefitted from the resulting plans and dialogue by increasing access
to programmatic data through Cal-PASS; improving the format, presentation and effectiveness of
program review for Student Services; and moving forward with plans to improve the functional
interfaces for SLO management, unit planning, and program review.

The SLO Workgroup Planning Chart and Timeline reflects the ongoing progress of Columbia College’s
activities relating to SLOs and is regularly reviewed and revised. This planning chart is posted on

the college’s SLO Workgroup website [IB13]. A status for each SLO related goal is aligned with each
planning step to allow anyone who accesses the webpage to see where the college is in the process of
meeting its goals relating to SLOs. The SLO Website [IB18] and SLO Workgroup minutes [IB58] reveal
the ongoing efforts to assess and establish target dates to help the college reach the level of “sustainable
continuous quality improvement” as described by the Accrediting Commission for Community and
Junior Colleges Rubric for Evaluating Institutional Effectiveness for SLOs.

The faculty evaluation process has been reviewed and revised. The Yosemite Faculty Association (YFA)
faculty contract [IB128] was recently revised to improve areas relating to faculty evaluation. The entire
section on faculty evaluation in the YFA contract was rewritten to improve the consistency of the
process, and to allow specific focus areas relating to various non-instructional faculty and to faculty
utilizing distance education.

Self Evaluation - 1.B.7

The college meets this standard. The college gathers evidence about the effectiveness of its programs
and services through regular cycles of program review, the Institutional Effectiveness Report, the
Accountability Report for California Community Colleges and the State Chancellor’s Office Data Mart.
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Evaluative tools and processes are assessed for effectiveness. These assessments include surveys of
students, faculty, and staff; evaluation of placement tests; and a recent process for the College Council
to evaluate college goals and the process used to assess them.

Planning Agenda - 1.B.7

None at this time.
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Standard I.B — List of Evidence

IB1 Agendas and Minutes Webpage for College Committees
IB2 Academic Senate Meeting Minutes

IB3 Classified Senate Meeting Minutes

1B4 College Council Meeting Minutes

IB5 Curriculum Committee Meeting Minutes

IB6 Distance Education Committee Meeting Minutes

IB7 Facilities Committee Meeting Minutes

IB8 Safety Committee Meeting Minutes

IB9 Sustainability Committee Meeting Minutes

IB10 Title IIT Steering Committee Meeting Minutes

IB11 Technology Committee Meeting Minutes

IB12 Web Focus Committee Meeting Minutes

IB13 Student Learning Outcomes (SLO) Workgroup

IB14 Academic Wellness Educators (AWE)

IB15 Academic Wellness Educators (AWE) Monthly eNewsletters

IB16 Academic Wellness Educators (AWE) Steering Committee Meeting Minutes and Plans

IB17 Basic Skills Initiative Website

IB18 Student Learning Outcomes (SLO) Website

IB19 Student Learning Outcomes (SLO) Assessment Cycle

IB20 Student Learning Outcomes (SLO) Workgroup Plan and Timeline (Action Plan)

IB21 Accrediting Commission for Community and Junior Colleges (ACCJC) Rubric for
Evaluating Institutional Effectiveness

IB22 Student Learning Outcomes (SLO) Mentor Activity Log

IB23 ccManzanl Folder System

I1B24 Student Learning Outcomes (SLO) MS Excel Tracking Worksheet

IB25 Student Learning Outcomes (SLO) Tool

IB26 Accreditation Self Study Homepage

IB27 Accreditation Self Study Standards Committees

1B28 Unit Planning Tool (UPT) Login Page

IB29 Unit Plan Project Ownership Report

IB30 Unit Plan Project Summary Report

IB31 Unit Plan Project Detail Report

IB32 Columbia College Office of Institutional Research Webpage

IB33 2009-2010 Enrollment Management Plan

IB34 College Council Minutes, 4-2-10

IB35 College Council Minutes, 9-10-10

IB36 Bridging Research, Information, and Cultures Technical Assistance Program
(BRIC-TAP) Application

IB37 Press Release 4-22-10 - Columbia College Selected to Participate in BRIC TAP

IB38 Bridging Research, Information, and Cultures Technical Assistance Program
(BRIC-TAP) Action Plan

IB39 In-Service Day Agendas

IB40 Columbia College Flexible Calendar Homepage

IB41 Flex Day Agendas

IB42 Integrated Planning Fall 2009 Flex Day Presentation
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1B43 Student Learning Outcomes (SLO) Flex Day Activity

1B44 Academic Wellness Educators (AWE) 2007-2008 Staff Development Activities,
Connect the Dots

IB45 Self Study Training Materials, January 8, 2010 and August 27, 2010 Flex Day Presentations

IB46 College-wide Forums - Examples of Topics for 2009 and 2010

IB47 College-wide Forums - Budget Topic Spring 2010 and Spring 2011

1B48 Vocational Education Presentation - Budget Reduction Plan 2009-2010

IB49 Facilities Master Plan (FMP) Update 2010-2011 - College-wide Forum Agenda(s)

IB50 Facilities Master Plan Update (FMP) 2010-2011 - College-wide Forum Presentation(s)

IB51 Facilities Master Plan Update (FMP) 2010-2011 - College-wide Forum Record of Meeting(s)

IB52 Facilities Master Plan Update (FMP) 2010-2011 - College-wide Emails with Record of
Meeting(s)

IB53 Adjunct In-Service Meeting Agendas

IB54 Adjunct In-Service Meetings - Examples of Topics

IB55 Adjunct In-Service Meeting Spring 2011 (1-5-11) - Agenda and Supporting Documentation

IB56 Columbia College InSite publications

IB57 Faculty/Staff Survey Fall 2010

IB58 Student Learning Outcomes Workgroup (SLO) Meeting Minutes

IB59 Flex Day Spring 2011 (1-7-11) Agenda

IB60 Bridging Research, Information, and Cultures Technical Assistance Program
(BRIC-TAP) Spring 2011 Meetings

IB61 Flex Day Assessment Workshop Spring 2009

IB62 Flex Day Assessment Workshop Fall 2008

IB63 Adjunct In-Service Training Fall 2008 - Agenda and Supporting Documentation

IB64 Adjunct In-Service Training Fall 2007 - Agenda and Supporting Documentation

IB65 Adjunct In-Service Training Spring 2007 - Agenda and Supporting Documentation

IB66 2008-2015 Educational Master Plan

IB67 2010 Educational Master Plan Update and Addendum

IB68 Primary Goal Progress Report

IB69 Secondary Goal Progress Reports

IB70 Integrated Planning Homepage

IB71 College Council Minutes, 12-3-10

IB72 College Council Minutes, 1-21-11

IB73 College Council Minutes, 2-4-11

IB74 College Council Minutes, 4-1-11

IB75 Columbia College Program Review on Integrated Planning Homepage

IB76 2010-2011 Program Review (Instructional)

IB77 2011-2012 Academic Wellness Educators (AWE) Plan

IB78 Matriculation Program Plan, Revised September 2010

IB79 2004 Facilities Master Plan

IB80 Vocational and Technical Education Act (VTEA) Plan

1B81 Carl D. Perkins Vocational and Technical Act of 1998 (Perkins Act)

IB82 Technology Plan Spring 2011

IB83 Distance Education Plan, Revised December 2010

IB84 Measure E Bond Program Information

IB85 Title IIT Grant Proposal and Award

IB86 Planning Documents Webpage

IB87 2007 Campus Master Plan
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IB88 Strategic Planning Process Cycle and Integrated Plan for Resource Allocation

IB89 Annual Planning Cycle

IB90 Mission Statement

IB91 Columbia College Goals

1B92 2008 Basic Skills Initiative 5-year Plan Submitted to the CCCCO

IB93 Enrollment Update Report for 2010-2011 Fall Semester

I1B94 College Council Minutes, 2-1-08

IB95 Principles of Collegial Governance

IB96 College Council Constitution

IB97 Columbia College Faculty Hiring Prioritization Process

IB98 Classified Hiring Prioritization Process

IB99 Faculty Hiring Prioritization Process Evidence of Revision

IB100  Faculty Hiring Prioritization Process Proposal - 2008 Mathematics Proposal

IB101 2007-2008 Academic Wellness Educators (AWE) Plan

IB102  2008-2009 Academic Wellness Educators (AWE) Plan
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STANDARD II: Student Learning Programs and Services

The institution offers high-quality instructional programs, student support services, and library

and learning support services that facilitate and demonstrate the achievement of stated student
learning outcomes. The institution provides an environment that supports learning, enhances student
understanding and appreciation of diversity, and encourages personal and civic responsibility as well as
intellectual, aesthetic, and personal development for all of its students.

Standard II.A — Instructional Programs

The institution offers high-quality instructional programs in recognized and emerging fields of study
that culminate in identified student outcomes leading to degrees, certificates, employment, or transfer
to other higher education institutions or programs consistent with its mission. Instructional programs
are systematically assessed in order to assure currency, improve teaching and learning strategies, and
achieve stated student learning outcomes. The provisions of this standard are broadly applicable to all
instructional activities offered in the name of the institution.

[1.A.T - The institution demonstrates that all instructional programs, regardless of location or means of delivery, address and
meet the mission of the institution and uphold its integrity.

Descriptive Summary —I1.A.1

The Columbia College Mission Statement defines the educational framework that embodies the college
[IIA1]. The Educational Master Plan [IIA2] is the central document which guides efforts to build upon
that framework. Other plans such as the Student Equity Plan [IIA3], Basic Skills Initiative Plan [IIA4],
Academic Wellness Educators Plan [IIA5], and Student Learning Outcomes Plan [11A6] identify specific
components within the Educational Master Plan and how those components help the college fulfill the
mission.

The college promotes a culture of learning that aligns with its mission. The Columbia College Mission
Statement [ITA1] was reaffirmed by the College Council on September 11, 2009. As the shared
governance body for the college, the College Council [IIA7] oversees and reviews all institutional
planning statements and documents. The mission statement provides direction to the college and gives
clear purpose for the implementation of plans that support student learning.

Columbia College Mission Statement

Columbia College is a dynamic institution of learners and creative thinkers dedicated to high
standards of student success. We prepare students to be fully engaged in an evolving world by
offering comprehensive and high quality programs and services. Columbia College is committed to
a culture of improvement through measuring student learning across the institution. We strive for
excellence, foster a spirit of professionalism and celebrate diversity.

Institutional student learning outcomes (SLOs) directly support the mission statement for Columbia
College. The mission proudly states, “Columbia College is committed to a culture of improvement
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through measuring student learning across the institution.” As critical measures of student learning,
the Columbia College institutional student learning outcomes also possess strong connections with
the vision statement [IIA8] for the college. The Columbia College Vision Statement communicates to
all constituents that through the successful execution of its mission, the college will be a “center for
transformational learning promoted through critical and creative thinking that is open to change and
personal growth; civic, environmental, and global awareness and engagement; and individual and
collective responsibility”

The mission speaks to a culture of improvement through measured student learning; this drives
student focused elements of the vision statement. Together, these planning statements present a strong
theme that became the foundation of the institutional SLOs for Columbia College. There are four
institutional SLOs for Columbia College, they are as follows:

College-wide (institutional) Student Learning Outcomes

Critical and Creative Thinking
Civic, Environment, and Global Awareness
Individual and collective responsibility

L

Mastery of relevant theory and practice

These institutional SLOs show clear and intentional connections to the mission and vision for
Columbia College. The institutional SLOs are housed within the SLO Workgroups Statement of
Purpose, which is highly visible and easily accessed via the SLO webpage [IIA9]. The SLO Workgroup
[IIA10] developed this statement to accompany and guide the four institutional SLOs. Both the
statement and SLOs were adopted by the College Council on March 17, 2006.

The SLO Statement of Purpose [IIA9] for Columbia College promotes transformational learning

in the context of three learning domains: the cognitive domain, which considers classifications of
intellectual behavior; the psychomotor domain, which considers physical skills or task classifications;
and the affective domain, which considers behaviors that correspond to attitudes and values. The SLO
Statement of Purpose goes on to present that at Columbia College, student learning outcomes address
relevant outcomes in each of these domains as they are appropriate to specific courses or programs and
as they relate to the overarching, institutional SLOs.

Columbia College provides quality instructional programs that are mission-focused by virtue of the
ongoing and systematic processes of curricular review that ensure faculty remain focused on offering
and improving “comprehensive and high quality programs and services.” Instructional programs

are developed and regularly reviewed by discipline experts from the Columbia College faculty and
overseen by the Academic Senate Curriculum Committee [I[IA12]. The Curriculum Committee
maintains its bylaws, processes, criteria, and guiding principles in the Curriculum Handbook [IIA13].
This document assures consistent programmatic oversight, practices, and offerings, regardless of
membership.

Section 2.D of the Curriculum Handbook [IIA13] covers details relating to the philosophy and

guidelines associated with the various components within the course outline of record (COR).

Elements within the COR and the associated philosophies behind their application ensure that
all courses are mission focused. This is accomplished in part through rigorous attention to the

development of strong course objectives.

236 COLUMBIA COLLEGE SELF STUDY 2011



Standard IL.A: Instructional Programs Standard Il

Section 2.D.4.x of the Curriculum Handbook:

A course objective is a specific observable, measurable skill or body of knowledge which a student
should be able to demonstrate upon successful completion of a course. Instructional objective must
apply equally to all students enrolled in all sections of a given course. For core courses of a program,
there should be a clear relationship between the specific courses objectives and the more general
program competencies.

o The course objectives should be stated in terms of student outcomes

o Outcomes must be measurable

o Course objectives should reflect each part of the course content

o Objectives should reflect college-level rigor, independent work and critical thinking

During the curriculum review process, close attention is focused on the development, maintenance,
and improvement of course objectives. Section 2.D.4.x stipulates that course objectives should be stated
in terms of student outcomes, and that these outcomes must be measurable. This is in direct alignment
with the Columbia College Mission Statement which states, “Columbia College is committed to

a culture of improvement through measuring student learning across the institution.” The careful
assignment of disciplines to courses and close attention on the development and review of the
curricular sequences that lead to degrees and certificates keeps the college programs mission-focused
and upholds its integrity. This also is in close alignment with the Columbia College Mission which calls
for the “offering of comprehensive and high quality programs and services”

The Columbia College Curriculum Handbook was updated in 2010 and provides consistent and well
thought out processes, guidelines, and resources to ensure strong curricular pathways that focus on
student success. Strong curriculum is essential for students to be able to effectively navigate through
the college’s programs. Specific components that assist in the development of successful students at
Columbia College include strong connections between course objectives and relevant assignments,
appropriate requisites and advisories, and course content that is carefully chosen with consideration to
relevant content in other courses within a given program of study or planned sequence of courses.

An Academic Senate elected faculty chair leads the committee which consists of one faculty member
from each division (Arts and Sciences, Vocational Education, and Student Services), one faculty intern,
three faculty-at-large members, the Vice President of Student Learning, and the Articulation Officer.
The Distance Education Coordinator serves as one of the faculty-at-large members to uphold the
integrity of distance education courses and programs.

Columbia College identifies programmatic plans that support student and community needs. The
college Educational Master Plan (EMP) [IIA2] brings function and operational focus to the mission
through long-term institutional plans. Long-range planning and development of programs within the
EMP are driven by regional and community based evidence. The Columbia College Strategic Planning
Process Cycle and Integrated Plan for Resource Allocation [IIA14] demonstrate an institutional
commitment to evidence-based planning and resource allocation. This cycle illustrates how internal
and external information drive the process.

The Institutional Effectiveness Report (IER) [IIA15] is a key document that provides evidence to
support curricular and programmatic planning. The IER provides demographic, workforce, and
economic information relating to the college’s primary service area. In combination with relevant
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information from the IER, the college utilizes annual program review data [IIA16] to evaluate specific
programmatic criteria. Ultimately, using relevant external and internal evidence to support and
evaluate strategic planning goals has provided effective service to students and the community.

Columbia College offers a comprehensive range of associate degrees to its students. Associate in

Arts degrees are earned in areas such as fine arts, humanities, and social and behavioral science. The
Associate in Science Degree is awarded in science and technical fields, and an Associate in Science
(Occupational Education) Degree is earned in occupational programs that provide students with skills
and training for immediate entry into the workforce. Columbia College will award these degrees to
students completing requirements as identified in the college catalog [IIA17 (page 44)]. Each degree
recipient must satisfactorily complete 60 degree applicable semester units and have a cumulative grade
point average of not less than 2.0 (C average). Students are required to complete an academic major (at
least 18 units in a single discipline or related discipline) as part of the associate degree requirements for
Columbia College. All courses in the major must be completed with a grade of C or better.

General Education (GE) Breadth Requirements are met through satisfactory completion of GE

areas as identified in the college catalog. Students earning an associate degree must also meet state
competency requirements in reading, composition, and mathematics. Columbia College has a local
degree requirement for two physical activity courses under Health and Human Performance. Associate
Transfer (AS-T) Degrees in support of SB 1440 do not allow local graduation requirements to be
added to the degree. Columbia College developed and submitted Transfer Model Curriculum for three
AS-T degrees for approval in the spring of 2011. These AS-T degrees were in Communication Studies,
Sociology and Psychology. The Academic Senate is currently discussing the future of associate degrees
at Columbia College.

Columbia College offers 11 Associate in Arts degrees in 7 areas of emphasis. An Associate in Arts
Degree is earned in areas such as fine arts, humanities, social and behavioral science, and is often
awarded to students who plan to transfer to a four-year institution.

The college offers 24 Associate in Science Degrees in 11 areas of emphasis. The Associate in Science
Degree is awarded in science and technical fields. It is specifically designed for students who intend to
transfer to a four-year institution.

Students can also earn an Associate in Science (Occupational Education) Degree. This degree is earned
in occupational programs that provide students with skills and training for immediate entry into the
workforce. These programs are not designed for students planning to transfer to a four-year institution.
Columbia College offers 21 AS (OE) Degrees in ten areas of emphasis.

Self Evaluation — 11.A.1

The college meets this standard. The college is driven by a mission-based culture that encourages a
campus climate that is supportive of student learning. The Columbia College Mission Statement defines
what the college is and provides focus for college-wide strategic planning, as well as the thoughtful
development of programs and curricula. The Educational Master Plan outlines long-range institutional
plans that are supported by institutional evidence, as well as evidence from the surrounding service
area. Resource allocation flows through mission-based planning strategies that focus on student and
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community needs. This leads to programs and services that remain mission-focused.

A spring 2010 Student Survey [IIA18] showed 50.75 % of those surveyed reported, “Transfer with AA/
AS” as their educational goal. The next highest frequency response was that 10.75% reported they were
“undecided,” and 10.57% indicated “General Education” as their goal.

Page 2 of this survey report shows responses to four items that relate directly to the Columbia College
Mission Statement. A strong majority of students agreed that the mission components were met. For
each item, the “somewhat agree” and “strongly agree” responses yielded a combined response that
ranged between 83.37% and 90.77%. These responses to how students believe Columbia College is
fulfilling its mission are evidence of a mission-focused culture throughout the college.

The student survey [IIA18] also shows a majority of respondents believe Columbia College has
appropriate curricula and programs to prepare students to meet future needs. For this question, 48.18%
of students “somewhat agreed,” and 34.61% “strongly agreed” with the statement for a combined
response of 82.79%.

Columbia College offers high-quality instruction that is current and appropriate to an institution of
higher learning. The Curriculum Handbook, in combination with the structure of the Curriculum
Committee and their associated roles, plays an active role in carrying out the college mission.

Planning Agenda - 11.A.1

None at this time.
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I.A.1.a — The institution identifies and seeks to meet the varied educational needs of its students through programs
consistent with their educational preparation and the diversity, demographics, and economy of its communities. The institution
relies upon research and analysis to identify student learning needs and to assess progress toward achieving stated learning
outcomes.

Descriptive Summary - 1l.A.1.a

Columbia College assesses student needs through a variety of mechanisms; which includes periodic
surveys of both instructional areas [[IA18, IIA19] and student services [IIA20]. Over half of the
respondents to the 2010 Student Survey indicated they had a goal to transfer with an associate
degree. The college continues to support this goal to transfer for students. The students surveyed
overwhelmingly agreed (82.79%) that Columbia College has appropriate curriculum and programs
to prepare them to meet their future needs. The 2010 Student Survey also indicated a high degree of
satisfaction (approximately 85%) with the number of morning and afternoon offerings at Columbia
College. There was somewhat less satisfaction (approximately 74%) with the number of evening
offerings, which the college can address through the Enrollment Management Planning Team [IIA21]
[ITA22]. In addition, there appears to be a strong preference for classes offered Monday through
Thursday in either a Monday/Wednesday (86.93%) or Tuesday/Thursday (89.62%) pattern.

The Institutional Effectiveness Report (IER) provides information regarding student needs. Chapters
1-3 of the 2009 IER [IIA15] characterize the local population and labor market trends for the college
service area. Chapters 4 and 5 focus on the profiles, success and enrollment trends for the students
actually served by the college. This information is used to help the college understand community
needs and how it is serving its intended student population.

Educational goals reported by students from the Institutional Effectiveness Report Chapter 4, indicate
that the majority (31.1%) plan to obtain an associate degree and transfer to a four-year institution.

The next highest reporting category was listed as “undecided” (24.2%), followed by “educational
development” (15.4%). Those students seeking to improve basic skills in English, reading, or math

have nearly doubled over the past five years (the most significant change), moving from 0.8% in 2005,
to 1.4% in 2008. Recent data from a 2010 Student Survey [IIA18] shows a dramatic increase in the
number of students seeking an associate degree. This survey showed a significant shift from 31%, to
over 50% in a very short time. This is likely in response to the California State University system greatly
reducing their enrollments as a cost saving measure. Additionally, a depressed job market may be
inspiring displaced workers to seek a degree.

The Institutional Effectiveness Report [IIA15] has shown significant increases to the Hispanic
population in the surrounding community. The college has not traditionally offered very many English
as a Second Language (ESL) sections . However, in response to community indicators of need, the
college increased its English as a Second Language (ESL) offerings dramatically, growing from only
supporting 10 students in 2004-2005, to 229 in 2008-2009.

Labor market data from the Institutional Effectiveness Report [IIA15] points to expanding workforce
needs in the area of health care, science, and teaching. In an effort to meet the student needs in these
areas, a new Science and Natural Resources Building is scheduled to be completed in the summer of
2011. The Mathematics Department is also offering more advanced courses, like Calculus II, to meet
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the needs of students who are heading into science transfer pathways.

Columbia College analyzes its response to student needs. The Columbia College Enrollment
Management Plan [11A22] ensures that ongoing college-wide dialogue plays a central role in the
coordination, implementation, and philosophical approaches relating to the management of student
enrollment at Columbia College. This plan is designed to help frame annual discussion, guide planning
decisions, and ensure the integration of enrollment planning processes with college-wide planning.
Additionally, this document maintains Columbia College’s enrollment management philosophy and
associated standard operating procedures relating to enrollment management at Columbia College.
The Enrollment Management Plan uses current and past enrollment statistics and trends.

Enrollment Management Reports show enrollment trends and the college’s response to student need.
Student enrollment data is collected and presented to the College Council and the Board of Trustees
each semester [IIA21]. The reports clearly show the intent to apply college strategic planning principles
to best serve student needs. The 2009-2010 Annual Enrollment Management Report shows intent to
provide direct connections between the sharing of data and the Columbia College vision, core values
and practices. Each report now begins with a cover page that brings a visible focus to the intent of the
college to maintain a primary focus on meeting student demand. This cover page draws in components
of the college vision statement, as well as the core values and practices. This maintains appropriate
focus for the college and acts as a constant reminder of the college’s dedication to integrated planning.

Cover page for Enrollment Management Reports: [[IA21]

The following components of the 2010 Columbia College Educational Master Plan drive the
enrollment management practices and philosophy for Columbia College:

VISION: Columbia College will continue to provide comprehensive, exemplary educational
programs and services which respond to the individual learning needs of its students and the
collective economic and cultural needs of its diverse communities.

CORE VALUES: Vital Community and Access: We value and believe it is essential to assist the
broader community in gaining access to higher education and achieving success in their chosen
endeavors. Columbia College values its role in the community and is dedicated to strengthening and
enriching the quality of life of all those we serve.

PRACTICES:

o We make decisions based upon the needs of students.

o Weincrease opportunities that provide open access to programs and services which serve our
unique and diverse populations.

o We assess the needs of those we serve and evaluate our success in meeting and exceeding their
expectations.

Enrollment reports are posted on the Student Learning enrollment management webpage [IIA23]

to promote visibility and dialogue relating to the college’s ability to effectively meet student demand.
The 2009-2010 Annual Enrollment Management Report shows that the college was able to effectively
address student needs through increasing enrollment by 7.36% when compared to that of the previous
academic year. This occurred simultaneously with a drastic 14% budget cut and required careful
planning and resource re-allocation to meet student needs.
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Columbia College assesses students” educational needs. College assessment testing is used to place
students in appropriate English and mathematics courses (IIA17 (page 25), I1A24, IIA25). Online and
face-to-face orientations coordinated through Student Services provide information to students about
assessment testing for English and mathematics course placement. Multiple measures are used as
factors in the assessments to determine placement. As an alternative to testing, a student may challenge
his or her placement level (or challenge by examination) through a Special Considerations Request
Petition. This petition is initiated through the Admissions and Records Office and is also available by
accessing the Admissions and Records webpage [IIA26]. College Admissions Policies and Procedures
are identified in the college catalog and follow YCCD Board Policy and Procedures. Additionally, these
policies and procedures meet the regulations of Title 5 and California State Education Code [IIA27].

In addition, college success skills assessment is available for student use online and in print format.
The college uses Learning and Study Strategies Inventory (LASSI) as the assessment tool. The Career
Occupational Preference System (COPS) and EUREKA are used for vocational assessment purposes.
Counselors are available to assist students in interpreting scores from these assessments on an
appointment basis.

Early Alert is a process of early identification and intervention to help students navigate successfully
through challenging courses or times of academic crisis. Instructors notify students by email when
they are not meeting class expectations. Students are encouraged to contact their instructor, counselor,
and any other referral source identified. Follow-up is then conducted by the Counseling Department,
facilitated through the use of an Early Alert information webpage [IIA28]. The system has multiple
feedback loops to keep the instructor, student, and counselors informed of what corrective measures
have been taken by the student.

The program review process is conducted on an annual basis in the fall semester. Faculty review data
regarding key indicators (e.g. enrollments, waitlists, completions, and awards) and provide descriptive
narratives as well as recommendations for the future of each program [IIA16]. These recommendations
then flow into the unit planning process [IIA29] for each program where faculty propose changes in
staffing and/or resources to meet their program goals. Projects entered in the unit plans are prioritized
within each department first and then at the division level during the spring semester for the upcoming
fiscal year. The prioritization process is facilitated through the use of Unit Planning Reports [IIA30] that
can be easily accessed via the internet.

Student needs are incorporated into ongoing systematic program planning. The college assesses the
overall effectiveness of programs and services by reviewing data from both internal and external
sources. Internal sources include program review [IIA16], Enrollment Management Reports [11A21],
Datatel reports [IIA31], Student Surveys [IIA18], the Matriculation Plan [xI1A32] and the Institutional
Effectiveness Report (IER) [IIA15]. There are a number of external sources that are utilized as well.
Those sources include VTEA Core Indicators [IIA33], ARCCC Reports [[TA34], the CCCCO Data
Mart [ITA35], CalPASS [IIA36], and a wide range of sources that are included in the IER. Identified
needs are addressed as mission-focused projects in the unit planning process [IIA30]. Recent
examples of programs and services which have developed through these planning processes include
the Academic Wellness Educators (AWE) activities [IIA37], a Title III grant [IIA38], the High Sierra
Institute at the historic Baker Station [IIA39], Career Tools for Excellence [IIA40], and the Middle
College Program [IIA41].
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The Academic Wellness Educators (AWE) [IIA37] committee consists of representatives from all
constituency groups across the college and has developed into an effective group that has demonstrated
the ability to create positive change directed toward student success. The initial AWE concept evolved
from a taskforce that was brought together in 2006. This taskforce was created to explore best practices
in addressing the needs of underprepared students who enroll in the community college system.
Dialogue and research from the taskforce generated a report in April of 2006, called An Integrated
Approach to Ensuring Student Access and Success at Columbia College [11A42]. This report was the
springboard to the creation of the Academic Wellness Educators in April of 2006.

The AWE Steering Committee focuses on the development and improvement of essential learning
needs for all students, including those requiring remediation in basic skills. The number of participants
in AWE has grown dramatically since its inception and is now the largest planning group at the college.
The energy, organization, and expertise of its members have produced a number of projects that

center on the need to increase basic skills for students. The list of accomplishments credited to AWE,
along with the ability to institutionalize support for basic skills, were major factors that contributed to
Columbia College being selected as a Hewlett Award winner in 2008 [IIA43].

The AWE philosophy tends to focus away from traditional coursework to support underprepared
students who need assistance with basic skills or other remediation. The committee recognizes that the
majority of community college students are in need of remediation, but that many students who have
learning needs will never take a basic skills course, or that there may have been a significant time lapse
since a student was last exposed to specific course content.

AWE strategies are numerous, constantly evolving and focusing on combinations of balanced
assistance from both academic and learning support systems. Many of the approaches are designed

as interventions to bring in various levels and types of support “just in time,” when the students

most need the support. Such interventions include contextualized learning “House Calls” by math or
English instructors who will drop in and teach a brief module that can benefit from an applied learning
experience. Other practices include the embedding of tutors and counselors in classes and extensive
use of peer tutors. Student needs are highly visible in AWE Steering Committee meetings, as there are
numerous student members on this committee.

One of the AWE projects initiated in the 2010-2011 academic year is called Guidance, Preparation and
Success (GPS) [1IA44]. This initiative brought forth seven different tools for student success. While the
focus was somewhat more directed toward students, each GPS Tool had specific applications for faculty
and staff as well. Tools included taking a pledge to “disconnect and plug in to learning,” developing
time management skills, and assessing learning styles. The assessment of learning styles for students is
another mechanism to better identify student needs.

A federal Title III grant awarded $2 million to be directed at distance education and the establishment
of a Development Office for the college [I[IA38]. Many general education and degree focused courses
are now offered online for Columbia College students. This increases accessibility to a population that
has challenges with a rural public transportation system and isolated locations. A number of faculty
development opportunities at Columbia include in-depth training in online instruction and course
development methods, pedagogy, and technology. Many of these opportunities are available through
the Columbia College distance learning website [IIA45].

COLUMBIA COLLEGE SELF STUDY 2011 243



Standard Il Standard IL.A: Instructional Programs

The High Sierra Institute (HSI) [IIA39] is a joint venture between the United States Forest Service and
the Yosemite Community College District. The High Sierra Institute operates at the historic Baker
Station located near the crest of Sonora Pass. This facility offers tremendous opportunities to address
various specialized student needs in the Natural Sciences. The facility is a one-of-a-kind educational
center high in the Sierra Nevada. Columbia College receives a number of annual requests from various
universities to use Baker Station. There is no other educational facility like this in the entire Sierra
Nevada region, making it a very unique experience for Columbia College students.

A Middle College Program was initiated as part of a partnership between Columbia College and the
Sonora Union High School District [IIA41]. This collaboration offers a blended educational experience
for a population of students whose needs were not being met in a traditional high school setting. The
initial implementation fell short of the desired goals, but changes in the structure of the program and

a change to the profile of students selected for this program resulted in significant improvements over
the next year. The college renewed its agreement with this local high school for continuation of the
Middle College Program.

Ongoing systematic evaluation of student learning outcomes (SLOs) helps determine student need

at the college. Data collection and assessment related to SLOs are overseen by the SLO Workgroup
[IIA10]. Peer SLO Mentors meet with faculty and staff individually and in groups to assist in the
development, implementation, and assessment of student learning outcomes. In the fall of 2010, a
locally developed SLO Tool was released [IIA46]. This tool assists with the tracking of course, program
and institutional SLOs. It provides the campus with one place to document the entire SLO process.

Self Evaluation - 11.A.1.a

The college meets this standard. The college regularly carries out research to identify student learning
needs. Primary sources for external data include labor market analysis, economic indicators, and
population demographics provided by the college Institutional Effectiveness Report (IER). Internal
research also produces indicators of student needs through the IER, program review, ARCCC report
and student surveys. One result from the survey indicated that students were looking for increased
evening offerings. An issue such as this would be most appropriately addressed by the Enrollment
Management Planning Team, a college-wide group that oversees the Enrollment Management Plan.
This plan is designed to help frame annual discussion, guide planning decisions, and ensure the
integration of enrollment planning processes with college-wide planning.

Student and community based data is utilized to support unit plan activities. Unit plans are updated
and prioritized each spring in preparation for the coming fiscal year. All college resource requests flow
through the unit plans and each project is directly connected to one or more of the ten college goals
[ITA11] to ensure mission-based planning and support for student needs.

In the fall of 2010 Columbia College obtained specialized technical assistance through a competitive
application [IIA47] for the Bridging Research, Information, and Cultures Technical Assistance
Program (BRIC-TAP) [IIA48]. Columbia College was selected as one of 15 California Community
Colleges to participate in this initiative led by the Research and Planning Group for California
Community Colleges. The purpose of the BRIC Initiative is to strengthen inquiry-based practice and
build cultures of evidence at the California Community Colleges in order to enhance student success
and facilitate goal attainment. Outcomes from the action plan associated with this project will provide
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increased access to student data and improve the college’s ability to identify and meet student needs.

The visiting BRIC-TAP team met with college constituents in the fall of 2010 to generate an action plan
to build research infrastructure at the college [IIA49]. Highlights of this action plan include developing
resources to: 1) increase data availability, accuracy and access, 2) strengthen program review for
Student Service areas, 3) connect and integrate assessment and planning processes, and 4) strengthen
assessment practices for SLOs.

A targeted area for the BRIC-TAP Action Plan is to increase data availability, accuracy, and access.
Plans to meet identified college needs were targeted for the spring of 2011. These plans include

the development of sustainable mechanisms to increase the sharing, discussion, and evaluation of
institutional data. Another goal is to train faculty and staff in the use of the CalPASS SMART Tool
[ITA36] and for a small team of faculty and staff to be trained as “Data Wizards” who have the ability to
carry out classroom or service area research for peers on their own. The team will work collaboratively
with the Columbia College Office of Institutional Research. The SMART Tool is free of charge and
allows a wide range of manipulations to the California Community Colleges Chancellor’s Office
(CCCCO) MIS data. This tool will improve the level of detail that can be provided for instructional
program reviews.

Another BRIC-TAP Action Plan component relates to strengthening the program review format and
user interface for Student Services. BRIC-TAP team members met with the Student Services Division
in December 2010 [ITA50] to develop related plans. In January of 2011, college programmers began
working on a user interface that will allow for the implementation of this plan.

The action plan also has a focus on connecting and integrating assessment and planning processes at
the college. The existing Unit Planning Tool [IIA51] is seen as somewhat cumbersome to use and not
user friendly. In the spring of 2011 college programmers will begin integrating the unit planning web
interface with that of the new SLO Tool [IIA46]. The user interface of the new SLO Tool has received
much praise in recent training sessions. Aside from improving the user interface of the Unit Planning
Tool, the integration will greatly enhance strategic planning connections. The final phase will be to
incorporate instructional and non-instructional Student Services program review user interfaces along
with the other tool. This will result in a single web-based application that manages SLOs, unit planning
(resource allocation), and program review. The spring 2011 programming efforts directed toward
improving the Student Services program review interface are aligned with this project.

The final focus area for the BRIC-TAP Action Plan is to strengthen assessment practices associated with
the development and implementation of SLOs. This component involves professional development
activities and exposure to examples from other institutions’ processes related to the assessment of
SLOs.

Planning Agenda —11.A.1.a

None at this time.
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I.A.1.b — The institution utilizes delivery systems and modes of instruction compatible with the objectives of the curticulum
and appropriate to the current and future needs of its students.

Descriptive Summary - 1l.A.1.b

Columbia College offers multiple traditional delivery systems including, but not necessarily limited

to, the following: lecture, laboratory, activity, class or group discussion, computer assisted instruction,
collaborative workgroup, field experience, supervised practicum, independent study, and cooperative
work experience. Common forms of delivery at the college include lecture, laboratory, activity and field
experience courses. Columbia College is located in the foothills of the Sierra Nevada and has numerous
opportunities for field excursion delivery. These include field photography, field geology, field biology,
and Geographic Information Systems courses.

The college supports various alternative instructional methodologies as well. These include mixed
modalities incorporating technology mediated instruction, excursions and field trips, independent
study, and cooperative work experience. As required by California Code of Regulations (CCR) Title 5,
section 50002, the same standards of course quality and expectations are applied to all courses in the
same manner, regardless of the method or mode of instruction.

With regard to technology mediated instruction, there are three alternative delivery modes for courses
offered by the college. Hybrid courses include both face-to-face sessions and online instruction. Online
courses are fully online and require students to have access to a computer and internet connection.
Video-conferenced courses are taught live via the internet from an outside location; students have mics
to ask questions and participate in discussions.

The institution assures that delivery of instruction fits the objectives and content of its courses. The
Columbia College Curriculum Committee [[IA12] reviews and oversees the approval of all course
outlines. One of the committee’s charges is to see that methods of instruction in the course outline of
record are specifically related to the successful completion of course objectives. To accomplish this, the
committee is directed to ensure that course assignments are directly related to the course objectives
presented in the course outline. Course assignments must be appropriate for the proposed methods of
instruction. Additionally, course assignments need to be specific enough to provide guidance to faculty
and clear expectations for students. The Curriculum Committee evaluates the appropriateness of the
method of instruction and course assignments with regard to course objectives during the curriculum
approval process.

Curriculum review is a mandated periodic review of each credit course [IIA52] listed in the catalog

as well as noncredit courses to ensure that they are current and are in alignment with the purposes of
the course within the curriculum and with the Education Code and California Code of Regulations
(CCR). Columbia College will not offer a course that has lapsed beyond its curriculum review cycle. In
the 2009-2010 academic year, the Academic Senate and Vice President of Student Learning launched

a campaign to ensure all Columbia College courses were up-to-date with regard to curriculum review.
Prior to this, courses would sometimes exceed the designated review period.

The Curriculum Committee formally takes action and makes decisions on curriculum, related
instructional matters, and academic policy. The committee is ultimately responsible for the continuous
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review and revision of curriculum. With regard to courses offered through distance education, CCR
Title 5 regulations require special attention to course quality standards, course approval, and regular
effective contact between the instructor and students.

CCR Title 5: § 55202. Course Quality Standards

The same standards of course quality shall be applied to any portion of a course conducted through
distance education as are applied to traditional classroom courses, in regard to the course quality
judgment made pursuant to the requirements of section 55002, and in regard to any local course
quality determination or review process. Determinations and judgments about the quality of
distance education under the course quality standards shall be made with the full involvement

of faculty in accordance with the provisions of subchapter 2 (commencing with section 53200) of
chapter 2.

CCR Title 5: 55206. Separate Course Approval

If any portion of the instruction in a proposed or existing course or course section is designed to
be provided through distance education in lieu of face-to-face interaction between instructor and
student, the course shall be separately reviewed and approved according to the district’s adopted
course approval procedures.

CCR Title 5: § 55204. Instructor Contact

In addition to the requirements of section 55002 and any locally established requirements applicable
to all courses, district governing boards shall ensure that:

(a) Any portion of a course conducted through distance education includes regular effective contact
between instructor and students, through group or individual meetings, orientation and review
sessions, supplemental seminar or study sessions, field trips, library workshops, telephone contact,
correspondence, voice mail, e-mail, or other activities. Regular effective contact is an academic and
professional matter pursuant to sections 53200 et seq.

The Curriculum Committee provides a separate approval process for distance education courses.
Faculty must submit a Distance Education Addendum (DEA) [IIA53] to initiate the approval process
for distance education delivery. The Distance Education Plan [IIA54] addresses the Curriculum
Committees role with regard to distance education as follows:

VII. Role of the Curriculum Committee

The Curriculum Committee uses the following criteria when determining whether a course will be
approved for online delivery:

o Students benefit from having access to the course via a distance offering.

o The Course Outline of Record has been approved or revised within the five years of DE
addendum request for approval.

o A DE Addendum (DEA) has been submitted to the Curriculum Committee adequately
designating the following:

1. 1. Sufficient consideration has been given to adaptations of methods of instruction and
methods of evaluation to ensure “regular and effective contact” as required in Title 5 and
the appr